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OUT-OF-STATE TUITION UP
EXCLUSIVE TO 
the new Hampshire 
By Sue Plant
Out-of-state students will pay 
an extra $250 tuition per year 
starting next September, Presi­
dent John W. McConnell announ­
ced yesterday.
The hike will bring annual 
out-of-state tuition to $1,375, the 
second highest rate for any state 
university in the country.
In-state tuition will remain 
at $480.
McConnell also announced a 
$60 increase in room charge-and 
a $40 increase in board charge. 
This boost will bring the aver­
age annual room fee to $335 
and the annual food charge to 
$440 for all UNH students.
“ It is with regret and reluc­
tance that we have to raise tui­
tion and room and board char-
$100 Across the Board Hikes in Room, Board
ges,”  McConnell remarked, and 
indicated he had been “ dragged 
by the heels”  to do it.
He explained that increases are 
needed to “ meet higher operating 
costs and to provide the Uni­
versity with additional income* 
during a time of critical need.”
McConnell added that addi­
tional funds will be provided for 
scholarships and financial as­
sistance to non-resident stu­
dents. The University’ s Board 
of Trustees has directed that 
seven per cent of the non-resi­
dent tuition income is to be set 
aside for aid to deserving and 
needy out-of-state youth. Prior­
ity consideration will be given to 
non-resident students already 
enrolled in the University.
“ The increases in non-resi­
dent tuition stem from higher 
instructional costs at the Uni­
versity, and the institution’ s ob­
ligation to assure that charges 
to out-of-state students closely 
reflect the actual costs of their 
instruction,”  McConnell said.
Each out-of-state student will 
now pay almost the total instruc­
tional expenses to the Univer­
sity for his education.
Late last year legislators ex­
pressed concern that out-of-state 
students were not paying what it 
cost the University to maintain 
them. The estimated figure was/ 
$1400, Some legislators sug­
gested eliminating out-of-state 
students altogether. Other favor­
ed maintaining the present policy
of accepting 25 per cent of the 
students from out-Of-state but 
increasing their charges.
Thus, tuition increase is par­
tially related to the University’ s 
desire to continue its policy of 
accepting out-of-state students.
Higher food, labor and supply 
expenses, increases indebt char­
ges because of new residence and 
dining hall construction, and stu­
dent requests for improved and 
expanded menus and services are 
responsible for increases in the' 
room and board rates, McCon­
nell continued.
A new federal wage and hour 
labor law, to go into effect Feb. 
1, 1967, is a factor in the rising 
costs. The law makes $1 per 
hour the minimum wage and es­
tablishes a 44-hour work week. 
Time and a half must be paid 
for overtime.
He said there has been a 4 
to 12 per cent increase in costs, 
due largely to inflation, in dif­
ferent areas of the University 
during the past year.
The increased costs must be 
passed directly to the users, he 
said, to maintain the University’ s 
residence and dining halls as 
wholly self-supporting activities.
“ In view of the State’ s present 
position, it is apparent that we 
must look to other sources for 
this increased support — and 
particularly to those who most 
benefit from our services.”
“ Accordingly, we will ask out- 
of-state students and their par­
ents to contribute-through tuition, 
fees and charges-fully 40 per 
(Continued on Page 16')
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Second Semester Recreation 
Fee on Bills Surprises Students
Editorial
Dubious Distinction
Students receiving their second 
semester tuition bill this week 
were surprised to see a $15 
recreation fee among the items 
listed. Most of them were un­
der the impression that the $15 
recreation fee charged last se­
mester covered the entire aca­
demic year,
“ This $15 per semester wasn’ t 
just pulled out of a hat,”  said 
Bud Carter, chairman of the 
Physical Education and Recrea­
tion Department, when questioned 
about the second semester 
charge. “ It is a mean assess­
ment taken from a survey of si­
milar schools.”
According to Vice President- 
Treasurer Norman Myers, the 
mean assessment was recom­
mended to the Administration and 
the Trustees by James Long, 
last year’ s Director of Physical 
Education, and it was approved 
by the Finance Committee.
“ This recreation fee brings in 
an estimated $168,000 and the 
Men’ s and Women’ s Physical E- 
ducation and Recreation budget, 
which includes materials, labor.
and equipment, exceeds this by 
$217,000,”  Myers explained. 
“ The deficit is paid for by gen­
eral education fees.”
Even though the $15 recreation 
fee was supposedly made clear 
to students earlier this year.
students were not aware of the 
second charge until they had to 
dip into their pockets for the cash 
this week,
“ The Field House Recreation 
fee was announced in the Campus 
(Continued on Page 2)
Murphy Withdraws His Attack 
On SD5 Poster Cover o f Christ
Rep. Peter J. Murphy, (D-Do- 
ver), has dropped his? campaign 
denouncing a cover on the Jan­
uary issue “ The New Left,”
> magazine of the local SDS chap­
ter.
Murphy, who had taken the 
magazine, which depicts Christ 
on a wanted poster, to the Le­
gislature and registered a formal 
complaint with his fellow legis­
lators, told the new hampshire 
that the campaign, if continued, 
might hurt “ the University’ s im­
age.”
Murphy, a UNH junior, showed 
the cover to General Court mem­
bers briefly at lunch a week 
ago. He also released state­
ments to the state newspapers 
condemning the cover.
Tuesday, however, Murphy de­
clined further comment on his 
protest, saying continuance of the 
denunciations might hurt “ the 
University’ s image.”
“ This particular action of the 
SDS continues to illustrate the 
lack of judgement that seems to 
characterize this extremist or­
ganization,”  he said earlier. 
“ The implication of any simi­
larity between Christianity and 
(Continued on Page 2 ) ’
The latest increases in tuition, room and board 
at UNH is another indication that the state o f New 
Hampshire is lagging in its responsibility to support 
its University.
UNH now has the dubious distinction o f charging 
the second highest out-of-state tuition of the 
major state universities. Only 18 institutions in the 
nation charge over $1000 a. year for out o f state 
tuition. At $1375 a year UNH ranks second only to 
the University o f Vermont, where out-of-state tui­
tion is $1575. The national average is $782.
Although the in-state students will be spared an in­
crease on their tuition bills next year, the present 
in-state rate of $480 a year is third highest in the 
country. Only Cornell and the University o f Vermont 
rank higher among state institutions.
It cannot be denied that the cost o f college edu­
cation is mounting, but must UNH lead the nation’s 
u n i v e r s i t i e s ?
Paying such high fees might be justified if UNH 
were the second or third ranked state institution in 
the country, if its professors were the second highest 
paid among the state colleges, if the quality o f the 
food  and rooms were ranked as high and if the 
classrooms and equipment were ranked higher than 
all but one or two other colleges.
But UNH holds no such distinctions.
It holds the distinction of being dependent on a 
state that refuses to face up to its financial responsi­
bilities and do what has to be done, a state that in 
1967-69 will (^Ijarmark more than $100 million for 
highways but will have to scrape for one quarter that 
amount, $24 million, for its biggest enterprise —  its 
University.
UNH Meets King's Deadline; 
Procedure Manual Delivered
The first part of a basic manual 
on policy and procedures of UNH 
Business Office operations was 
presented to Governor King early 
this week. It is a reply to the 
Governor’ s Dec, 1 request that 
the University draw up a Manual 
of Procedures not later than Jan. 
15.
UNH Treasurer Norman Myers 
delivered the two volumes of 
mimeographed pages to the State 
House on Monday morning, along 
with an outline for the completion
of the manual. A large portion 
of the manual cannot be finished 
’ until the Business Office becomes 
fully computerized in July,
Seven UNH officials have been 
working full-time to collect the 
University’ s existing business 
procedures and formalize them 
by writing them in the manual.
Every person in charge of an 
office will have a copy of the 
manual, as well as an extra copy 
of the section that pertains to 
the particular office.
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‘Free University’ Just for Fun
Next semester you maybe able 
to take a course on James Joyce, 
religion, or poetry, just for fun. 
You will receive no credit and no 
grade.
According to Salim Tamari, 
a graduate student in education, 
the Extra Institutional Outlet 
Seminar will start a few weeks 
after second semester begins. 
Any student or professor is 
eligible to teach any course that 
he wants to in this free university.
“ We have 10 to 15 definite 
courses set up now,”  Tamari 
said. Other possible courses 
include one on the Negro novel, 
and another on civil liberties and 
the cold war.
Many departments will offer 
courses, but most are from those 
in liberal arts.
The administration recently 
granted rooms to the Seminar, 
or EIOS as it will be called.
When classes resume second 
semester, EIOS will publish a 
course catalog, and later, a des­
cription of the organization itself.
“ We also will publish news­
letters and position papers,”  said 
Tamari.
EIOS will be completely sep­
arate from UNH. “ We will re­
main non-institutionalized,”  said 
Tamari. “ Incorporation into the 
University would end our
function.”
“ We will goad the Administra­
tion, but not compete with it,”  
added Jack Mangold, a graduate 
student in the English Depart­
ment.
Mangold, Tamari and David 
Fullam, a graduate sociology 
student, head an ad hoc committee 
to plan EIOS. “ But we want 
to avoid a hard core group,”  
said Mangold.
Ita lia n  A rt Fund D rive G ains President Names Committee
Momentum on Campus Jjyjy Qufig,,
Thp drivp to aid res?toration of ovpr ROfl maior work-c of art ■ 3e e torati
art pieces soaked in mud, oil, 
and water in Italy’ s disasterous 
flood last November is continuing 
on campus.
William Davidson, manager of 
the Franklin Theater, sponsored 
two benefit showings of the An­
tonioni film, “ The Red Desert”  
this evening.
Proceeds from the two shows will 
be donated to CRIA, Committee 
to Rescue Italian Art, formed 
after the Nov. 4 flood destroyed
er 800 j r r s f 
including 350 masterpieces.
Students in Devine Hall added 
another $50 Monday evening after 
an address by art professor 
James Fasanelli, who is coordin­
ator of the three UNH Committees 
to Rescue Italian Art.
Donations began coming in soon 
after the flood. Before Christmas 
$1000 was sent to Italy.
Fasanelli will be grateful 
for any contribution.
Ret Fee Murphy
(Continued from Page 1)
Journal just before Thanksgiving 
vacation,”  Art Grant, assistant 
to President John W. McConnell, 
pointed out. “ This Journal was 
distributed to student organiza­
tions and housemothers.”
The recreation fee pays for the 
new facilities available this year 
in the Field House. This includ­
es use of the swimming pool, 
basketball, volleyball, handball, 
squash, badminton, wrestling, 
and physical exercise rooms. 
Supplementing these facilities is 
the indoor skating rink in Snively 
Arena.
To assure the maximum com­
fort and enjoyment of all persons, 
the students are also entitled to 
several personal services, in­
cluding towels, soap, gym cloth­
ing, laundry, locker and dressing 
facilities.
The cost of these services and 
that of providing supervisors, 
lifeguards, attendants and main­
tenance crews at the pool and ice 
rink necessitates this $15 per 
semester fee.
“ This is sheer economics,”  
Carter remarked. “ Without the 
'$15 per semester we simply 
couldn’ t operate. I know it sounds 
like a lot but it comes out to 
only a dollar a week, and when 
you figure the cost of laundry 
and the other things, it is a 
good deal for those who take 
advantage of it.”
WANTn m
Fulltime Secretary wanted in 
Durham. 11 Madbury Rd., Dur­
ham, 868-5360.
(Continued from Page 1)
the goals of SDS is disgusting.”
Legislators who saw the maga­
zine “ wondered if the SDS maga­
zine was a product of the educa­
tion at the University,”  he con­
tinued.
Stephen Aldridge, chairman o f 
the UNH SDS chapter, said that 
Murphy was incapable of telling 
the difference between a joke and 
a serious statement. He denied 
any parallel that could be drawn 
between Jesus’ existence and the 
present state of SDS.
Apparently local clergy were 
less concerned than the young 
legislator.
Joseph B. Axenroth, UNH Pro­
testant Chaplain, found the cover 
only “ mildly interesting.”
“ Those in SDS who were a- 
ware of the profound ignorance 
of Christian teachings and play­
ed upon it by publishing their 
cover for its shock value are no 
worse than those self-styled‘ de­
fenders of the faith’ who have 
never taken the time to discover, 
what the faith is all about,”  
stated Axenroth.
Rev. Albert Snow, Episcopal 
Chaplain at UNH, saw nothing 
unique in the wanted poster. He 
has seen such posters repro-
Women’ s curfews will not 
change next semester, but ex­
perimental tests of the proposal 
for no curfew may go into ef­
fect in September.
A Joint Committee to Study 
Women’ s Rules Modification was 
set up early this week by Pre­
sident John W. McConnell to 
give immediate consideration to 
the question of lifting women’ s 
curfews.
McConnell chose members for 
the committee after receiving a 
recommendation from the Dean 
of Students Office that an ad hoc 
committee be formed to study 
the proposal of no curfews.
McConnell will outline the res­
ponsibility of the committee at 
its organizational meeting to­
morrow morning. The committee 
will study all aspects of no cur­
fews including physical controls, 
and effect on academic and social 
life.
Committee members will in-
The final report of the 
Educational Policies Com­
mittee will be released to 
Students Feb. 16 in a spec­
ial supplement to the new 
hampshire. Copies will be 
distributed to faculty Feb. 
15 by the Committee. The 
new hampshire will not be 
published during finals week 
or semester break. The next 
issue will be Feb. 16, a 
week after classes begin.
duced in the publications of var­
ious churches.
Rev. Vincent Lawless, Catho­
lic Chaplain in Durham, did not i 
consider the cover blasphemous. 
“ Anyone who can think can see 
the point,”  he stated. The point, 
he added, was that SDS was 
trying to get its message across 
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the ability to write 
important. We will 
you to write successful advertising 
Salary well above usual student earn­
ings. Hours arranged to suit someone taking 
a degree. Send particulars for interview to 
Box 645, Durham, N. H.
DRAMA STUDENTS: —  Spend the summer with a professional 
resident company in Wilmington, Vermont. Apprentices will rotate 
crews and have an opportunity to try out for small parts. Must be at 
least 18 years. No tuition charge, pay only $25 weekly for room and 
board.
June 18 to September 2, 1967. Send picture and resume to:
Miss Kathryn Cobb, Co-Prpducer, THE MIRROR PLAYERS, INC.,
4 Arlington Street, Cambridge, Massachusetts, 02140.
vestigate what has been done 
at other colleges, will determine 
what kind of security system the 
campus will need, and then make a 
complete recommendation to the 
President.
introduces Bill
A  bill to have UNH placed on 
a line item budget has been sent 
to the Education Committee by 
Senate President Stewart Lem- 
prey.
The bill, introduced Jan, 12, 
by John P. H. Chandler, (R- 
Warner), would put UNH, Keene 
and Plymouth on line-item bud­
gets effective July 1, 1968.
Lamprey, who is opposed to 
line-item budget for the Univer­
sity, could have sent the bill. 
Senate Bill 32, to the Appro­
priations Committee, but sent it 
to the Education Committee in­
stead.
Indications are that a similar 
fate awaits any such bill intro­
duced in the House. House Pre­
sident Walter Peterson is also 
opposed to line-item budget pro­
posals.
President John W. McConnell 
did not seem alarmed at the in­
troduction of the bill perhaps 
because legislative leaders are 
also opposed to such a move.
JAMES MASON 
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CLASS OF ’67
I # S U G A R ’S EXPANDING 
^  ORGANIZATION IN
NEW YORK • PHILADELPHIA • BOSTON 
BALTIMORE-NEW  ORLEANS
has created many growth opportunities for recent 
graduates in the foiiowing fieids
•  MECHANICAL ENGINEERS
•  INDUSTRIAL ENGINEERS
•  CHEMICAL ENGINEERS
•  ACCOUNTANTS
•  FINANCE •  SALES
if  you desire a chaiienging and rewarding position, s ip  up 
for our campus interviews on February 13 
if the date is not convenient, piease write:
Mr. i. C. Ousel 
Technicai Recruiter
A M E R IC A N  S U G A R  C O M P A N Y
New York 5, New York
Edited by Jim Jelmberg
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Wildcat Skiers: A Profile
Ron Inkell, a junior from Camp- 
ton. Events: slalom and down­
hill. Ron competed for Plymouth 
State College’ s team before 
coming to Durham and already 
displays potential for becoming a 
good team member. He has been 
training under an ex-Olympian 
and may be dark horse competitor 
in the alpine events on the college 
curcuit.
Bob Lincoln, a junior from Meredith. 
Events: jumping, cross-country, slalom,
and downhill. Bob, known as “ Slinky”  
to his teammates, skied three years for 
Vermont Academy and is on his third 
team at UNH. Bob is the team’ s best 
all-around skier and is recognized by 
eastern coaches as a good prospect for 
a national team.
For more on the 
other three 
members of the 
U N H  ski team 
see p. 15.
Peter Brown, a senior from 
Wakefield. Events: slalom and 
downhill. Peter skied four years 
for Brewster Academy’ s Ski 
Team and is on his fourth team 
at UNH. “ Pete works particu­
larly well under pressure as was 
evidenced last year by his fine 
performances in both alpine 
events at the Eastern Intercol­
legiate Championships at Middle- 
bury, ’ ’ CoachTomBarstowcom­
mented.
Charlie Chandler, a senior from Laconia. Events: jumping, 
slalom, and downhill. Charlie is this year’ s team captain and 
skied four years for the Laconia High School Ski Team. He is 
now on his fourth team at UNH. “ He is erratic ip slalom and 




Friday, January 20, 7:30 p.m. 
at
Strafford County Auction Exchange 
Rt. 16, Sunset Village, Rochester
A complete ski shop supply of name brand parkas, 
boots, stretch pants, poles, racks, bindings, skis, 
sweaters, etc. Franconia, Pedigree, Bucanner, Duofold, 
Kneissl, Attenhofer, Nordica, Monte Verde, Saska, plus 
imports from all over the world.
GEORGE MICHAEL, Auctioneer 
Eat next door at the Village Steak House
R A G G E D  M OUNTAIIM
Danbury, New Hampshire 
MAJOR SKI AREA —  80 ACRES
4800-foot double chairlift 
1000-foot T-bar 
Seven trails up to 2 miles 
Hans Jaeger ski school 
Base chalet; ski patrol
College groups welcome 
Saturday night dances
ft V e r m o n t  
•  T r a n s i t
S K I  B U S E S
To 12 M ajor SKI AREAS
Convenient Vermont Transit Bus 
sepice to 12 famous Vermont 
Ski Areas! Leave on Fridays, 
return after skiing on Sundays. 
•Additional weekend connecting 
service plus daily connecting 
service to Stowe. • Why be in 
the driver’s seat? Avoid tiring 
driving. Go on modern rest room 





JAY PEAK, MAD RIVER 




LEO’S AUTO SERVICE 
Tel. 255-5658 Concord, New Hampshire
Dick Hujsak, a sophomore from 
Merrimack. Events: slalom,
downhill, cross-country, and
jumping. Dick skied for three
years in high school on a team, 
but will probably be utilized only 
as a cross-country specialist this 




dynamic BiC Duo 
writes first time, 
every time!
Bics rugged pair of 
stick pens wins again 
in unending war 
against bail-point 
skip, clog and smear.
Despite horrible 
punishment by mad 
scientists, bic still 
writes first time, every 
time. And no wonder. 
Bic’s “Dyamite” Ball 
is the hardest metal 
made, encased in a 
solid brass nose cone. 
Will not skip, clog 
or smear no matter 
what devilish abuse 
is devised for them 
by sadistic students. 
Get the dynamic 
BIC Duo at your 
campus store now.
W A T E R M A N -B IC  P E N  CORP. 




BiC Fine Point 25C
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Five Meets Slated 
For Women Skiers
By Pat Smith
Four UNH coeds, selected from 
a field of 15, will open the UNH 
Women’ s Ski season Feb. 4 a- 
gainst Green Mountain College, 
Vermont.
The team, which was started 
in 1949 with Associate Professor 
of Physical Education, Barbara 
Newman, as coach, is scheduled 
for five meets this year.
The 15 candidates for this 
year’ s teams, which are selected 
by time trials before each meet, 
began training in early Decem­
ber running and exercising daily 
for an hour. Since the snowfall 
they’ve been practicing Wednes­
day and Friday afternoons at the 
Big A, running gates and prac­
ticing downhill techniques.
At the meets the top four 
coeds from the time trials com­
pete in the slalom and giant 
slalom races; the fifth acts as 
manager and post-runner.
“ We have a good all round 
team this year,”  Coach Patricia 
LaLone commented. “ Some of 
the girls haven’ t had much ex­
perience in competition, but we 
should do fairly well.”
Miss LaLone, who has coached 
UNH women’ s teams for two 
years, formerly raced for Mi­
chigan State,
Candidates for this years 
teams are Linda Auder, a jun­
ior in Chi Omega; Martha Dick- 
ert, a sophomore commuter; Jean 
French, a freshman in Randall; 
Lolly Getchell, a sophomore from 
Lord; Linda Henderson, a fresh­
man in Scott; Karen McGlinchey, 
a freshman from Hetzel; Jean 
Nichols, a special student fromj 
Durham; Tina Hanson, a junior in 
Chi Omega; Cheryl Phipps, a 
freshman from Randall Hall; Jean 
Potter, a freshman from Mc­
Laughlin; Sue Riley, a freshman 
from Jessie Doe; Pat Smith, a 
senior from Chi Omega; Pat 
Spalding, a sophomore from Mc­
Laughlin; Lettie Weaver, a sen­
ior commuter; and Charlotte Wil­
liams, a sophomore.
UNH competes in a small 
league which includes Middle- 
bur y, St. Lawrence, Colby Jr., 
Colby College, Skidmore, Mc­
Gill, and the University of Ver­
mont. The league has not ex­
panded much in past years be­
cause the members feel it unfair 
to invite schools, such as Smith 
and Wellesley, into the league 
that have little chance to prac­
tice. Other leagues have been 
springing up rapidly in the past 
several years and Keene has 
talked of starting a league of its
Linda Auderer Martha Dickert Jean French Lolly Getchel
Tina Hansen Charlotte Williams Karen McGlinchey Coach Pat LaLone
own. A conference to discuss a 
nordic event (cross-country) for 
women has also been planned. 
At the present time the only 
competitive events are slalom 
and giant slalom.
In the past few years the UNH
team has won several first places 
in individual races and the entire 
team usually finishes third or 
fourth in a field of eight. Last 
year’ s team competed in two 
meets, placing about halfway in 
the field.
The other four meets on the
coeds’ schedule are Feb. 18 at 
Colby Jr.; Feb. 23-25 at Mid- 
dlebury, where the men’ s team 
will join them at Middlebury’ s 
Winter Carnival; March 4 at 
Mt, Ascutney with Keene; and 
March 11, a home meeting at the 
Big A.
UNH Professor is ’Gutless Skier’
Cheryl Phipps Joan Kelly Sue Riley Pat Smith






We buy and sell used Furni­
ture, antiques, collector’s 
items, and some junque. 
Rochester Road, Rte. 16, 
Somersworth, N. H. Tele­
phone 742-1791.
“ The best way to get through 
a New Hampshire winter is to 
ski, ”  said Philip L. Nicoloff, 
Associate Professor of English. 
He is one of UNH’ s skiing fac­
ulty.
Nicoloff comes from southern 
California. He took up skiing 
after he began teaching at UNH 
thirteen years ago.
“ I’ m a duffer,”  Nicoloff con­
fessed behind a broad smile. 
But he added, “ my imagination 
is hooked on skiing. I am amazed 
at what skilled skiers can do. 
There is nothing more beautiful 
than a good parallel.”
“ Skiing, among other things, is 
psychologically refreshing,”  he 
continued. “ A ski trip is some­
thing special. The ride up, the 
time spent on the slopes, and the 
ride back make the whole day 
seem like a journey to some 
distant land.”
Skiing is also “ a lot of fun,”  
Nicoloff said. “ It is one of 
the few sports my wife and I 
can enjoy together.”
“ Skiing for me is about 50 
per cent frustration,”  he added. 
He feels he began skiing too 
late to become an expert. “ At 
29 I imagine I could have done 
it. Now at 40 I know I can’ t.”
Nicoloff grinned as he des­
cribed himself as kind of a “ gut­
less skier.”  His hopes for an 
expert skier are in one of his 
six children. “ We hope to be­
come a skiing family,”  he said, 
although this seems “ devasta­
ting financially.”
Nicoloff usually skies at Gun- 
stock because it is the closest 
area to Durham. His happiest 
recollections, though, are of 
Wildcat. “ The further you go,”  









478 Central Avenue 
Dover, New Hampshire
Z h e  S -
DANCE at the POMEROY LOUNGE to the 
Music of ROB HOPE 
Fri. and Sat. evenings
Open from 11:00 a.m. to 1:00 a.m. Daily 
Closed Monday
Enjoy a GOURMET DINNER in the 
COCHECO ROOM overlooking HISTORIC 
POMEROY COVE 
11-9 weekdays, 11-10 Fri. - Sat.
Located on the left just before the General Sullivan 
Bridge going towards Portsmouth 
Closed Monday * phone 742-9795 or 5414
Get the New MOD Look in Shoes 
as seen in National Fashion Magazines
BARNEY
SHOE MART
— suedes in all colors with stubby heels and 
big brass buttons
— latest colors including plum and raspberry 
— white cloth heels $2.98 and $1 to be dyed 
any color.
— waterproof boots as low as $6.98
Lower Main Street, Somersworth 692-4478
Open Monday through Saturday, 9:30 a.m. to 9 p.m.
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Home For Christmas
Austrian Coed Skis at St Moritz
B y  Hope Meader 
“ In Switzerland it snows al­
most every night,”  said senior 
Verena Haas, “ and the snow 
is powdery.”
Verena Haas, who learned to 
ski when she was 4-years-old,
is an international student from 
Austria. She was excused from 
classes December 12, a week be­
fore Christmas vacation began, 
so that she could fly to St. 
Moritz, Switzerland, to spend 
the holidays with her parents and
older brother.
It was Verena’ s third trip to 
the famous ski village to ski on 
Piz Lagalb, which is between 
3000 and 4000 meters.
“ The best skiing is from the 
end of October to May or June,”  
said Verena, “ but there is skiing 
■on the glaciers all year round.”
There are 18 lifts at St. Mor­
itz. Most of the lifts are T- 
Bar; there are no chair lifts. 
Railways and gondolas reach the 
top of the mountain in 20 min­
utes. The longest run is 20 
kilometers.
“ Last year I went skiing in 
Vermont. I liked Killingtonbest. 
I like skiing in the United States 
because the trails are cut through 
the woods,”  said Verena. “ In 
Switzerland we ski in wide open 
fields, because it is above the 
tree line.”
Verena complained about the 
high prices in the United States. 
“ It only cost me $40 (180 Swiss 
francs),”  she stated, “ to use
all the lifts for two weeks at 
St. Moritz.”
The lifts open at 9 in the 
morning and close at 4 at night. 
There is no night skiing at St. 
Moritz. “ The slopes are so big,”  
said Verena, “ that it would be 
too expensive to light them. Also, 
night skiing isn’t necessary be­
cause the slopes aren’ t crowded 
during the day.”
“ Apres ski? There are dancing 
teas in the hotels,”  said Verena. 
“ You don’ t have to have a date 
because you meet so many peo­
ple there.”
People from many different 
countries come to this famous ski 
resort. “ I met Africans, Swe­
des, Italians,”  Verena stated, 
“ and the German Olympic Ski 
Team was practicing while we 
were there.”
This is Verena’ s second year 
in the United States. She trans­
ferred this year from Connecti­
cut College for Women. Next 
year she plans to go to graduate 
school to study anthropology.
The 5’ 2 1/2”  Homecoming 
Queen Finalist said, “ One of the 
best thing that happened while I 
was at St. Moritz was that I 
lost 8 pounds.”
Learn to Ski 
For Credit
whether the slopes of Gun- 
stock or the hills of the Presi­
dent’ s lawn offer the most chal­
lenge to a woman skier, she can 
find a part in the Women’ s 
Physical Education program.
Beginners practice on the lawn 
in front of New Hampshire Hall 
or Pres. McConnell’ s lawn, and 
learn about care and use of 
equipment and some basic ski 
exercises.
Elementary and intermediate 
groups pay a fee of two dollars 
and are bused one day a week, 
Tuesday, Wednesday, or Thurs­
day, to the Big A in York, Maine.
The advanced class pays a fee 
of eighteen dollars and skiis at 
Gunstock on Thursday after­
noons.
Each class is taught according 
to the standards of the American 
Federation of Skiers, and is 
offered the third quarter.
The course, when coupled with 
another activity fourth quarter, 
may be taken for one credit.
Verena Haas, international student from Austria who spent 
Christmas at St. Moritz, famous Swiss ski resort, tries out one 
of New Hampshire’s slopes.
(Photo by Darrell Reeves)
N a tl Ski Week 
Begins Jan. 13
Beginning tomorrow and last­
ing through January 29, skiers 
across the nation will be travel­
ing to nearby slopes to begin a 
week-long celebration of National 
Ski Week.
This year, more than ever 
before, the growing sport will be 
before the public eye. Television, 
newspapers, radios, billboards 
and the other arms of the com­
munications media will promote 
skiing on the biggest scale yet 
devised by the ski industry.
It is a sure bet that skiers 
across the country will be giving 
this week more meaning and' pro­
minence than the score of other 
weekly proclamations ( ranging 
from National Babysitter Week 
to National Turtle Raiser’ s 
Week)- provided they have plenty 
of snow, of course.
Help stamp out summer!
POSITIVE IDENTIFICATION 





i  S I Z E l% x 2 V 4 '
E A S Y  h r o  M N T I F  Y
SELECt”OTLOR —  RH) -  BLACK 
OR BLUE —  WHITE LETTERS
PER PAIR $3.50
COMPLETE KIT WITH ADHESIVE 
POSTAGE PAID —  MONEY ORDER OR CHECK 
NO 0 0 .0 .  PLEASE 
MONEY BACK GUARANTEE
J .  P. E U S T I S  M fg.,  C o .
: L S A O O D  vSEwLES-Er MASS
Woodward’s Motel — AAA—On Rte. 3, 5 miles west of 
Loon Mt., 6 miles south of Cannon. Modern rooms, TV, 
room controlled heat. Restaurant serves Breakfasts and 
Dinners, cocktail lounge, and dancing. Lower mid-week 
package rates. Open all year.
Tel. 603-745-3031
Total Closeout Sale at the
VILLAGE SKI SHOP
Kt. 16, Sunset Village, Rochester, N. H.
Regardless of original retail cost, all our 
Pedigree, Franconia Buccaneer parkas $12.00
Pedigree, Franconia, adult stretch pants 10.00
Children’s Stretch pants 5.00
Imported wool sweaters 10.00
Duofold Insulated underwear 2.00
Ski boots at 40% off Ski poles at 50% off
Kneissl and Attenhofer skis at 50% off
Open Friday & Saturday from 9 to 9; Sun. 1-5 & Mon. 9-5
At Star, 
advancement




Youth is an asset rather than a hindrance 
in the retail business.
The President of our Brigham’s Division 
is 34. In charge of our Turn-Style Division 
is a 31 year old General Manager. A 31 
year old Star Market District Manager is* 
responsible for 40 million dollars in super­
market sales. Obviously, seniority is not U 
prerequisite for advancement at Star.
We are able to advance our bbight young 
men rapidly for a very simple reason: 
GROWTH.
In 1957 Star was located in 2 states with 
one type of business, supermarkets. Today, 
Star is in 4 states with 4 retail businesses. 
We are part of the Jewel Companies 
which is in fourteen retail businesses 
throughout the world. This dynamic gi'owth 
will push sales over the one billion mark 
this year.
If you want the opportunity to develop 
your potential now, while you’re young. 
Star would like to talk to you. Schedule an 
interview through your Placement Director. 
A Star representative will be on campus. 
Monday, February 13.
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Cold Feet, Frozen Toothpaste 
Greet Adventurers at Ski Hut
By Diane Kruchkow
He threw another log onto the 
dying fire, sat back, and wiggled 
his frozen toes. The three lan­
terns were out; only the fire 
gave light. Sparks scattered on 
the wooden floor, and shadows 
danced on the walls. It was 
nearly midnight at the Outing 
Club Ski Hut at Franconia Notch, 
and most skiers already slept up­
stairs.
He climbed a creaky stair­
case to the sleeping quarters, 
and immediately bumped into 
bedded bodies he couldn’ t see. 
They groaned, and he moved on. 
He felt a free space on the floor 
and mnrolled his j sleeping bag 
there. As wind howled outside, 
and snow pelted the windows, 
he slept.
At 3:00 the next morning some­
thing banged downstairs. And 
then again, and again. They’ re
Low Prices A ttract 
Students to Hut
Want a week of cheap ski­
ing? Ski Hut’s the place.
Located at the New Hamp­
shire Outing Club’s Cabin in 
Franconia Notch, the Hut offers 
meals and a warm place to 
sleep at low prices for UNH 
skiers. Two dollars and fifty 
cents buys hot breakfast and 
dinner, a box lunch to take to 
the slopes and a space to park 
a sleeping bag for the night.
The cabin is located in the 
heart of the SKI 93 complex, 
only two miles from Cannon 
and eight miles from Loon 
Mountain. Waterville Valley, 
Tenney Mountain and Mitter- 
sill are also located nearby.
Not only is it cheap to sleep 
and eat at the ski hut but Out­
ing Clubbers get reduced rates 
at local mountains. During the 
week a member can ski Cannon 
all day for $4.00. (A non-mem­
ber pays $7.00 for skiing, and 
$3.00 to stay at the Hut.)
This year the Outing Club 
will operate the Ski Hut sem­
ester break — February 3-8. 
Capacity at the Hut is 40 per­
sons; reservation forms may be 
picked up at the MUB desk or 
the Outing Club office, MUB.
chopping wood downstairs. He 
yawned and rolled over.
Five minutes later, it seemed, 
the wood-choppers banged bells 
and railroad ties, and screamed.
The cabin is a large room di­
vided into cooking, eating, and 
sleeping areas. Only help entered 
the kitchen, behind the fireplace. 
It had sinks, a stove, garbage 
Up, you lazy heads!”  It wasipails, and counters - -  allcrowd-
6:00 a.m., and the welcome smell 
of oatmeal and french toast tan­
talized his nostrils.
Still nestled in his sleeping 
bag, he slowly opened his eyes. 
Fellow skiers stretched, swore, 
and slowly slithered out of their 
bags. Girls on their sleeping 
shelves three feet above him 
brushed their hair. Some jolted
ed with boxes of Carnation Pow­
dered Milk, Quaker Oats, Sun 
Maid Seedless Raisins, cans of 
Dole Pineapples, and various bot­
tles, pails, cups, and pans.
Eating
A large wooden table stretched 
in front of the fireplace. Up to 
20 people sat there, and talked.
up too quickly and banged their cards or ate. Mostly they
heads on the slanted roof just 
above their deck.
By 7:30 a.m., the skiers ate, 
and fully opened their eyes. They 
grabbed lunches, and shouted, 
“ Gerry, what time are you leav­
ing with Oola?”  “ Wade, are you 
driving today?”  “ I can’ t find 
my other glove!”
Out the door, down the path, 
into the cars. Some sped down 
the 1/3 mile windy path of the 
toboggan, but most ran or slid 
down on their feet. Cannon 
Mountain loomed less than one 
mile away, and they reached 
it before the lifts opened.
The skiers adopted the bath­
rooms at Cannon, since the cabin 
lacked both electricity and run­
ning water. Girls washed their 
faces with bumpy Noxema. Boys 
brushed their teeth with frozen 
Crest. And both sexes had a 
chance to change their clothes.
Upstairs in Peabody Lodge, 
the skiers hid lunches, bags, and 
boots under various tables. And 
at 8:00 the lifts outside finally 
began to run.
The Cabin
Back at the cabin, a busy crew 
cleaned up and prepared for sup­
per. Most workers belonged to 
Blue Circle — the core of the 
Outing Club. Mary Ellen Moore, 
a junior, directed the kitchen and 
prepared a three course break­
fast, lunchbags with sandwiches, 
fruit, and candy, supper, and 
gallons of hot chocolate.
Others filled up bottles with 
water from a nearby brook, tap­
ped trees for maple syrup, chop­
ped wood, or beat on pans to 
scare away scavenger chicadees.
ate. Syrup, cocoa and brown 
sugar droppings dotted the table.
An old brown Franklin stove, 
with a worn silver pipe reaching 
to the roof stood at the left of 
the table. Paper and wood burn­
ing inside heated frozen hands, 
and dried (even burned) sopping 
pants and mittens outside.
Mattresses lined the walls be­
hind and to the right of the table. 
Weary skiers dozed there after a 
hard day, and weary workers 
slept there at night.
Apres Ski
The lifts closed at 4:00 at 
C annon, and the skiers war med up 
in the cabin before the ride 
back. They drank hot choco­
late, and cursed the icy mogul 
on Lower Cannon, or boasted of 
the perfect run from the top of 
the aerial tramway.
Forty-five minutes later, a 
herd of weary skiers entered the 
cabin and crowded around the 
fireplace. They stripped down 
to their third sweater, and their 
first pair of socks, rubbed sore 
legs and arms, or mourned 
broken skis, poles and Noxema 
bottles.
They twanged guitars, sang, 
and played cards. One even stole 
a lantern and read that James
Ski Hut
UNH Outing! Club Ski Hut at 
Franconia Notch sleeps 40 skiers 
comfortably but cold. Nearby are 
Cannon Mt., Mittersill, Loon Mt., and 
Waterville Valley.
“ Come and get it!”  Mrs. Moore 
yelled. “ It’ s tuna wiggle to­
night!”  Noses twitched and snif­
fed the air. Skiers grabbed meal 
tickets and lined up.
To Bed
After supper, old skiers left, 
and newcomers arrived. The 
singing, card playing continued, 
but more people drifted towards 
the hypnotizing fire. Soon 9:30 
arrived and one by one they
Professional Drivers’ School of New Hampshire 
Licensed by Commissioner of Motor Vehicles
Individual driving instructions by appointment. 
John Belcher, 11 Madbury Rd., Durham 868-5310.
GRANT’S
For Full Meals or Sandwiches
Magazines and Newspapers 
Now on Sale
Bus Depot A Durham Institution
Since 1916
B ru c e  G r a n t, M a n a g e r UN H  1949
Bond novel he’ s wanted to read went upstairs to bed. It was 
all year. And a few couples snowing at Cannon. Tomorrow 
just held hands in the dark. Iwould be another hard day.
I SKI UPSIDE DOW N |
I A T I
I KING RIDGE
NEW LONDON, N. H. ^
In addition to upside down skiing,
King Ridge features reasonable rates i-i 
% ($4.00 weekends, $3.00 weekdays,
with 50c discount weekdays for NHOC 
members), two efficient high capacity 
T-Bars, an appealing variety of ski ter­
rain, and constant trail work to main- 
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ITALIAN SPAGHETTI with Meat BalU 
or Veal Cutlets, Rolls and Butter.
$1.00
HOT PASTROMI SANDWICH with Cole 
Slaw and French Fries
$  .9 8
CHEESEBURGER STEAK PLATE, with 




The big Spring issue of MODERN 
BRIDE is a honeymoon special— with 
complete information on hotel living 
for newlyweds. You’ll also get the 
bride’s-eye view of special honeymoon 
delights from the Pocono Mountains 
to the Virgin Islands. . .  learn the 
answers to the questions college girls 
ask most about marriage . . .  preview 
heavenly bridal and trousseau fash­
ions . . .  AND learn how you can win 
a lavish, paid/for honeymoon in ro­
mantic St. Thomas, Virgin Islands.
JUST 75C -A SK  ABOUT THE SPECIAL 
HALF-PRICE STUDENT SUBSCRIPTION RATE
AVAILABLE THROUGH COLLEGE BOOKSTORES
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Different Types of Skis For Competition
By Ron Inkell
Flashing down a mountain at 
60 mph, weaving through a tight 
maze of gates with precision 
turns, soaring off a ski jump over 
the heads of spectators, or 
grueling over an eight mile 
cross country course - all these 
require a uniquely different type 
of ski.
Alpine Slalom
In the Alpine Slalom the gates 
(one set of poles) are set close 
together in various combinations 
over a short course. The ar­
rangement of the gates require 
sharp turns, precision, and quick- 
execution by the skier. Relatively 
short and easily handled skis 
are required. This is why the 
“ slalom ski”  is usually 200 to 
210 centimeters long (length de­
pends on competitor preference) 
quite narrow in width, and with 
a good amount of stiffness in the 
shovel (front part of the ski) 
and the tail(back part of ski). 
This allows for a “ spring in 
the ski”  which permits the racer 
to initiate quick turns.
Giant Slalom
In the Giant Slalom the gates 
are farther apart (twenty to forty 
feet) than in the slalom and allows 
for speeds of 35 to 45 mph.
The faster the speeds obtain­
ed, the less stiffness (or more 
flexibility) the ski must have.
Slalom Skis Longer
The giant slalom ski is long­
er, 210 to 220 centimeters, and 
is wider than the slalom ski to 
allow for better stability at great­
er speeds. A stiff ski going 
fast over rough terrain will tend 
to throw the racer from bump 
to bump. For this reason the 
ski is more flexible in the shovel 
and the tail.
The Downhill
The downhill, the most spec­
tacular of all ski events, con­
sists of very few control gates 
set over a two to two and one- 
half mile course. The terrain 
in this race allows the racer to 
attain speeds of 60 to 70 miles 
per hour. Because of this great 
speed, the downhill ski shovel 
is longer, wider, and more flex­
ible than the giant slalom ski.
This allows the ski to absorb 
the shock of the bumps which 
can throw a racer off balance 
very easily at these speeds. But 
the tail retains a good degree 
of stiffness so that it will track 
(hold its line) better.
Nordic Cross Country
A Nordic cross country race 
is 6 to 10 miles long and a skier 
runs in a graceful manner over a 
prescribed course at an average 
of a 7-minute mile.
In order to do this, cross 
country skis are extremely light 
in weight and very supple so as 
to be an asset rather than a 
liability to a runner. The narrow 
skis are carefully waxed in order 
to assure the maximum amount
HELP STAMP OUT 
SUMMER
is only 75 miles from Dur­
ham, but 4000 feet higher. 
Vive la difference—that’s 
what mountains are made of. 
Wildcat Ski School offers 
top-notch instructors who 
make it fun to learn to ski. 
Wildcat Mountain offers top- 
notch trails that make it fun 
to ski. Mt. Washington 
Valley offers lots of apres- 
ski activity that makes it 
fun . . .
6800 foot Gondola 












of “ glide”  for the runner; the 
more “ glide”  the faster the run­
ner’ s time^will be.
Nordic Jumping
As a spectator sport, Nordic 
jumping, or ski flying, is quite 
well known. However, it is not 
as well known that jumpers use 
specially designed skis in order 
to attain a long, stable air flight.
Jumping skis are eight feet long 
on the average as compared to 6 
feet 9 inches for alpine skis, and 
they have four grooves on their 
running surface for added stab­
ility both in the air and on the 
ground. Alpine skis have only 
one groove and weigh 7 to 9 
pounds whereas 14 to 18 pound 
jumping skis are needed for 
safety in the air.
Who me? 
On skis?
Courageous Snow Bunny Peg 
Vreelai^ picks her course be­
fore going on.





Formerly Dante's of Durham 
Open 11 - 10:30 Phone 742-0062
Call in Order —  No Waiting When you Arrive
Comer of School and Main Street 
(next to Buck's Cafe) —  Dover
' X j r  y i |  TT
Y o u U  Love 
Ine Livii^ 
on University Hill
You’ll love the short 15-minute drive to campus.' 
You’ll love the private University Swim Club 
You’ll love relaxing on your own private patio.
You’ll love the congenial atmosphere. 
You’ll love the modern renovated apartments.
You’ll love the low rentals.
FURNISHED APTS.
3 ROOMS $80 mo.: or $25 wk 
heatedly h.w. smd cooking
4 ROOMS $85 mo.: or $25 wk. 
heatedly h.w. and cooking
UNFURNISHED APTS.
3 ROOMS $65 mo.: or $20 wk. 
heatedly h.w. and cooking
4 ROOMS $70 mo.: or $22 wk. 
heatedy h.w. and cooking
5 ROOMS $75 mo.: or $23 wk. 
hi^tedy h.w. and cooking
583 C ircuit Rot<d 
Portsmouthi 436-5713
At Portsmouth Rotary drive 
north to second exit. Tnjfii west 
on Maplewood Ave. dam 
on Cura St. to Nkm^rovt St;
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Ski — New Hampshire
A special edition for your contemplation during finals.
Editor Jim Jelmberg
Reporters
David Mayberry, Diane Kruchkow, Hope Header, Wade South- 
wick, Sue Plant, Jeff Graves, Sandy Stone, Ron Inkell, Jan Davis, 
Pat Smith, Hillary McCarthy, Jim Schenk, John Donovan, Kris 
Works, Charlie Chandler, Peter Brown, Gail Myers.
Photographers
Darrell Reeves, Roger Sanborn, Larry Morrin, Carl Keren, 
Hillary McCarthy.
Cover Photo: Barbara Brodman, instructor in Spanish, is part 
of UNH’s skiing University. The drive to ski arrives about a 
month before the first snowfall and stays with the hardy skiers 
until the last of Tuckerman’s snow melts. It hits most around 
finals time. To take your mind off studying in the next two 
weeks the new hampshire publishes some additional reading 
material in the form of a special on skiing.
(Photo by Darrell Reeves)
MIXED NUTS
Purchase Your Favorite 
FOOD & BEVERAGE 
at the
COMMUNITY MARKET
OC; Low Rates, 
free Instruction
The Outing Club has begun a 
campaign to promote student in­
terest in skiing, by offering free 
ski instruction and securing re­
duced rates at more than 20 ski 
areas.
R. Clark Marshall, of PKA, 
is director of the ski school, 
which offers lessons on Thurs­
day nights and on weekend trips.
Instructors are Marshall, 
Wade Southwick, Frank Spaeth, 
Mike Gilbert, Paul Stevens, Clem 
Valliencourt, Jay Connor, Mary 
Steidl, Linda Asher, and Sylvia 
Andrews.
All students, graduate stu­
dents, alumni, faculty, and ad­
ministration may take advantage 
of reduced rates at ski areas. 
Six areas will allow lower rates 
on an individual basis to members 
of the club w ho, have proper 
identification. Cannon Mountain 
will deduct $3.00 from their reg­
ular fee on weekdays. Mount 
Sunapee will reduce weekday 
rates by $2.50. Glen Ellen, be­
tween Sugarbush and Mad River 
Glen, offers members a reduc­
tion of $3.00 on any day: week­
days, weekends, or holidays. 
Moimt Whittier offers a season 
pass for $25,00
I
0 M tU H O fie  ^ fU t
C o n rad  &  C yn th ia  Briggs
A Friendly Informal Skier’s Inn
In North Conway Village. Comfortable 
accommodations and excellent food. 
Catering to skiers and skiing families. 
Daily rates per person with 2 meals: 
$8. - $12.50. Mid-week package plans. 
Member Mt. Washington Valley. 
Folders
NORTH CONWAY 1, N. H.
Telephone 603 - 356-5502
Do you know...
How to get a scholarship., where to get 
an educational loan...the tuition costs 
in other colleges...the capital of the 
Malagasy Republic...the difference 
between Taoism and Confucianism... 
what the moon looks like...who won the 
National League Batting title in 1956?
Whether you’re writing a term paper, trying to 
preserve your bankroll or playing trivia, you’ll 
find all the answers in the New Revised 1967 
Reader’s Digest Almanac and Yearbook. Here are 
1024 pages, 300 new photographs, the main 
events of the year in every field and 1,000,000 
facts—indexed for quick and easy reference.
Pick up a copy at your college bookstore or 
wherever magazines and books are sold.
Only $1.75, now on sale.
Occupational
H azard
The skis o f Hillary McCar- 
t h y. Granite photographer 
working for the new hampshire 
ski edition were added to the 
list o f casualties at Sunapee.
(Photo by Hillary McCarthy)
W e have too many clothes . . . 
do you?
Shop our ANNIVERSARY SALE
The Y a n k e e  D ru m m er
TOWN & CAMPUS
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The Starting G ate:5-4-3-2-1- 
A Competitive Skier is O ff
By Luke Weigal
Thousands of people each year 
introduce themselves to rec­
reational skiing. Few, however, 
have experienced competition.
Competition skiers are set 
apart from recreational skiers 
by the fact that they live in ski 
country, thereby having easy 
access to the slopes, have been 
skiing for a good part of their 
lives, and through ski clubs have 
found competition skiing to be 
exciting and challenging.
Week of Preparation
The race begins a week before, 
the skier preparing with prac­
tice and conditioning. Upon ar­
rival at the ski area, the skier 
registers—pays his fee and gets 
his starting number, hopefully 
an early one for the course is 
rutted and iced by each succes- 
ive competitor, making it harder 
for the late starters to ski the 
turns. Next, equipment is checked 
and adjusted--safetybindings and 
boots. Skis are waxed and put 
on, and a snow condition temp­
erature is taken. An hour before 
starting time the course is check­
ed in a “ dry run.”  The skier, 
and his coach walk the course 
again and again, memorizing the 
gates, figuring how to “ take”  
them, where to check, and noting 
the most difficult spots.
Must Check Procedure
“ Stay high--drop down--check 
in slow and come out fast--re - 
verie technique here--ride the 
run,”  are some of the expres­
sions used in going over the 
course. The course check proce­
dure seems endless, for this is the 
time when the butterflies emerge 
from their cocoons in my belly.
From here on out I am by my­
self— I must memorize the gates 
and take them as I have planned. 
Hopefully I shall reach the start­
ing gate three or four entries 
before my number so that I won't 
have to wait and think.
Suddenly I am at the top of the 
course and there are two more to 
go before my number. I’ ve been 
in dozens of races and I can 
never conquer this scared feeling 
that I have now.
In the starting gate my mind is 
going a mile a minute over the 
course until I find that I can’ t 
remember a thing about it—I am 
still trying to remember the 
things I learned which I had clear­
ly in my mind a few minutes ago. 
The starter puts his hand on my 
sh ou lder--5 -4 -3 -2 -l-- I’ m off.
Now everything is okay--I re­
member the gates as I come 
to them and I feel great now 
that I am skiing through the 
sticks. I will fight every turn— 
get mad--will not let up until 
the finish gate.
Course Has Rhythm
A competion skiier knows 
when he has a good run because 
he can feel it. If the run is not 
smooth he knows--he might have 
dropped too low, or checked too 
soon.
The course has a rhythm, much 
the same as music, and the skier 
can feel this rhythm. If he does, 
the satisfaction is great. If he 
doesn’ t, the disappointment is 
great. This disappointment, how­
ever, usually creates a greater 
effort and anticipation for the 
next race.
Exhausted
At the end of the race the skier 
is exhausted, but happy mentally 
and physically--!! he can taste
the fruits of a successful race-- 
maybe once a year--that will be 
enough to keep him coming back 





To explore the countryside on a 
pair of skis is a beautiful and re­
warding experience. When you 
strap on a pair of old skis and 
set off to tour the countryside 
you feel an exhilaration and a 
freedom that only you can feel.
Let’ s take a short touring trip 
in the White Mountains so you 
might see, or if you have toured, 
so you might remember.
Your equipment is ready, the 
snow is fresh, the sky is bright 
and inviting, and you set off for 
a day of touring. You may have 
taken this trail many times in 
the spring, summer, and fall, 
but never has it been so beauti­
ful.
The shadows of the trees form 
smokey patterns on the smooth 
trackless snow. The Clearwater 
of the stream mirrors a bed of 
gravel and cuts a windy path 
through the puffy cottonlike snow. 
The chickadees and blue jays fol­
low you, talking to you as you 
glide on your way. Through the 
trees you can see a steep moun­
tain side all frosty and windblown.
When you arrive at the pond 
where just a few months before 
the fish were spawning and 
fishermen were catching their 
dinner, you find a field of deep 
white. It looks as though someone 
had tucked the pond away in a 
bed of spotless linen.
For fun you ski to the other 
side, then pause to admire the 
lone track you have made. The 
mountains around you stand tall 
and proud in their cloaks of frost.
It’ s a good time to be alive and 
a thrill to witness winter glory.
GO where the action is!
Volunteer tutoi-s are urgent­
ly needed to w ôrk with dis­
advantaged children on a 
one-to-one basis . . . Start 
Second semester. Call:
Mrs. Dudley, 868-2718
Carved In Pine 
1 1 1 / 2 ”  X 2 0 ”
TS





It ŝ trade-in 
for tired old
Like the one about business. Especially 
big business. That it is beyond the rugged 
individualist’s wildest daydream to enter 
this holy of holies because he’ll lose some­
thing that’s very sacred — like his inde­
pendence.
Sure, it can happen. If a guy or gal 
wants to hide, or just get by, or not accept 
responsibility, or challenges.
We’re not omniscient enough or stupid 
enough to speak for all business, but at a 
company like Western Electric, bright 
ideas are not only welcome, they are en­
couraged. And no door is shut. Create a 
little stir, go ahead, upset an old apple­
cart (we replace shibboleths at a terrific 
pace — we have to as manufacturing and 
supply unit of the Bell System — in order 
to provide your Bell telephone company 
with equipment it needs to serve you.)
There’s an excitement in business. True, 
we’re in it to make a profit, but working to
time 
myths.
find new and better ways to make things 
that help people communicate is very re­
warding and satisfying. Did you ever hear 
these wry words of Oliver Wendell 
Holmes? “Never trust a generality — not 
even this one.”
That’s how we feel about the generality 
that claims you’ll just become a little cog 
in a company like Western Electric. You 
might, of course, but if you consider your­
self an individual now, odds are 10 to 1 
that you’ll keep your individuality. And 
cherish it. And watch it grow. Even at big, 
big Western Electric.
You know, that’s the only way we’d 
want you to feel. If you feel like coming 
in with us.
w e s te rn  E le c tr ic
MANUFACTURING & SUPPLY UNIT OF THE BELL SYSTEM
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Aultman Advises First-Aid 
Before Ski Patrol Arrives
By John Donovan
Injuries incurred while skiing 
can be either slight or extensive, 
but proper action taken immed­
iately will improve even the most 
disastrous situations.
Dwight Aultman, UNH athletic 
trainer, explains that injured 
skiers, or those attending injur­
ed skiers before the arrival of 
the ski patrol, should first treat 
the victim for shock. A scarf or 
sweater can be substituted if ne­
cessary. If the victim is in a 
wind-swept area, others should 
stand in such a manner as to 
block the wind.
Aultman insists that the per­
son treating the victim should act 
confidently, for many persons 
have been saved from going into
shock by merely seeing someone 
who knows what to do.
He also points out that when­
ever a skier has taken a bad 
fall, he should remain still for 
at least a few minutes. This 
is because the sense of balance 
is often lost after a bad tumble, 
and the discovery that he can’ t 
stand up, has caused many a skier 
to go into shock.
Sprained and fractured ankles 
occur most frequently, and Ault­
man advises that the affected leg 
should be straightened out if 
possible, particularly if it is 
doubled up under the torso. A 
skier usually can tell if his ankle 
is broken by the palpatation in 
the area of pain. Most fractures 
occur just above the rim of the
To the  
Rescue
Dick Knight o f ATO, a member of the 
ski patrol at Gunstock, hauls Peg Vree- 
land, editor-in-chief o f the new hamp- 
shire, to first-aid hut after she had 
collided with a misplaced tree.
(Photo by Larry Morrin)
Ski School Good For Novice, Expert
Beginners need ski schools at 
the start and the end of each 
ski season.
Both novices and experts face 
the same problems on the first 
time out. Muscles that worked 
in March do not respond, and 
skiis that worked as extensions 
of legs now have a mind of their 
own.
The goal is to return to last 
year’ s form as soon as possible. 
Most skiers relearn the old skills 
by the survival method — bashing 
down the trail hoping that 
technique returns before the ski 
patrol does.
But if you enter ski school at 
a level below your actual ability, 
there are two advantages.
First, it reviews fundamentals 
of the parallel, stem Christie and 
stem turn. Exercises concen­
trate on the basic traverse, un­
weighting and pole planting. The 
exercises also return coor­
dination lost over the summer.
The second advantage is two 
hours of guidance by the ski 
instructor. Being an instructor 
implies a high degree of train­
ing to recognize faulty technique 
and to know which exercise will 
correct which fault.
We all have an idea of how we 
ski and how we look, but few of 
us know whether it is the correct 
way. It is very easy to slip into 
bad habits that lead to a lack 
)f control. This can be dangerous 
0 ourselves and to others on the 
dopes.
An early lesson can get us in
shape and polish technique at the 
same time. Try this method and 
you may find that skiing has be­
come more fun than ev.er before.
boot and, if broken, the bone will 
protrude.
Aultman also nullifies the age- 
old belief that voluntary move­
ment and feeling in the toes sig­
nifies the absence of a fracture. 
He contends that very often there 
are fractures in which the nerves 
are not severed.
Skiers often twist their knees 
and suffer from acute pain be­
cause the leg cannot be set back 
in its proper position. In any 
case, skiers should not panic over 
this because it is quite normal, 
but requires immediate medical 
attention.
Tb reset compound fractures, 
gentle traction should be placed 
on the bottom of the foot, by the 
heel, until the bone can set back 
in its general area. Aultman 
suggests this method only as a 
means of reducing pain and mak­
ing the victim comfortable until 
a physician or ski patrol mem­
ber arrives. Only a doctor should 
attempt to set a bone per­
manently.
If help is unavailable and the 
inexperienced must move the in-, 
jured skier off the mountain, ski 
poles can be used for a splint. 
The ski bindings, safety straps 
and scarfs can be used to attach 
the poles to the medial and la­
teral side of the injured leg. 
Those assisting the injured skier 
should.try to carry him as though 
he were sitting in a chair. If 
there are three people assist­
ing, one should carry and sup­
port the injured leg.
Frostbite is another serious 
injury and Aultman recommends 
bringing the victim into a shel­
ter as soon as possible. Careful 
care should be taken to make 
sure that the affected area does 
not absorb heat at too fast a 
rate. Aultman explains that 
frostbite means that there is no
FOn FAMILY SKIESTAS!
fcRANMORE —  NORTH CONWAY, N.H. 
5 LIFTS —  NO WAITING
4000 skiers per hour • 14 
t r a i ls  • 4 open slopes • 
Hannes Schneider Ski School • 
Ski shop & rentals • Popu­
lar Eating House * Parking 
Rts. 16 & 302 in the alpine 
Mt. Washington Valley. Write 
for Folder J
LOOKING FOR SELF-FUFILLM ENT? 
SHERUT LA ’AM  —  ISRAEL  
M AY BE YOUR A N SW ER
TO; Sherut La’am (Service to the People)
515 Park Avenue 
New York, Y. Y. 10022
I am a graduate —  undergraduate (underline 
one) between 1 9 -3 0  and would like you to send 
me, without obligation, FREE information telling 
how I can serve a full year in Israel for only 
$670 which includes round trip fare. (A  limited 
number of long-term loans are available). I 
understand a knowledge of Hebrew is not a pre­
requisite.
NAME (Please Print)






circulation and, therefore, no 
means of carrying the heat away 
to other parts of the body. Thus, 
it is possible to burn the af­
fected area if the application of 
heat is not gradual.
For skiers who occasionally 
take an unexpected and involun­
tary excursion through the woods 
or fences, Aultman advises ice 
or snow packs for the resulting 
bruises.
For more serious injuries, 
especially blows to the head, 
other skiers should check the 
breathing of the victim. Any 
bleeding can be stopped by di­
rect pressure over the wound 
(medical colleges no longer ad-
Ski Areas Unite
Mittersill, Cannon, Tenney, 
Loon, and Waterville Valley ski 
areas have formed the White 
Mountains 93 Association. The 
Association will offer a recipro­
cal ticket on week days and will 
promote and advertise its section 
of the state.
Richard F. Hamilton, former 
assistant manager of Indianhead 
Mountain Corp. in Michigan, 
heads the organization.
vise pressure at certain parts 
of the body). If unconscious, 
rubbing snow in the victim’ s face 
should revive him.
Here's 25^ 
to help get you 
through
mid-year exams
(When you can’t afford to be dull)
Twenty-five cents is 
what you get back on 
the purchase of any size 
package of NoDoz Keep 
Alert Tablets or new 
Chewable Mints. Safe as 
coffee, NoDoz helps 
restore your mental 
vitality at a time when 
you really can’t afford 
to be dull.
NoDoz won’t make you 
a genius. But it will help 
bring you back to your
W h e n  yo u  c a n ’t  a f fo rd  to  b e  
d u ll ,  s h a rp e n  y o u r  w its  w ith  
N o D o z . . .  m a il us  th e  f r o n t  
f ro m  a n y  s iz e  NoDoz 
p a c k a g e  a n d  w e ’ ll re tu rn  
2 5 ^  to  y o u .
mental best. . .  it will 
aid your concentration 
and intellectual effort 
through hours of 
studying.
So go ahead,sharpen 
your wits with NoDoz. 
Help restore your mental 
vitality, pass your 
exams, then mail us the 
front panel or label from 
any size package of 
NoDoz* with this coupon. 
And we’ll mail you a 
quarter in return.
(A  little  e x tra  cash  fo r  yo u r  
p o s t-e x a m s  p a rty )
J
/
Tablets or new Chewable Mints
B u t hurry, o ffe r  ends Feb. 28 . No re funds  a fte r  M arch 7, 196 7 . M a il coupon today!
Bristol-Myers/Grove Division, P.O. Box 4808, Clinton, Iowa 52732
‘ Enclosed is (check one): □  Wrapper from NoDoz Mints, or □  Front 
panel from package of 15 or 36  NoDoz Tablets, or □  Front label 
from bottle of 60 NoDoz Tablets.
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An Old Man Takes to the Slopes
Learning to Ski: Snowplows and Swallowed Pride
By David Mayberry
Learning to ski is no small 
thing when you are 18, stand 
6’ 3”  tall and weigh 185 pounds. 
I t  is in fact, quite embarassing.
Two years ago, two skiing 
friends conned me into believing 
that I could learn all I needed 
to know about skiing in a single 
day. Foolishly I accompanied 
them to a local hill with an in­
cline about as gentle as the one 
at the side of President McCon­
nell’ s house.
As we walked to the hill with 
our skis balanced! professionally 
on our shoulders, mental movies 
of me shussing down a snow 
covered hill with the camera- 
blurred -sun super-imposed on 
the spectacular panorama of the 
White Mountains in the back­
ground whetted my pride to an 
insatiable peak.
I dressed for the occasion. I 
wore a virile-looking royal blue 
ski parka, white silk scarf, black 
leather ski gloves, with the do- 
hickey near the wrists to hook 
them together, black stretch ski 
pants, and the too-tight ski boots 
borrowed from a friend who had 
broken his leg earlier in the 
season. The figure I cut was a 
model of advertisements seen in 
popular ski magazines.
The walk to the bottom of the 
hill is one of the most pleasant 
memories I have of skiing. For 
ten minutes I loved slopes, snow, 
slick boards, and the swish of a 
silk parka as I walked.
After my friends had bound me 
onto the skiis, and looped my 
hands unnaturally around two 
aluminum spears, I stood up, 
and looked meanly at the hill, 
certain that it would yield to my 
onslaught.
I stood motionless as first one 
friend and then the other demon­
strated the snow plow, right and 
left turns, and how to fall.
“ How simple I thought,”  plant­
ing my right spear firmly into 
the snow.
One final demonstration of how 
to walk up the hill and they de­
serted me saying, “ Try hard and 
tomorrow we’ ll take you to a 
real slope.”
I watched them climb effort­
lessly up the hill and disappear 
over the other side.
“ Well, ”  I decided, “ might as 
well get started. The sooner I 
get these basics out of the way, 
the sooner I can go with them.”
I took my first step forward on 
skiis - and also my first slide 
backwards. Suddenly I felt like 
a baby trying to walk. The tech­
niques that my friends had per­
formed so easily, became as 
impossible to me as trying to 
dance with the Royal Russian 
Ballet.
Foiled by my first slide back­
wards, I twisted my body to the 
side and started the edgewise 
shuffle up the hill. My seven- 
foot feet went everywhere but 
where I wanted them to go.
Several times I nearly stabbed 
my feet with the aluminum 
crutches. My back prickled under 
the heavy sweater and parka with 
my effort. Determined, I shuf­
fled on.
When I finally stopped to catch 
my breath, I looked down at the 
short ten feet I had climbed with 
my four-inch side steps. I was 
discouraged. But a flicker of 
pride made me go on. Slowly 
I climbed another fifteen feet 
before halting again.
This I decided was high enough.
I cautiously turned my feet down
hill. My skiis crossed, I started 
to slide and somehow I redirected 
my skiis and was off. Three feet 
further, I fell. It was not just a 
regular fall, it was an end over 
teakettle fall, a fall that loosened 
my right ski and sent it zooming 
down the hill, and left me awk­
wardly clinging to the loop of my 
ski pole with one hand and digging 
into the snow with my other.
I still feel that I could have
recovered from that fall and 
learned the basics that day. I 
know that with a little practice 
I could have mastered the snow 
plow, learned to turn left and 
right, and had no need to know 
how to fall. But as I lay on 
the slope, looking after my run­
away ski, I saw a five-year old 
boy strapping on his skiis.
He looked very dashing in his 
levis, cranberry sweater and
white turtleneck. He finished 
clicking his bindings into place 
and walked easily up to the top 
of the hill. As I watched, he 
swung himself around and start­
ed down. He swerved and 
schussed, just as I had imagined 
I would. He turned from side to 
side, his four foot frame at 
times almost parallel with the 
slope. And then he spotted me.
I tried to get up, but could not.
He came straight towards me, 
closer and closer until at the 
very last moment he veered off 
to the left dusting me with snow 
the way a boat sprays water when 
it turns.
1 did not even yell at him. The 
message was clear enough. I 
clumsily unhooked the remaining 
ski, pulled myself up on the poles 
and tried hard to swallow 6’ 3”  
of shattered pride.
f e  K l
Composer wants to know the score on ’67 compacts
DEAR REB:
I'm a well-known composer, and i need a new car. 
The trouble is. I’m just too Bizet to pick one out. And 
what's more, many of the new cars I see are Offen­
bach in the garage for repairs. But I do have a good 
friend who is pleased with his new '67 Dodge Dart. 
He was given an excellent deal and Berlioz any 
money on it.My Bach is to the wall. Can you help me?
LUDWIG
DEAR LUDWIG:
My advice is that you let yourself Ravel in the enjoy­
ment of driving the sporty, all-new Dart for '67. 
You’ll find its Liszt price is a lot lower than you’d 
expect. And even though it’s longer outside and 
bigger inside this year. Dart's still an easy car to 
Handel.
H e re 's  th e  s w in g in g , m a n -s ize d  c o m p a c t fo r '6 7  th at's  g o t th re e  B's o f 
its o w n : B old , Brassy a n d  B eautifu l. D a rt has been  c o m p le te ly  resty led  
this y e a r , inside a n d  out. It's lo n g e r, ro o m ie r, m ore  p o w e rfu l. But still a t  
th a t snug c o m p a c t p rice . D ro p  in a t y o u r n e a res t D o d g e  D e a le r 's  a n d  
try  it out fo r yo u rse lf.
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One way to catch a Snow Bunney
Apres Ski
Snow Bunnies, Talk Rounds Out a Day
The warmth of a fire against 
chapped cheeks, a mild ex­
haustion from a day on the snow, 
the ability to talk over a common 
subject with everyone in the 
lodge: this is Apres ski.
Every weekend hundreds of 
skiers will flock to their favor­
ite slope. However, of these 
hundreds, only a few dozen will 
stay after the sun ceases to 
warm the hillsides. These are 
the ones who will get to know the 
world of Apres ski,
Apres ski is a French word 
meaning, after ski. You will find 
however, that a good percentage 
of the people at the Apres ski 
parties don’ t know a snowplow 
from a snowshoe. This, luck­
ily for the snow bunny, is not 
necessarily a handicap.
The world of Apres ski is not 
restricted only to skiers. With 
a little work, anyone can become 
an accomplished Apres ski 
expert.
Fashion Dictates ■ Don’t Look 
Like a Traditional Skier
By Hillary McCarthy
That skier is not a bear but a 
college student who needs a shave 
and wears a raccoon coat. Again, 
this year it is chic to look a bit 
crummy.
Blue jeans and corduroys have 
kept their status but are being 
matched with everything from 
ermine sweat shirts to pea jac­
kets.
The out-sized sweater that 
covers seven layers of jersey and 
the slim, boiled-wool jacket of 
last year are giving way to the 
influfi.ee of the London look. 
The British flavor in clothing is 
steadily retreating ever3rwhere 
else but on the slopes.
That means all those bell- 
bottom pants, hip-huggers, poor- 
boys and it-knits hoarded up in 
closets are coming to the snow 
fields to be worn out.
It is no longer a goal to look 
like a skier but to look like 
anything but a traditional skier. 
The parka and stretch pants are 
still the only thing for racing but 
do not wander too far away from 
the slalom course.
Knickers were once for the 
bear-trap graduate look. Now 
they might be unfashionable, but 
that three-year-old pair just will 
not wear out. They last for­
ever. Besides, some skiers ac­
tually do prefer them for a com­
fortable fit.
The way to wear knickers now 
is with a pea jacket and stocking 
cap, with the long end wrapped 
around the neck like a muffler. 
A slim male comes out looking 
a bit like Hans Brinker.
“ Dr. Zhivago’ ’ may be the in­
fluence for the fur bonnet that 
gives even the most red, wind- 
burned face something of the 
meekness of Geraldine Chaplin.
Because femininity is usually 
covcied by bulk of a gi ay- 
shag slipover, three jerseys, a 
Icelandic hat, a muffler, a pair 
of size twelve gloves, knickers 
and heavy ski sox, the only way 
to assert it is by a glowing face.
This does not just mean a red 
nose and watery eyes.
Make-up is being used more 
than ever for skiing but as a 
Harvard junior says, “ If you 
know a girl is wearing make-up, 
she’ s dead. It looks as sensible 
as wearing hip boots swimming.’ ’
False eyelashes, well applied, 
is one way to give the face 
subtile force. They are very 
secure and troubless, after the 
two hours it takes to put them 
on.
One caution is suggested by a 
i»uston Uni.ersity co-ed, do not 
wear sun glasses with false eye­
lashes. She found ice forming 
so heavily one very cold day 
that the fake lashes froze firmly 
to the lenses of her glasses.
SKIERS —  ^oups, of 4  to 10, $2.00 each; 
Kitchenette, elec, heat; ^centrally located; 
near Ragged Mt., Snowerest, Dartmouth; 
drive to Sunapee, King Ridge, Tenny and 
others. NAARDEN FARM CABINS. David 
A . Quick, West Farms Road, W . Canaan, 
N. H. 632-4686.
Your window on 
the world of 
sport fashions
Perfectionists will delight in our 
selection of the world’s top skis 
and equipment (rentals and re­
pairs too), the simple elegance 
of our exclusive fashions, and an 







mr Friday. Lift tickets 
seost less ($5.50); iift lines 
are non-existent. You feel 
like you have the whole new 
ma|or ski area at Waterville 
Valley to yourself: —  2 mountains, 
7 major lifts, 24 slopes and trails! 
After skiing, you’ll enjoy the small swinging 
bar, music, and good food at Waterville Inn, Forget 
the books every once in a whife (play it smart when 
you arrange your schedule), tVs an easy 2 V2 hour 
drive from Boston via Interstate 93 to W. Campton; 
then follow signs.
waterville
© valleyN E W  H A M P S H IR E *
The first thing you should study 
is proper apparel. Skied-in clo­
thes and heavy sweaters are de­
finitely out. For the guys a 
turtle neck jersey and a sports 
jacket will suffice. For the 
ladies, a turtle neck, a light­
weight sweater, and a pair of 
stretch pants will do nicely. 
Casual loafers are ideal for both 
sexes.
The next thing to concentrate 
on is learning the names of the 
more famous skiers, Huega and
Kidd are good ones to know, and 
learn how to talk about their 
techniques. Learning where they, 
are at the moment helps, but 
it’ s not essential.
Next, brush up on all the latest 
dances and be able to hum some 
of the current hits. If you can 
sing and play a guitar, you’ re 
in.
Now go out and rub some snow 
on your face to bring out the 
color and get ready to enter the 
world of Apres ski.
Freshman Kathy Little models the “ Le Coon” coat, latest 
creation from Yves St. Laurent, and the Plastic Marvel Safety 
Ski Cap, from Ralph Nader, Inc.
(Photo by Darrell Reeves)
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“ Some of the steepest skiing 
in the world”  is found at Tuck­
erman’ s Ravine on Mt. Wash­
ington, according to Jeff Stamps, 
a special student at UNH and 
former U. S. Olympic Ski Team 
hopeful.
Tuckerman’ s, which is known 
throughout the world for its 
steepness and excellent spring 
skiing, benefits from all the snow 
which blows off the top of Mt. 
Washington.
Skiing there lasts from March 
urtil the end of July, but “ the 
month is really May,”  said 
Stamps.
“ The Ravine is so steep that 
when you stand above the head- 
wall on the lip, you can’ t even' 
see the bottom,”  he added. “ But 
you don’ t realize how steep it is 
until you get up there. Twice 
I’ ve had to walk people down 
from the top who were too pet­
rified to ski down.”
The dangers of skiing at Tuck­
erman’ s are numerous because 
snow conditions in the area vary 
wildly. “ You can walk up to 
the top for an hour on nice, 
soft snow, but when you get there, 
you have a sheer ice chute in 
front of you,”  Stamps said.
In addition, crevices as deep 
as 100 feet develop in the head- 
wall, leading down to a river. 
People have fallen into them 
and not been found until the next 
spring.
“ Another danger is aval­
anche —  this is why you can’ t 
start skiing there too early in the 
spring,”  Stamps warned. H ere- 
called with a shiver one exper­
ience that took place in May of 
1958, when a huge ice avalanche 
let go from a division between the 
headwall and the left gully. 
Stamps watched electrified as an 
eight-foot wide boulder missed 
his skiis by six inches and killed
JeCf Stamps, former Olympic 
candidate, describes the perils 
and pleasures o f skiing Tucker­
man’s Ravine.
(Phto by Darrell Reeves)
Sandy - Carl Bakery
96 Main St. 868-2145





6 aon. to 6 p.m. 
Sat. 6 a.m. to 1 a.m.
a nearby French Canadian skier.
“ The mountain is also dan­
gerous because it is so innocent­
looking,”  the blond-haired, mou­
stached student said. “ Mt. Wash­
ington is only 6200 feet high, but 
very few mountains have killed 
more people.
“ Although one doesn’t think 
of New Hampshire as having ter­
rible weather, people have gone 
up in July and frozen to death. 
Once two experience*d Swiss 
mountain climbers were advised 
of the great avalanche danger 
there and that it was unsafe to 
spend the night in the Ravine. 
One was killed; the other ran 
down and later died from ex­
posure.”
Almost a legend about Tucker­
man’ s is the story of the annual 
race from the top of the mountain 
through the ravine. It was in the 
mid-30’ s when a gi'oup of inter­
nationally famed skiers gathered 
to make the race, but the whole 
mountain was glare ice when they 
arrived. One man, one of the 
greatest skiers of all time, Toni 
Matt, covered the entire ice 
sheet.
Stamps said that despite its 
dangers he would recommend 
the ravine “ to anyone who knows
Sunburned Skiers in Tight Levis Tatkie Ravine
By Jeff Graves
Take one part Bataan Death 
March, one part jungle survival 
and mix with a touch of Bac­
chanalia. Add a bit of the mata­
dor’ s moment of truth for those 
descending the Headwall and you 
have spring skiing in Tucker man 
Ravine.
Every activity has people who 
refuse to acknowledge that the 
season for their sport is really 
over. There are motorcyclists 
who ride their machines in Jan­
uary and golfers who play golf 
wearing mittens in February. 
We, however, will concern our­
selves with the skiers who make 
the trip to Tuckerman’ s in late 
April when the grass is green 
and the breezes warm.
People who undertake the trip 
up the trails of Mt. Washington 
to the Ravine are a special breed, 
like tattooed men or flagpole 
sitters. One has to be special 
to pack eighty pounds of food, 
sleeping bags, pots, beer and 
toilet paper up two miles of mud- 
covered, rock - impregnated, 
snow covered trail strewn with 
the bodies of other skiers in 
various stages of exhaustion. At 
the top, the skier is greeted by 
a cannonade of pop-tops being 
popped by the Canadian contin- 
gent._______ _____________________
exactly what his own competence 
is. Even for skiers who aren’ t 
very good, it is simply fantas­
tic just to go up there and lie 
in the warm spring sun in shorts 
and a T-shirt. The atmosphere 
is unbelievable.”
They come here in all shapes 
and sizes and all have a good 
time. Skiing in bathing suits, 
baggy levis and leotards is “ in” . 
Skiing in ski pants is “ out” .
At night, everybody heads for 
the Appalachian Mountain Club 
hut (jokingly called Howard 
Johnson’ s) for several hours of 
singing, joke-telling, drinking 
and impromptu rowdiness. When 
the place closes up, a pleasantly 
inebriated group containing the 
rich and the poor, Canadians and 
Americans, the good looking and 
the ugly, male and female 
stumbles down to the lean-tos 
to sleep in the cold, cold night.
Those who get their eyes open
the next morning without exper­
iencing piercing pains and violent 
throbbings of the head may see 
one of those days just made for 
spring skiing. My first runs 
ihrough the Chimney on Hillman’ s 
Highway and over the lip of the 
Headwall on just such a day will 
be remembered a long time.
Crevasses, avalanches, bad 
weather, super-steep skiing, 
cooking your own food, meeting a 
beautiful girl who can out-ski 
and out-drink you are all part 
of skiing the Ravine. After a 
week of this, you ski back to the 
base hut on Route 16. You are 
tired, sunburned, hungry, thirsty, 
and smelly, but you have skied 
the Ravine.
Olympics in N. E.
The Olympic Winter Games 
may be held in New England in 
1976. The New England Govern­
ors’ Conference has retained 
Sno-Engineering of Franconia to 
investigate all aspects of this 
problem, from suitability of 
terrain to economic rationality. 
Gordon D. MacKay of the New 
England Junior Chamber of Com­
merce has promoted this idea 
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SWEATERVILLE U. S. A.
Winter Vacationing?
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St. Anselm’s
The UNH varsity cagers fell 
prey to the red-hot shooting of the 
St. Anselm Hawks before a SRO 
crowd of 2,200 at the Manchester 
court last Saturday.
St. A’ s thwarted the Wildcats’ 
attempt to even their slate, by a 
score of 92-71.
Captain Tuffy Clark earned the 
applause of the partisan St. 
Anselm fans by his consistent 
hustle. The bespectacled senior 
led all scorers with 27 points, 
and broke up numerous Hawk 
attacks with his alert defensive 
play.
Frosh Teams Win
The UNH freshman hockey team 
upset the Harvard Jayvees last 
Saturday, 4-3, in overtime.
Ryan Brandt, assisted by Allen 
Clark and Dave Sheen, scored 
the winning goal at 2:29 of the 
sudden death overtime period, 
on a slap shot from the blue line.
UNH started slowly in this 
contest, but Clark, assisted by 
Dave Sheen and Bryan Grand, 
found the range at 14:54 of the 
initial period. Sheen followed 
suit at 18:36 of the same period, 
assisted by his wings. Grand 
and Clark.
In the second period. Pell 
scored for Harvard at 9:17. Then 
Sheen scored again, on a pass 
from Gary Jacquith, to give UNH 
a 3-1 cushion.
Disaster struck early in the 
third period when Emerson and 
Oates tallied within 31 seconds 
of each other for Harvard. The 
Kittens, however, held on until 
Brandt ended the contest in the 
overtime period.
UNH goalie Larry Smith turned 
in another spectacular per­
formance, making 37 saves, while 
his counterpart, Bill Erickson 
stopped 24 New Hampshire shots.
!* :̂eshman Basketball
Coach Junie Carbonneau’ s 
freshman hoop team gained a 
hard-earned victory last Sat­
urday, defeating St. Anselm’ s 
Frosh by a 74-67 count.
Tom Krisza, aCincinnati, Ohio 
product, led UNH scorers with 
19 points, while Tom Cushman 
and Bob Schultze were close be­
hind with 15 points apiece.
Sadowski was the big gun for 
St. A’ s, in a contest which was 




Rooms . . . Double or Single 
. . . All furnished . . . Kit­
chen . . . Living Room, fire­
place . . . Heated . . . Privacy 
. . . All Utilities . . . Swim­
ming Pool . . .  4 miles from 
Durham on main highway 
route 125.
$1.75 per day Call 868-2139 
after 5:30 p.m. 
Or write Box 638 Durham,
N. H.
Paros Pizza House
513 Central Ave. 
Dover, N. H.
Open —
Mon.-Thurs. 11 a.m.*12 p.m. 
Fri. & Sat. 11 a.m.- 1 a.m. 
Sun. 12 Noon - 11 p.m.
Phone 742-9829 
Delivery with 10 or More
92 , UNH 71
Pete Hanly was high man for 
St. Anselm’ s with 22 points. 
Leaping Tom Chapman was close 
behind with 19 points.
The contest was close in the 
early stages, but the hothanded 
Hawks found the range at 7;09 
of the first half when they rallied 
from a 28-26 deficit to lead 
47-37 at the halfway mark.
The Wildcats narrowed the gap 
to^eight points, early in the second 
half, but with all their hustle and 
fight, UNH couldn’t match the 
St. A’ s guns who were success­
ful on 65 per cent of their attempts 
from the floor.
With 8:08 remaining, and the 
score 67-52, Steve Seay initiated 
a brief rally, but it was too little 
and too late.
Hanly, for his efforts, received 
the Father O’ Leary Award given 
annually to the outstanding player 
in the UNH-St. Anselm game.
UNH Hockeymen 
Edge Vermont
The UNH varsity hockey team 
eked out a 3-2 victory over a 
tough Vermont six at Snively 
Arena last Saturday,
Bob Brandt scored two first- 
period goals to give UNH the 
lead after the first twenty 
minutes, 2-1. He was assisted 
on his first goal at 13:00 by 
Mickey Goulet and B.H, Rothwell, 
Graham Bruder and captain Bob 
Walsh assisted on Brandt’ s 
second goal at 15:33.
Senior center Dave Savidge 
pushed one past the UVM goalie 
at 7:15 of the second period to 
increase the UNH lead to 3-1.
Lee Roy scored for Vermont 
at 17:03 on a 40-footer to end 
the night’ s scoring.
New Hampshire, now 10-3, 
faces AIC at Springfield Thurs­
day.
W ildcat Skiers
(Continued from Page 4)
Ev Dunklee, a sophomore from 
Brattleboro, Vt. Events: cross­
country, Ev is well known at 
UNH as a track man and is 
equally proficient as a skier. 
This is his first year on the 
varsity team and already he is 
considered to be a top contender 
within the college ranks.
Steve Davis, a sophomore from 
Gilford. Events: jumping and 
cross-country. Steve skied four 
years for Laconia High’ s ski 
team and is basically a jumping 
specialist with a great deal of
skill. This is his first year 
on the UNH varsity team, and he 
should contribute a great deal 
toward making this year’ s team 
a successful one.
John Lindahl, a senior from 
Melrose. Events: cross-country. 
John has trained all fall under 
the handicap of a broken arm 
and is limited to only one event 
this year. John trained very 
hard and undoubtedly will be an 
asset to this year’ s team.
Seniors and graduate students 
are urged to file an Intent to 
Graduate Form at the Office of 
Registration and Records, Room 
9, T-Hall, before Feb. 1. 1967.
Indoor Trackmen Defeat Bowdoin
The varsity indoor track team 
started the season on the right 
foot last Saturday downing Bow­
doin College 61-52 in a meet 
at the field house.
UNH won the final event of the 
meet, the mile relay, to gain the 
victory. The event was worth 
five points, and had Bowdoin 
won the event, they would have 
won the meet by a single point.
UNH’ s Bob Crellin won the 60- 
yard dash in 6.3 seconds, setting
a UNH indoor cage record. 
Crellin also won the broad jump.
Bill Townsend won both the 
high and low hurdles for the 
Wildcats.
Other UNH first-place winners 
were Duke Wear in the 1,000- 
yard run, Bob Vanier in the mile 
(4:25.6), and Rick Bell in the 
two-mile race.
The UNH frosh defeated the 
Bowdoin frosh, 85-24.
N E W L Y  RENO VATED  APARTM ENTS  
FOR R EN T
We have 40 units of 1, 2, 3, or 4 rooms 
located 4 miles off campus in Newmarket.
Rents begin at $12 per week.
everything included.
Special rates for married students.
Also houses for rent in Durham and New­
market.







C reatin g  secu re  co m m u n ica tio n s  system s  
and eq u ip m e n ts  unknow n an yw here  e ise. 
T h is  is th e  m ission  o fth e  N ation a l S ec u rity  
A g e n c y —a m ission  w hich  in turn  creates  
p rob lem s o f a high o rder o f d ifficu lty , re­
qu iring  an uncom m on am o u n t of ingenuity .
T h e re  is no o th e r o rg a n iza tio n  like i t . . .  
no o th e r o rg an iza tio n  doing th e  sam e im ­
p o rtan t w ork, or o fferin g  th e  sam e w ealth  
o f o p p o rtu n ity  fo r  im ag ina tive  g rad u ates  in 
m a th em atic s  or th e  en g in eerin g  sc ien ces .
A  se p ara te  ag ency operating  w ith in  th e  
d e fe n se  e s tab lish m en t, N S A  has a critica l 
re q u ire m e n t fo r:
ENGINEERS. T o  carry ou t basic  and  
ap p lied  research , design , d eve lopm ent, 
te s tin g  and evalu ation  o f la rg e -sc a le  c ry to - 
co m m u n ica tio n s  and E D P  system s. Engi­
n e e rs  m a y  a ls o  p a r t ic ip a te  in re la te d  
stud ies  o f e lec tro m ag n e tic  p ropagatio n , 
up p er a tm o sp h ere  p h e n o m e n a , su p er­
co nductiv ity  and cryogen ics  using th e  
la tes t eq u ip m e n t fo r  advanced research  
w ith in  th e  A g e n c y ’s fu lly  ins tru m en ted  
la b o ra to rie s . C aree r p rogram s are d e ­
signed  to  develop  th e  p ro fess io n a l e n ­
g in eer fo r  a fu ll and satisfy ing  fu tu re  in 
research  or m a n ag e m e n t.
MATHEMATICIANS.
T o  d e fin e , fo rm u la te  and so lve  
co m p le x  c o m m u n ic a tio n s -re la te d  
p ro b le m s  in s u p p o rt o f th e  N S A  
m iss io n . S ta tis tic a l m a th em atic s , 
m atrix a lg eb ra , fin ite  fip id s , probab ility , 
c o m b in a to ria l an a lys is , p ro g ram m in g  and  
sym bolic  log ic  are bu t a fe w  of th e  to o ls  
ap p lied  by A g e n c y  m a th em atic ian s . T h e y  
en joy th e  fu ll su p p o rt o f N S A ’s co m p le te ly  
eq u ipped  co m p u te r la b o rato ry  w h ere  m any  
of th em  o ften  b e co m e involved in both th e  
h a rd w a re  and so ftw a re  o f ad van ced  co m ­
puting system s. T h e o re tic a l research  is 
a lso  a p rim ary co ncern  at N S A , ow ing to  
th e  fa c t th a t th e  p res en t s ta te  o f kn ow ledge  
in ce rta in  fie ld s  o f m a th em atic s  is not 
su ffic ie n tly  ad van ced to  satis fy  N S A  re­
q u ire m en ts .
CAREER BENEFITS
W ith  N S A , you en joy ail th e  b e n e fits  o f 
Federal em p lo y m en t w ith o u t th e  necessity  
of C ivil S erv ice  c e rtifica tio n .
N S A ’s generous graduate study program  
perm its  you  to pursue tw o sem esters o f  fu ll­
tim e graduate study at fu ll salary w ith aca­
dem ic costs paid  by N SA . The Agency also  
e n c o u ra g e s  p a rtic ip a tio n  in  p ro fe s s io n a l
The “Cipher Disk” . . . NSA symbol 
and one of the oldest and most effec­
tive cryptographic devices known.
associations an d  assists yo u  to a ttend  na­
tio n a l m eetings, sem inars, an d  conferences.
L ocated  b e tw een  W a s h in g to n  and  B a lti­
m ore , N S A  is a lso  near th e  C h es ap e ak e  
Bay, ocean  b each es  and o th e r su m m e r and  
w in te r rec re a tio n  a re as . T h e  lo c a tio n  pe r­
m its yo ur c h o ice  o f city, s u b u rb an  or 
co u n try  liv ing .
S ta rtin g  sa la rie s , d e p en d in g  on e d u c a ­
tio n  and ex p erie n ce , ran g e  fro m  $7,729 to  
$1.2,873. C h eck  now  w ith  yo ur P la c e m e n t  
O ffic e  to  a rran g e  an in te rv ie w  w ith  th e  
N S A  rep re s e n ta tiv e  v is itin g  yo ur ca m p u s , 
o r  w r i t e  t o :  C h ie f ,  C o l le g e  R e la t io n s  
B ranch , S u ite  10, 4435 W is c o n s in  A v e n u e , 
N . W ., W a s h in g to n , D .C . 20016. A n  equal 
o p p o rtu n ity  em ployer, M & F.
national security agency
. . . where imagination is the essential qualification.
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UNH Tops Bates In Overtime
The UNH varsity basketball 
team took a 13-point halftime 
lead, blew it, fell behind in the 
second half, tied the game at 
the end of regulation time, and 
outscored Bates in overtime for 
a 97-91 win last night at the 
Field House.
Leading 45-32 at the end of the 
first half, UNH appeared too tall 
and too fast for their Maine 
opponents. But Bates staged a 
surprising comeback in the se­
cond half and tied the game at 
66-all with 7;20 left in the game.
Howie Alexander, Bates’ 5-11 
junior forward from Montgom­
ery, Alabama, sparked the come­
back effort with one of the best 
.displays of hoop ability seen at 
the UNH gym this year.
With Alexander leading the 
way. Bates took an 83-81 lead 
with 1:40 to go. Wildcat for­
ward Steve Seay tied it with a 
bucket underneath, and then Bates 
stalled for one shot with a minute 
left.
But with eight seconds remain­
ing, Joe Rahal harassed a Bates 
ball handler, forcing him to tra­
vel. UNH took the ball out of 
bounds and Denny Hodgdon was 
immediately fouled by Alexander.
Hodgdon went to the line for 
one and one as the crowd hushed 
with seven seconds showing on 
the clock. Denny missed the 
foul shot but Bob- Glover got 
the rebound and was fouled.
Now Glover’ s one and one op­
portunity came. He missed, too. 
Bates got the rebound, called time 
out, took the ball out of bounds, 
and missed a desperation shot at 
the buzzer to send the game into 
overtime.
Tuition Up
(Continued from Page 1)
sent of the University’ s income 
for the coming year. This is a 
greater percentage of support 
from students and parents than 
even many private colleges ex - 
pect, and it just about equals 
the amount which we are asking 
the State to provide for our 
support next year,”  McConnell 
explained.
On Dec. 1, 1966, the Univer­
sity requested $11 million for the 
coming fiscal year and $13 mil­
lion for the following fiscal year.
If the $11 million is granted, 
the amount will equal 41 per cent 
of the University’ s budgeted 
yearly expenditures, $27 million.
The remaining 19 per cent is 
expected to come from endow­
ments and federal aid.
Despite the increases, UNH’ s 
room and board charges will re­
main the lowest among the six 
state universities in New Eng­
land and substantially below those 
of most other state institutions 
in the country.
However, the tuition increase 
will make UNH’ s tuition and fees 
for out-of-state students second 
highest in the country among state 
universities. The University of 
Vermont imposes the highest tui­
tion and fees for non-residents, 
$1575.
The Board of Trustees consi­
dered the increases for three 
months, McConnell said. Simi­
lar hikes at Plymouth and Keene 
State Colleges, divisions of the 
University system, will be made. 
The exact amount of increase for 
these two institutions has not been 
determined.
Bates couldn’t contain the 
Wildcat scorers in the five min­
ute extra period as Tuffy Clark, 
Hodgdon, and Glover shot the 
Cats to victory.
Top UNH scorers were Glover 
with 28 and Hodgdon with 26. 
Seay had 17 and Clark 16.
Joe Rahal with eight and Pete 
DeCato with two capped the Wild- 
cat scoring.
UNITED ARTISTS 
FILM LIBRARY NOW 
AVAILABLE IN 16mm 
FOR NON-THEATRICAL 
SHOWINGS
r io m  Jones," “ The Knack” ! 
I "B lackO rpheus,"and |
I 140 other outstanding |
j films from United Artists- I 
I never before available in 
I 16mm-may now be rented
i
for school, group or private 
showings. Free catalog 
mailed on request.
UNITED ARTISTS CORPORATION
Write, wire or phone for catalog:
United Artists Corporation, Dept. B 
729 7th Avenue, New York, N.Y. 10019 
(212) Circle 5-6000
FOR IMMEDIATE 
DELIVERY I ! !
1967 Brand New CHEVROLET CAMARO  
A Real Sharp Bolero Red Sport Coupe!
Nicely equipped with 327”  V8, standard 
transmission, center console, push button 
radio and rear antenna, power steering, white- 
wall tires, wheel covers, deluxe steering wheel, 
molding style group, compartment lamps, and 
deluxe floor mats.
COME IN FOR A REAL DEAL ON THIS 
BEAUTY RIGHT NOW!
list price $2971.70
NOW IS THE TIME!
Order your new 1967 Chevrolet Now. Have 
the Model of Your Choice Equipped as Desired 
For Late February or March Delivery.
GREAT BAY 
Motor Co. Inc.
R t e .  1 Q 3 »
Newmarket, N. H.
Phone 659-3215
Your Local Authorized Chevrolet Dealer
GET YOUR $ $ $ WORTH
This Is The Place To Buy Required Reading Texts
DOWNTOWN 
DURHAMTHE BOOK SMITH
W E  H AVE BOOKS FOR: List Price Our Price W E  ARE SUPPLYING TEXTS FOR:
Eng. 402 - ALL SECTIONS:




Hist. 402 (all sections)
Marx and the Marxist $1.45 
Edi Psych, (ED 481)
Hist. 536 (Modern European Hist.) 
Engf. 514 - Norton Antholog'y’s $5.45
BA 502 (accounting) 
Soc. 400 (Intro, to Soc.) 
Others
MONARCH R EVIEW S
Mon. - Friday 8 - 8  
Saturdays 9 - 6
Sundays 9 - 5
$4.75
5 - 20%  Off 
$1.20 
10%  Off 
5 - 20%  Off 
$5.00 
$4.25
5 - 20%  Off
10%  Off
OPEN 7 DAYS A WEEK STARTING FEB.
Pol. Sci. 561 Phil. 710
Pol. Sci. 764 Phil. 410
Pol. Sci. 516 Phil. 595
Soc. 540 Phil. 701 (Mr. Press)
Phil. 410 (ext.) Phil. 522
Phil. 400 Phil. 400 (ext.)
Phil. 505 Hnglish Sections (402)
Phil. 701 (Mr. Dusek) Miss Gauthier
Phil. 503 Mr. Chitwood Mr. Yount
Phil. 501 Mrs. Chitwood
Phil. 530 Mr. MacLeod Mr. Metes
Phil. 530 (ext.) Mrs. Von Duym
Phil. 610 Mr. Rhoades
LOCATED ON THE CORNER OF JENKINS COURT 
AND MAIN STREET IN THE BACK. 
MAGAZINES: RHMPHATE, REALIST, FACT, NATIONAL ETC.
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The Structure and Administration 
of the University
The Structure of the University 
The Complexity of the University 
Use of Faculty in Administraiton 
New and Continuing Developments 
The Administrative Environment 
Summary
President John W. McConnell 
University o f New Hampshire 
Durham, New Hampshire
Dear President McConnell:
W e are pleased to deliver our report, Toward 
Unity through Diversity. The report includes discus­
sions of each of the major areas of educational policy 
as we have defined them. Our recommendations are 
included with the relevant discussions and in Appen­
dix I are briefly summarized and classified under the 
headings: “ Recommended for Faculty Action,”
“ Recommended for Administration Action” , and 
“ Recommended for Joint Faculty Administration 
Action.”  W e wish, however, to emphasize our view 
of the unity o f educational policy and our belief 
that, for the most part, our recommendations cannot 
be considered in isolation from each other.
W e stand ready to give such assistance as we can 
























The University-Wide Educational 
Policies Committee
Conclusion
16 Appendix Summary of Recommendations
Report of the Educational Policies Committee
Toward Unity Through Diversity
Report of the University-Wide Educational Policies Committee
PROCEDURES AND 
ACKNOWLEDGEMENTS
This report represents the thinking 
of a great many members of the Uni­
versity of New Hampshire. Respon­
sibility for what is reported is, of 
course, ours, but from the beginning 
we have tried to use the resources 
in the University, and we are grate­
ful for the extent to which they have 
been available to us.
The committee was formed in No­
vember, 1965, and began its work in 
December. One of our first acts 
was to invite faculty, students and ad­
ministrators to tell us of educational 
policy problems which concerned them. 
Some fifty faculty members wrote to 
us in reply and many, many other 
faculty members, students and admin­
istrators talked with us over coffee, 
at lunch and on the campus. Going to 
the local store for the Sunday New 
York Times came to mean an 
impromptu discussion of educational 
policy.
In addition, the committee had for­
mal meetings with the President, the 
Vice-President, the Deans and a num­
ber of other administrative officials. 
Individual committee members at work 
on specific assignments also took a 
great deal of the time of various 
faculty members, students and admin­
istrative officials — time which was 
cheerfully given.
In October, 1966, the committee 
released a preliminary draft of this 
report to all members of the Uni­
versity community. Nine “ study 
groups”  comprised of faculty, students, 
administrators and trustees were 
formed to undertake formal reviews of 
the draft. A rough calculation sug­
gests that some 1800 man-hours were 
involved in these meetings and most 
of the study group members engaged 
colleagues in furtoer discussion. This 
tremendous effort and interest has 
meant much to the committee and 
should be a source of encouragement 
to all who are concerned with the 
University. The committee reviewed 
the considerable volume of comments 
coming out of these meetings and from 
other persons, and this final report 
reflects many of the thoughts contain­
ed in them. We are grateful for 
these contributions including those 
which were fundamentally opposed to 
many of our views. All have helped 
us immeasurably.
Help of a different, but equally im­
portant, source was received from 
our f a m i l i e s  who made our work 
much easier because of their gener­
ally tolerant acceptance of the intru­
sion of “ E.P.C.”  into their — and 
our - -  lives. One wife, Minnie Mae 
Murray, did double duty by acting as 
secretary to the committee’ s secre­
tary. Our excellent minutes were the 
labor - -  not always of love - - o f  the 
Murrays,
Miss Evelyn Hamel, secretary to
the Chairman, t5rped the several drafts 
of the report and handled many de­
tails of correspondence, arrangements 
for meetings and the like with quiet 
competence and good cheer. Miss 
Beatrice Crosby, Executive Secretary 
to the President, is for this univer­
sity that indispensable person who 
knows who holds the end of each 
strand of red tape. With great skill 
and unfailing charm she did many both­
ersome jobs, and completion of this 
task owes much to her.
Finally, each of us much acknow­
ledge the help of his nine colleagues 
on this committee. Each takes away 





THE SCOPE OF STUDY 
INTRODUCTION
We would describe the current con­
dition of the University of New Hamp­
shire as a roughly equal mixture of 
great expectations and chronic cris­
is, That this is a condition which 
we apparently share with virtually 
all of our sister institutions may give 
comfort, but does not relieve us from 
the necessity of facing up to its im­
plications. We must attempt to meet 
the effects of the steady growth which 
has taken place in the University’ s 
size and in the range of its functions, 
and simultaneously to question the 
relevance of many of the processes 
and much of the substance of our 
educational efforts to the realities of 
the 1960’ s. In short, we must catch 
up with past developments as we imder- 
take new ones. In recent years, the 
University has achieved much and has 
changed greatly, yet demands for fur­
ther achievement and ever-more 
sweeping change continue and grow 
more strident. One does not have to 
accept the validity of these demands 
to recognize their existence and the 
need to face them.
It was presumably in response to 
this growing questioning and uncer­
tainty that President McConnell, the 
Deans and the Faculty Council estab­
lished this committee and charged it 
to “ make a comprehensive study of 
the educational policies of the Uni­
versity of New Hampshire and (to 
make) proposals for strengthening and 
improvement of those educational pol­
icies.”  We believe that sound and 
meaningful higher education requires 
well-prepared students and competent, 
dedicated teacher-scholars meeting in 
a suitably organized, well-equipped and 
intellectually stimulating environment. 
Consequently, we interpreted our 
charge broadly enough to include in 
our purview for examination and re­
commendation matters relating to stu­
dents, faculty, organization, curri­
culum and environment. We have 
tried not to become involved in those 
aspects of the University which do not 
have a direct bearing on educational 
policy.
After discussion with President Mc­
Connell and a preliminary assessment 
of the scope of our task, we did a- 
gree to be primarily concerned with 
undergraduates on the Durham cam­
pus. We have considered graduate 
and extension teaching, research and 
non-teaching activities only to the ex­
tent that they seem to have affected 
or be likely to affect undergraduate 
instruction and activities. We do 
not suggest that problems do not exist 
in these other areas. We do believe, 
however, that the undergraduate stu­
dent body is that part of the univer­
sity community most demanding of at­
tention at the moment.
During the course of our work, we 
reviewed the results of a number of 
similar studies recently made at other 
universities. In general, we found 
that these included most perceptive 
analyses of the situation at the parti­
cular institution. They also indicated 
that there is remarkable similarity 
among the situations at all univer­
sities. The solutions offered, how­
ever, did not seem to have the same 
assurance and incisiveness as did the 
analyses. While some of this is, 
no doubt, the result of inevitable and 
probably necessary compromise with 
the power structures of the particu­
lar institutions, we believe that it also 
results from the fluidity of the situa­
tion in which higher education finds 
itself. The changes to which we re­
ferred in our opening paragraph are 
ongoing changes, and no one can say 
with very much certainty what course 
they are likely to follow in the next 
few years. Consequently, many of 
what we feel to be our most import­
ant recommendations are basically 
concerned with creating a climate and 
structure within this University which 
will make it more responsive to con­
tinuing change in educational require­
ments and conditions than has been 
the case in the past. Beyond these 
matters of climate and structure, we 
have concluded that most of our other 
recommendations have a time horizon 
of not much more than five years. 
We believe that the contemporary en­
vironment of higher education demands 
flexibility and adaptability in its in­
stitutions, and while we are confident 
that our recommendations are rele­
vant to today’ s situation, we expect 
them to become outdated. Educational 
policy formulations should be constant­
ly subject to review and change - -  
ours no less than any other,
THE PLAN OF THE REPORT 
This report is divided into several 
separate sections, each of which con­
siders one of the several central areas 
of educational policy. The reader 
should recognize that any such cate­
gorization is inevitably somewhat ar­
bitrary, for students, faculty, organi­
zation, curriculum and environment 
are inextricably bound together in the 
educational process. Therefore, analy­
ses and recommendations made under 
one heading could often, with consi­
derable justification, be made under 
another. Similarly, no section stands 
entirely on its own, for each will be 
affected by recommendations made in 
the other sections. This is a reflec­
tion of our view that no single ele­
ment of the several which make up 
education can be considered in a vac­
uum.
It is probably in the nature of a 
report such as this to be critical in 
tone. Our assignment called for us 
to make “ proposals for strengthen­
ing and improvement”  and thus, our 
attention was directed to things which 
we believe need “ strengthening and 
improvement”  and away from those 
things which do hot. We trust, how­
ever, that a critical tone will not be 
taken as a recriminating tone. Be­
cause a university is in large mea­
sure a self-governing institution with­
out a “ product”  or “ service”  which 
must regularly meet the test of the 
marketplace, it has to rely on con­
tinuing self-criticism  as the means of 
insuring that it continues to meet its 
obligations. The fact that the Univer­
sity can criticize itself is, we believe, 
a source of encouragement to all who 
are concerned with its future.
BASIC POSTULATES
An assignment such as ours logically 
begins with an identification of pro­
blems, continues through a canvass 
of possible solutions to the identified 
problems and concludes with the sel­
ection of specific solutions for imple­
mentation. We approached our task in 
exactly this way, but it is important 
for the reader to know that we even­
tually found that we were dealing with 
an evolving definition of the problems. 
With the help of a great many mem­
bers of the faculty, student body and 
administration who wrote to us or 
talked with us, we made an extensive 
initial inventory of problems. As we 
began to think in terms of possible 
solutions to these problems, we found 
that they had to be restated in ever 
more fundamental terms - -  that a 
clear pattern was emerging. Though 
we made no deliberate attempt to do 
so a priori, there emerged from our 
discussions a set of basic postulates 
about contemporary higher education 
in general and in this university. These 
postulates underlie most of what is 
written in these pages.
Size
There appear to be definite upper 
limits on the effective size of any 
particular university. All around the
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country we see rather frantic attempts 
- -  “ cluster colleges,”  “ living and 
learning units,”  and the like - -  to 
offset the unfortunate consequences of 
unchecked expansion, not the least 
of which is the inability of most stu­
dents and many faculty members to 
develop any meaningful attachment to 
an educational community. Continued 
expansion of existing institutions does 
not necessarily serve well the insti­
tution itself and therefore the larger 
community which depends upon it.
Students
We believe that students are as much 
a part of the university as are faculty, 
administration and staff. The students’ 
involvement in the conduct of their 
education must be encouraged and fos­
tered. That they pay fees does not 
make them customers or clients, and 
to attempt to treat them as such is 
simply not consistent with the nature of 
the contemporary society in which they 
have grown to student age. They are, 
or should be fully participating mem­
bers of a community of scholars. That 
they must also be fully responsible 
members of the community goes with­
out saying.
SPECIALIZATION
We are concerned by the extent to 
which specialization of faculty interests 
and activities and specialization of 
many educational programs have de­
tracted from general education. Trad­
itionally, the latter has been, and in 
our view, should continue to be one of 
the main roles of our universities. 
In the midst of a “ knowledge explosion”  
the need for increasing specialization 
is all too obvious, for none can pre­
tend to master more than a small 
portion of the world’ s store of know­
ledge. Yet there must be an honored 
place in a university faculty for the 
generalist, for the person who is as 
concerned with teaching students as 
with teaching subjects. There must be 
forces within the university that at­
tempt to counterbalance the trend to­
ward over-specialization which has 
such tremendous forces behind it.
Diversity
We accept the obligation of the uni­
versity to render a variety of public 
services in addition to the direct edu­
cation of students, but we do believe 
that universities can attempt to do 
too much and stretch their resources 
too thinly. There are many insti­
tutions which do research and public 
service — especially applied research 
and consulting. Only the colleges and 
the universities can teach, surely the 
greatest public service in a nation as 
dedicated to education as is ours. 
That research and public service en­
rich educational programs is unques­
tioned. That they can also impoverish 
educational programs is unhappily pos­
sible.
University Gfovernance
We are concerned that universities 
have not brought their administrative 
and governmental processes more 
nearly in line with the needs which 
expanded size and increased complex­
ity of operations have created. Crisis 
follows upon crisis largely because 
the too few administrators are simply 
unable to devote the time to the for­
ward planning necessary to avert 
crises. As faculties grow larger 
and their interests more diverse, 
reaching the consensus which is ne­
cessary in a largely self-governing 
institution becomes more and more 
time-consuming and difficult. The 
tenure system, that absolutely neces­
sary adjunct of academic freedom, can 
unfortunately become the basis for 
irresponsible obstructionism and 
worse, it can lead to a breakdown 
of any real institutional unity through 
an “ I will leave you alone if you 
will leave me alone”  approach to re­
solving problems. There is a clear 
need to research for more effective 
means of university governance.
Summary
We make no claim for the unique­
ness or the originality of these thoughts.
The tremendous outpouring of books, 
monographs, speeches, newspaper pie­
ces and the like - -  overwhelming 
since “ Berkeley,”  but well underway 
before then - -  makes it obvious that 
these matters are of crucial concern 
to virtually all educational institutions. 
We do believe, however, that the cur­
rent situation of the University of New 
Hampshire is somewhat unique in res­
pect to these matters. For many 
reasons now a part of its history, 
this university is rather behind many 
of its contemporaries in undertaking 
the transition to a true university. 
Our move into graduate work at the 
doctoral level began only a decade 
ago and has proceeded at a moderate 
pace since then. The addition of some 
of the more esoteric specialties and 
the expansion of professional programs 
are recent undertakings. We have, 
therefore, a wonderful opportunity to 
learn from the experience of others — 
to know that it is possible to be too 
large, too unconcerned with our stu­
dents, too specialized, too diverse, 
and too poorly organized for effective 
government. As we move ahead, we 
must be always concerned with pre­
serving and enhancing those immea­
surably valuable characteristics which 
we now possess.
COMPOSITION AND SIZE OF 
THE STUDENT BODY
Facts or assumptions about the 
probable composition and size of the 
student body are a necessary prere­
quisite to an attempt to formulate 
educational policy. The obtainable 
facts are simply stated: A fixed
admission standard coupled with an 
increasing college-age population, a 
growing proportion of which wishes to 
attend college, has resulted in an in­
exorable growth (currently at the rate 
of about 10% per year) to which the 
University has simply attempted to 
accommodate itself. (Growth in the 
graduate student body has not been 
inexorable, but we are not aware that 
it is proceeding in accordance with 
any overall plan.) We concluded that 
it was simply not possible to develop 
sound policy recommendations in such 
an open-ended situation, and so de­
veloped a set of assumptions about 
composition and size of the student 
body.
In approaching the question of the 
composition of the student body, we 
did not make a study of the current 
patterns of university attendance in 
the United States. However, general 
impressions suggest the possibility 
that they are changing, that the future 
of the traditional four-class under­
graduate program in a single insti­
tution is uncertain. Since these chan­
ges, if that they are, must surely be 
a part of a whole spectrum of social 
change whose course is equally un­
certain, we doubt that anyone can 
say with assurance what educational 
patterns will be in the foreseeable 
future. In light of this uncertainty 
and of our view that the traditional 
pattern has many important values 
for many students, our conclusions 
basically call for maintaining the pre­
sent composition of the student body. 
Emerging developments must be care­
fully watched, however, and we re­
commend that a small, continuing group 
of faculty and administration under­
take a long-term study of the chang­
ing patterns of college attendance in 
the United States.
Unlike the matter of the composi­
tion of the student body, questions con­
cerning the size of the student body 
are much more subject to local con­
trol. At the state and national levels 
there îs little doubt that the demand 
for higher education in one form or 
another will continue to increase. How­
ever, decisions about how any particu­
lar institution responds to that demand 
can, and should be, based on a consi­
deration of its own character and si­
tuation, Our conclusions about the 
size of this university are not tenta­
tive, but are based on an analysis of 
those criteria which we believe to 
govern effective size.
Composition Of Student Body
There are three basic groups in our 
student population: regular undergra­
duates ^ y  which we mean undergra­
duates who enter as freshmen and pro­
ceed to a degree in four years - -  
more or less), undergraduate trans­
fer students and graduate students. 
Cutting across these three basic groups 
are the two groups of in-state and 
out-of-state students. The following 
paragraphs are concerned with the 
desirable balance among these groups.
Regular Undergraduate Programs
The regular undergraduate program 
has, we believe, great benefits for 
most students and for the University 
generally. There is a richness of 
educational opportunity which comes 
from having teachers who are regu­
larly working with lowerclassmen, up­
perclassmen and in some cases with 
graduate students. The richness is 
increased by library and other facili­
ties supporting a full range of univer­
sity activities. The younger student 
also b e n e f i t s  f r o m  the b r o a d  
ening effects of association with upper- 
class students and from the life of a 
residential university community. For 
many, though certainly not all stu­
dents, the regular program provides 
the possibility of a personal identifi­
cation which creates a certain stability 
within which a more satisfactory edu­
cational experience can take place. To 
these students, such opportunity should 
not be denied.
It also seems that the eager, though 
apprehensive, anticipation of the fresh­
man and the pseudo-sophistication of 
the sophomore are important elements 
of the life of the University. These
young people, perhaps more than any­
thing else, challenge the relevance of 
our work — a challenge which we 
regularly need to face. It is the 
freshman and sophomores, for the most 
part, who keep us concerned with 
general education which in turn makes 
possible that regular interplay between 
broadening and specializing which is 
the essence of the American university.
We recommend, therefore, that the 
University continue to enroll most of 
its undergraduates in four-year pro­
grams. Transfer students into the 
upper classes should be welcomed, 
but should be roughly limited to the 
number of places vacated. The caliber 
of transfer students should be high and 
admission should be based primarily 
on an appraisal of the student’ s abi­
lity to complete his program here. The 
fact that he has achieved a certain 
academic standing elsewhere does not 
necessarily assure this.
Graduate Programs
We believe that the undergraduate 
student may receive very positive bene- 
bits from studying in a university ra­
ther than in a college. The presence 
of graduate and professional schools 
on the campus helps counteract the 
tendency toward a certain provincial­
ism which may be inherent in a col­
lege. Faculty members with relatively 
uncommon specialties brought in pri­
marily for graduate instruction should 
be available to teach undergraduates. 
Facilities and library collections from 
which undergraduates should benefit 
are often available only because gra­
duate students should add a certain 
leaven to student life generally. As 
graduate work grows by spreading into 
more areas, these benefits should be­
come available to more undergraduate 
students.
Out-Of-State Students
A university in a small and not 
particularly cosmopolitan state de­
rives much benefit from the presence 
of out-of-state students. They can 
and do provide a counterbalance to 
the provincialism inherent in our s i­
tuation, Because they are more highly 
selected in terms of academic quali­
fications, they tend to raise some­
what the overall standards of the in­
stitution. Because they are relatively 
more removed from their home and 
other longstanding ties, they tend to
be more involved in the overall life 
of the institution than do those large 
numbers of students for whom home 
and old friends are only a few min­
utes away. We believe that the edu­
cation which New Hampshire students 
receive at the University is so greatly 
enhanced by the out-of-state students 
that the latter must continue to make 
up at least one-quarter of the under­
graduate student body. We further 
recommend that a continuing effort be 
made to have an out-of-state enroll­
ment which is more broadly and evenly 
distributed in terms of geography and 
background.
Summary
We recommend that the Univer­
sity of New Hampshire should continue 
to enroll most of its undergraduates 
in four-year programs. High-caliber 
students transferring from other in­
stitutions into the upper classes should 
be limited to the number of places 
vacated. At least one-quarter of the 
undergraduate students should come 
from out-of-state. Finally, we re­
commend that the four-year under­
graduate colleges should be supported 
and augmented by a strong graduate 
school.
Overall Size Of Student Body
We are unaware of any objective way 
of determining when a university is 
“ too large,”  yet given the pressures 
for growth, there must be some cri­
teria for evaluating size and for at 
least suggesting when that point of be­
ing “ too large”  is being approached. 
We suggest three such criteria: finan­
cial resources, location, and institu­
tional focus or cohesiveness. All of 
these criteria are admittedly subject­
ive, but in the absence of any others 
we have utilized them in reaching our 
conclusions.
Financial Resources
A university is obviously too large 
when its resources are insufficient to 
maintain an appropriate student-tea­
cher ratio, to provide an adequate li­
brary collection, to provide quantita­
tively sufficient and educationally sound 
classroom, laboratory and study faci­
lities, and (in a residential univer­
sity) facilities for housing and dining 
which are not only adequate for the 
numbers involved, but which make a 
real contribution to the unity of edu­
cated life.
We believe that at present this Uni­
versity is too large in terms of its 
resources. There is not an appropriate 
student-teacher ratio in many depart­
ments. Library collections are gen­
erally short of what is desirable and 
library facilities are quite incapable of 
serving the numbers attempting to use 
them. Classrooms and other instruc­
tional facilities are badly crowded and 
must be so tightly scheduled that any 
educational innovation which requires 
a departure from rigid routines is 
virtually precluded. Dining facilities 
must be operated like army mess halls 
in order to “ process”  the diners. 
Enrollment increased from 4,218 in 
1961 to 5,810 in 1966, During that 
time the state sank from a rank of 
46th to 49th in terms of financial 
support of higher education — a clear 
indication of the inadequacy of re­
sources in terms of size.
Location
A university may also be too large 
in terms of its location and environ­
ment. Students and faculty spend 
only a part of their time in univer­
sity facilities, and obtain only part 
of their educational, recreational and 
emotional sustenance from the uni­
versity itself. Some of this susten­
ance must be provided by the com­
munity in which the university is lo ­
cated. A university can provide much 
in the way of concerts, exhibits and 
the like, but it is simply not able to 
provide the environment of stores, 
shops, commercial theaters, cof­
feehouses, cafe — even people — to 
which most everyone wishes to turn 
on occasion.
The semi-rural location of the Uni­
versity of New Hampshire imposes 
limits on its size. The University has
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doubled its student population while the 
“ center”  of Durham has hardly ex­
panded at all. While there are many 
reasons for the “ weekend exodus,”  
the lack of possibility for any but 
the most bucolic sort of entertain­
ment must surely be one of them. A 
student without an automobile is almost 
completely cut off from even some­
thing as ordinary as a “ good dinner.”
Institutional Focus
Finally, we belive that a university 
is too large when it is no longer pos­
sible for most students and most fa­
culty to have some identification — 
other than through a winning football 
team — with the totality of the insti­
tution. It is too large when most 
members of the faculty are unable 
to communicate effectively with one 
another about matters of common con­
cern, and when faculty members cease 
to be concerned with general education. 
It is too large when communication 
between faculty and students no longer 
permits faculty members to be aware 
of what students are thinking about and 
of how students are living. It is too 
large when communication among 
groups of students about matters of 
common concern is no longer possible.
In terms of the criterion concern­
ing institutional focus, it is less clear 
that this university is too large - -  
or more precisely, that it need be 
too large. A number of the recom­
mendations which are made in the 
balance of this report are in part 
concerned with increasing the possibi­
lity of communication among faculty, 
among students and between the two 
groups. Up to a point, at least, the 
potential handicaps of large size need 
become actual handicaps only if we 
permit them to do so.
Summary Of Recommendations
At the present time, we believe that 
the entering freshman classes should 
not exceed 1,600, and that this level 
should be maintained only if the qual­
ity of entering students can be main­
tained. At least twenty-five percent 
of these should be out-of-state resi­
dents. High caliber transfer students 
admitted to the University should ap­
proximate the number of enter­
ing freshmen who subsequently leave 
the University. That is, the under­
graduate population should be held at a 
maximum of 6,400 for the time be­
ing. When financial support for the 
University has increased so that its 
resources are more nearly adequate 
than at present, we believe that the 
size of the entering freshman classes 
could then be expanded in a controlled 
fashion to 2,000 and the total under­
graduate student population to 8,000.
At present, graduate students make 
up about 11% of the total student 
body. We believe that a graduate school 
accounting for about 20% of the total 
student body would be viable and would 
give effective support to undergraduate 
programs. Groi^h to that size, of 
course, must be dependent on avail­
ability of financial and other resour­
ces and a demonstrated need for the 
expanded programs.
In terms of the five-year time hori­
zon which we have set for this re­
port, there should be little, if any, 
growth in student population except in 
the Graduate School. Given the con­
dition of state finances and current 
tuition levels, we do not think that 
the necessary catching up can take 
place in much less than five years. 
The question of increasing size should, 
therefore, be regularly reviewed by a 
committee appointed especially for that 
purpose.
CHAPTER TWO
THE STUDENT AND THE
UNIVERSITY
THE CONTEMPORARY STUDENT
We are no more able than any other 
group of middle-aged or near middle- 
aged men to “ explain”  the current 
generation of students.
We know that they have grown to 
college age in a social and economic 
environment quite different from that 
in which most faculty members grew 
up, but the significance of this is not
entirely clear. In spite of the size­
able library which has been written on 
the .subject in recent years, we doubt 
that this present generation of students 
can be any more readily categorized 
than could our own. Nevertheless 
educational policy formulations must 
attempt to take into account the kinds 
of students who will be involved in 
the educational, processes based on 
those policies. In the following pages 
we describe briefly, and in broad terms, 
certain characteristics, one or another 
of which seems to fit most University 
of New Hampshire students. These 
descriptions are based on contacts 
with a relatively large number of stu­
dents representing, we believe, a cross 
section of the student body. We be­
lieve that as broad general descrip­
tions of student characteristics in­
tended only to support educational pol­
icy recommendations, what follows is 
sound.
Intellectually Alive Students 
Part of the student body is made up 
of intellectually alive students. These 
are generally among the most aca­
demically able students and have a 
great personal involvement — intel­
lectually and emotionally - - i n  their 
education. Since they may or may 
not have a specific career interest, 
they are found scattered throughout 
the University. They are students who 
will not permit themselves to be ig­
nored by the institution.
Some of these intellectually alive 
students respond to the University 
by becoming the so-called “ activists”  
— questioning and challenging the sys­
tem and demanding greater participa­
tion in the design and conduct of their 
educational programs. To a consi­
derable extent these students actively 
pursue their education outside the for­
mal structure of courses, almost in an 
underground fashion. The other intel­
lectually alive students respond to the 
University by understanding the work­
ings of the system and putting it to 
their own uses. They make maximum 
use of whatever freedom the system 
permits and find additional freedoms 
within it,
Uninvolved Students 
A reasonable description for the se­
cond and probably largest part of the 
student body seems to be that its 
members are uninvolved. These stu­
dents are here primarily to receive 
a degree rather than to participate in 
an educational experience. They play 
the game by following the rules and 
never growing beards. They are ba­
sically concerned with economic se­
curity, with artifacts rather than ideas, 
with the comfort of illusory certainty 
rather than the pain of doubt. For the 
most part, these students meet and 
often exceed the minimum standards 
for academic achievement, and as a 
result are certified by the University 
as having been trained or educated. 
In actuality, they have been but little 
touched by the University in any mean­
ingful way. These students, like the 
intellectually alive students, may or 
may not have a specific career in­
terest and therefore are scattered 
throughout the University. In gen­
eral, they prefer to be ignored.
Floundering Students 
The third part of the student body 
may be described as floundering stu­
dents. They enter the University 
with no strong commitment to any of 
its purposes. They tend to switch 
from one program to another and to 
drop in and out of the University. 
Among their number may be the stu­
dent who has amassed 170 credits while 
trying unsuccessfully to accumulate 
a 2.0 average. Their time here is 
essentially without purpose. While 
these students may begin their careers 
in any part of the University, they 
tend to end up in the College of Li­
beral Arts or the Whittemore School.
Alienated Students 
At the present time, the Univer­
sity of New Hampshire student - -  
whether intellectually alive or unin­
volved or floundering — has another 
widely-shared characteristic. He is
alienated by an all-too-common ten­
dency among other parts of the Uni­
versity community to see him as some­
thing external to the University, as 
someone whose aims are in reality 
opposed to its aims. He is aliena­
ted by a university which acts as a 
policeman enforcing a complex of uni­
laterally determined academic and par­
ietal rules, by faculty members who 
talk down to him, by staff personnel 
who respond to him as a necessary
6vil. , ^ .Proposed Policies
There can be no simple, single 
prescription for dealing with the needs 
of all these groups of students. The 
intellectually alive student needs to 
have his own involvement supported 
by some involvement of the University 
in his intellectual striving. The un­
involved student needs to have his in­
tellect and his spirit captured and 
nurtured by the University so that he 
may become involved in a truly edu­
cational experience rather than simply 
going through a rite of passage into 
middle class adulthood. The flound­
ering student needs to have some lead­
ership and counsel from the Univer­
sity which will give purpose to his 
years here. Nevertheless, we believe 
that there are certain policies which 
the University could adopt or imple­
ment far more vigorously than at pre­
sent, certain attitudes which it might 
encourage, which would in a variety 
of ways lead toward meeting at least 
a part of all these different needs.
The first of these policies is the 
acceptance of the student as a full 
and responsible member of the Uni­
versity community. If the student is 
to be a participant in the process of his 
own education he must have some voice 
in the structuring and regulation of the 
processes by which it is carred out. 
The intellectually a l i v e  student de­
mands this. The uninvolved student 
is not likely to become other than a 
degree-seeker unless he is faced with 
•the responsibility of making decisions 
about his own education.
The second of these policies is the 
creation of institutional arrangements 
'which will foster — without dictation 
or prescription — the unity of student 
life. Many students in all three cate­
gories have accepted, as has society 
generally, the pernicious idea that edu­
cation consists only in what goes on in 
classrooms, libraries and study hours. 
It is at the University that many stu­
dents get their first awareness that 
the physical, emotional, social and 
practical aspects of living are inex­
tricably woven together with “ academ­
ics”  in the life of an educated person. 
Most institutional arrangements and 
attitudes in this university do little 
to combat the narrow view of educa­
tion, little to support the oneness of 
all aspects of the educated life.
The third of these policies is to 
insure the presence of dedicated, in­
terested and effective teacher-scho­
lars in most classrooms most of the 
time. Whatever institutional arrange­
ments may be in force, the essential 
tasks of the University are the trans­
mission of the breadth and depth of 
human experience and the development 
of the ability to pursue enlightened 
activity. While reading, experimen­
tation, practice and living contribute 
to these, the central focus is teaching. 
There are great libraries, great re­
search institutes and great studios 
which are not a part of any university. 
The university uses all of these, but 
is distinguished from them by its 
teaching function. The intellectually 
alive student can, of course, do much 
worthwhile independent study, but gen­
erally he must first be given direction 
by a teacher. One of the few hopes 
of involving the uninvolved student is to 
have his mind and spirit captured by a 
fine teacher. The floundering student 
may be given some purpose by good 
teaching.
The fourth policy is to provide a sound 
and exciting general education. As in 
the case of teaching, the University 
is distinguished from the technical 
school and other specialized in­
stitutions by its attention and devotion 
to the broad sweep of human experience. 
A university education is something 
more than complete specialization, 
even in fields such as history which 
are inherently broad. Through general 
education, the intellectually alive stu­
dent may be encouraged to give greater 
scope to his abilities, the uninvolved 
student may be diverted from degree­
seeking and the floundering student 
given a purpose.
For most students there is also a 
need for some specialization and noth­
ing written here is intended to deni­
grate specialization. Since each one 
of us is trained in, devoted to, and 
draws strength and satisfaction from 
his discipline, we could not contem­
plate a university which did not en­
courage identification with an academic 
discipline.
The structure of specialization within 
the University will clearly be main­
tained and the commitment to the 
disciplines continued, which is as it 
should be. We do believe, however, 
that at the present moment specializa­
tion is more likely to be protected 
and nurtured than is education in 
breadth. The basic instructional, re­
search and administrative unit is the 
department, and the department is 
clearly tied to the discipline — to 
specialization. The growth of gra­
duate level instruction reinforces the 
influence of the discipline-oriented de­
partments, since it is almost exclus­
ively concerned with specialization. 
The organization of department into 
colleges at the undergraduate level 
does little to diminish the central in­
fluence of the departments or disci­
plines in the determination of educa­
tional policy. Indeed, given the Real- 
politik of college governance, the struc­
ture probably reinforces the influence 
of specialized departments. The al­
location of funds within the Univer­
sity is primarily related to the dis­
ciplines. (Funds allocated to housing, 
dining and recreation are not tied to 
the disciplines, but unfortunately it is 
not apparent that they are tied to edu­
cational objectives in any way.)
Summary
In a broad sense, these four pol­
icies — acceptance of the student as 
a full member of the University, con­
cern for the unity of the educated life, 
excellence in teaching, and a sound 
program of general education — un­
derlie virtually all of the balance of 
this report. We shall, of course, be 
concerned with many other policies, 
but in our view these four should in­
deed be the cornerstones of the Uni­
versity’ s overall educational policy. 
The balance of this chapter is parti­
cularly concerned with arrangements 
for insuring attention to the unity of 
student life, with supplying a focus 
within the University structure for 
evaluation, planning and implemen­
tation of the education of the student 
who is simultaneously a student in 
the classroom, library and laboratory, 
and a student in his residence, dining 
hall, on the street and in his favor­
ite hangout.
In approaching the problem of ob­
taining acceptance of the student as a 
full member of the University and 
particularly, the problem of developing 
institutional arrangements which will 
foster the unitv of the educated life, 
we find ourselves treading the path 
followed by some of our colleagues 
at other universities, for like them, we 
have been unable to devise any pat 
solutions to the problem of the con­
temporary student. The problem, like 
most of the problems of higher edu­
cation, is a changing and evolving one, 
and no one can be sure how its di­
mensions will change in coming years. 
Consequently, each of our proposals 
is experimental in the sense that it 
is not definitive and detailed but ra­
ther represents directions in which 
the University should move.
THE UNITY OF STUDENT LIFE
It is characteristic of this univer­
sity (and probably of most other Am­
erican universities, especially the state
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universities) that the role of the stu­
dent as one who studies has been ra­
ther clearly separated from that of 
the student as one who lives. Among 
other ways, this dichotomy is evi­
denced by the distinct posts of “ Aca­
demic”  Deans and Deans of Students. 
The former are apparently to be con­
cerned with what the student does “ on 
company time”  while the latter is con­
cerned with what he does “ after hours.”  
This dichotomy is totally false and is 
disruptive of what must be an essen­
tial unity if it is to be of any signi­
ficance. There must be a center of 
responsibility for the whole student. 
There must be constant concern with 
and attempts to do something about the 
fact that most of our students are 
uable to study where they live and un­
able to live where they study. Con­
cern over student desertion of the cam­
pus except during the nine-to-five 
“ work day”  is widespread, but surely 
an overall responsibility for all as­
pects of student life would come up 
with better solutions than “ No bars 
in Durham!”  or “ You may not use 
your dormitory room during vaca­
tions.”  In short, there must be a 
powerful position in the University 
structure that would be concerned 
neither with academic affairs nor stu­
dent affairs but with young men and 
women who are simultaneously living 
and studying here.
Dean Of Students
One way to begin to restore this 
essential unity is to bring the office 
of Dean of Students into the office of 
the Vice-President for Academic Af­
fairs. Every aspect of what a student 
does while here is an academic affair 
and this institutional symbol of the 
false separation between the class­
room and the residence, between the 
library and the Memorial Union, be­
tween the new Hampshire and term 
papers should be eliminated. By bring­
ing the two offices together, planning 
and administration of curricula and 
other activities could be integrated.
Residences
A second way to attempt to achieve 
some of this needed unity is to assoc­
iate faculty members with student re­
sidences. They need to provide an 
educational focus for the curriculum 
and all other aspects of the education 
of students would be more nearly met 
if residences and dining units were 
completely merged into a total educa­
tional process. Whether the residential 
university is better than the so-called 
street-car university is perhaps de­
batable, but in our case, the debate is 
irrelevant. Location dictates that we 
will have large numbers of students in 
residence and it is clearly foolish 
not to take every possible advantage of 
this fact.
Apart from the general atmosphere 
of unity discussed above, we see two 
specific benefits coming from the as­
sociation of faculty members with stu­
dent residences. In the first place, 
possible channels of communication be­
tween students and faculty members 
would be opened up. We do not sug­
gest that a student should ever be 
made to talk with a faculty member 
outside the classroom. To do so is 
not a necessary part of a sound edu­
cation for many students. We do be­
lieve, however, that institutional bar­
riers which prevent the student from 
doing so when he wishes to should 
be circumvented as far as possible.
In the second place, there is a 
need to put representatives of the fa­
culty in the role of an Ombudsman - 
to make it possible to observe first­
hand the rules and physical condi­
tions under which students often must 
live and eat. These rules and phy­
sical conditions for living are surely 
a factor of some consequence in the 
students’ overall educational exper­
ience and therefore the faculty must 
be concerned with them. It is per­
haps inevitable that those whose sole 
responsibility is for the operation of 
housing, dining, recreational facili­
ties and the like come to be more con­
cerned with smoothness and efficiency
than with the educational validity of 
these operations. By the same token, 
we do not believe that faculty members 
can properly complain about “ the pro­
liferation of administrators”  when they 
do not accept the responsibility for 
being involved in the non-classroom as­
pects of education.
In the following paragraphs, we pro­
pose three experimental approaches 
to the association of faculty members 
with student residences. Each of these 
is done elsewhere; each has succeeded 
or failed in one institution or another. 
We are unable to say a priori that 
one or another of these would be most 
effective in the particular milieu of 
the University of New Hampshire. We 
recommend, therefore, that each of 
these programs go into effect in Sep­
tember, 1967, or as soon as necessary 
structural changes in buildings can be 
made. All programs should be eval­
uated by a special committee during 
the third year of operation to deter­
mine which, if any, should be contin­
ued and expanded.
1. We recommend that living quar­
ters for a faculty member be provi­
ded in a men’ s dormitory and in a 
women’ s dormitory. (Whether such 
quarters should be provided in dor­
mitories to be constructed or in re­
modelled older dormitories should be 
decided at the administrative level.) 
Quarters should be adequate for at least 
a small family and should be suffi­
ciently attractive to make them a 
desirable place to live. The resident 
faculty member, whom we suggest be 
called “ Resident Fellow,”  would play 
an active role in helping the students 
develop dormitory life into a part of 
their total education. Inevitably, he 
would take on the role of counsellor 
for some of the residents. If the 
Resident Fellow and the students wish 
it, he should be able to teach a course 
for members of the residence and the 
course should be permitted to satisfy 
the General Education requirement dis­
cussed in Chapter Four.
The Resident Fellow should not be a 
housekeeper or housemother nor should 
he be responsible for housekeeping 
routines. However, the Resident Fel­
low and not the housekeeper should 
have primary responsibility for the 
conditions of living in the residence, 
and should have a suitable budget 
for entertaining. He should continue 
as a classroom teacher and as a 
scholar though it is clear that his 
teaching assignment should be limited.
2. We recommend that two dormi­
tories (probably one for men and one 
for women) be constructed or remodel­
led to provide a study for a “ Fellow.”  
We envisage the role of the Fellow 
in this case as being exactly the same 
as that of the Resident Fellow des­
cribed above, although it would be 
somewhat limited by the fact that he is 
not actually in residence. Since the 
proposal for residential quarters in­
volves greater expense and undoub­
tedly demands more of the faculty 
member involved, it is our intention 
to attempt to determine by experi­
mentation how the benefits of the two 
approaches compare.
3. We recommend that five or six 
faculty members, drawn from the en­
tire university faculty, be designated
as Associates of------------------------Hall.
Specifically, we propose Stoke Hall, and 
one of the Randall, Hitchcock, Devine 
complex for a beginning of this pro­
gram. The Associates should be sen­
ior faculty members who could meet 
periodically with groups of residents - 
on both formal and informal occas­
ions - to discuss matters relating to 
life in the residence, but more im­
portantly to discuss matters relat­
ing to their fields of interest and to 
important questions generally. We 
do not propose that the Associates 
would dictate or arrange activities 
in the residence, but that they would 
be available to the students as a source 
of contact with the faculty and parti­
cipate with students in fostering the 
overall educational value of residen­
tial life.
We recommend that preparations for 
each of these experiments begin im­
mediately. The Vice-President for 
Academic Affairs or his delegate should 
be given time and money to travel 
and investigate the details of programs 
similar to these we have proposed. 
We see no need for a formal report 
on such investigations. Relevant find­
ings would be incorporated into the 
actual programs. Needless to say, the 
selection of faculty members should 
begin at o n c e  and should be made 
with extreme care. It is clear that 
not all faculty members are qualified 
for or interested in such activity. It 
is perhaps equally clear that some 
faculty members who might be in­
terested would not necessarily be qual­
ified.
We emphasize that we are proposing 
experiments - -  not final solutions - -  but 
we also emphasize our conviction that 
such experimentation leading towards 
reasonable solutions is absolutely ne­
cessary. This university has a rela­
tively large in-residence student popu­
lation and we believe that far more 
effort must be expanded than is the 
case at present towards making.the 
residential life a reasonably congenial 
one and an important part of the over­
all education of our students. We 
believe that meaningful association of 
faculty members with residences is a 
step towards achieving these ob­
jectives.
Commuters
The University includes a large num­
ber of commuting students and we 
belive that provisions should be made 
to make it possible for them to be 
much more a part of the total life 
of the University than is presently the 
case. Consequently, we recommend 
that plans be immediately made for 
the provisions of a centeror centers- -  
both in the physical and personal sen­
ses - -  which would serve the commut­
ing students. This calls for, we believe, 
the construction (or adaptation) of 
houses for non-resident students which 
would duplicate the facilities in the 
residences, except of course, for actual 
quarters. This means an opportun­
ity for each commuting student to have 
a place to lunch, rest, study, and re­
ceive mail. In addition, we recom ­
mend the inclusion of some modestly- 
priced sleeping facilities for students 
who remain on campus for some acti­
vity during the evening. We should add 
that, from what we have learned, the 
proposed addition to the Memorial 
Union will not adequately serve this 
purpose.
Finally, we recommend the appoint­
ment of a Fellow for this commuter 
facility and the provision in the faci­
lity for a study for him. His actual 
role would necessarily be somewhat 
different from that of the Fellow in a 
regular residence, but the objectives 
would be the same: encouraging the
unity of the educated life, maintaining 
a channel of communication between 
faculty and students, and insuring some 
faculty review of the conditions of 
student life.
Dining Facilities
It seems obvious that all we have 
said about residences applies equally 
to dining facilities. At the present 
time, dining facilities are monstrously 
inadequate. In order to feed the some 
2900 students presently using the two 
dining facilities, the diners must be 
“ processed”  in the fashion of an Army 
mess hall. Leisurely dining or lin­
gering over coffee and good conver­
sation is simply out of the question. 
Similarly impossible are second serv­
ings and such simple amenities as table 
linen.
It seems clear that additional dining 
facilities are badly needed and we 
strongly urge that they be provided 
in conjunction with residences. There 
are many examples throughout the 
country of eating facilities connected 
with one or more residences so that 
members of a residence can dine to­
gether if they so choose. The combina­
tion of living and dining facilities pro­
vides tremendous opportunities to de­
velop a greater and much needed unity 
in all aspects of the student’ s educa­
tion. We also emphasize the need for 
dining facilities - -  other than those 
in the Memorial Union - -  for commu­
ters. Ideally, commuters should be 
able to eat lunch with residential stu­
dents, for this would provide another 
means of drawing them more fully 
into the overall life of the University.
Parietal Rules
We have stated our view that stu­
dents must be accepted as full mem­
bers of the University community. That 
this is not presently so is demonstra­
ted by the existence of parietal rules 
concerning living and dining laid down 
by the University, ex cathedra. We 
recommend that all such rules be ab­
olished immediately and that students, 
the Dean of Students, and Fellows 
(representing the Faculty) together de­
velop those minimum rules which are 
probably necessary to maintain rea­
sonable order and quiet.
It must be clear that we do not 
believe that any student should be for­
ced to live or to dine in University 
facilities. Where and how the stu­
dent lives and eats should be a matter 
for his decision. (We do not believe, 
for example, that students should be 
made to eat in University diningrooms 
because they need a balanced diet. Many 
have managed to reach middle age with 
a four-year diet of hamburgers and 
cokes in their background.) We do 
hope, however, that University faci­
lities will become sufficiently congen­
ial and intellectually meaningful to 
make students want to use them. If 
this cannot be done, we believe that 
residences and dining halls should 
be turned over to an outside agency 
to operate as purely hotel facilities 
with no pretense that they have a role 
in the educational process of the Uni­
versity.
THE ADMINISTRATION OF 
GENERAL EDUCATION
In this section we are concerned 
with the administration and develop­
ment of general education in the Uni­
versity. Our views and recommenda­
tions on the structure of general edu­
cation requirements are considered, 
along with other matters concerning 
curriculum, in Chapter Four. Ad­
ministration is discussed here because 
it is a crucial part of the development 
of a more unified approach to all as­
pects of the student’ s educational ex­
perience. The curricula of the Uni­
versity are presently administered by 
the several d e p a r t m e n t s  and the 
colleges, though it seems that the 
colleges largely reinforce the influence 
of the departments. For the spec­
ialized major programs this is as it 
should be. There is no similar res­
ponsibility for the general education 
aspects of the overall curriculum nor 
for planning and experimentation with 
courses and programs outside the stu­
dent’ s major. The present University 
Requirements are really the concern 
of no one, except for periodic ad hoc 
committees such as ours. The Senate 
has de jure responsibility, but it is 
primarily a rule-enforcing body, not 
one that experiments and innovates. 
(That many faculty members in all 
colleges and in most departments have 
a desire to be involved in innovation 
and experimentation with general edu­
cation is clear from the many oral 
and written communications we have 
received.)
Dean For General Education
In order to provide for more uni­
versity-wide attention to and status for 
gen eri edudation, we recommend the 
appointment of a “ Dean for General 
Education.”  In a sense, the function 
of the Dean for General Education 
would be somewhat analogous to that 
of the Dean of the Graduate School. 
He would maintain a continuing re­
view of the undergraduate general edu­
cation activities of the University. 
Working with and through the depart­
ments and college Deans, he could 
facilitate the development of new gen­
eral education programs, some of which 
niight cross departmental and college
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boundaries. He would be able to give 
support to those members of the faculty 
who wish to develop courses in their 
special fields that are concerned with 
the breadth and significance and “ feel”  
of a subject, rather than with the dis­
cipline of responsible research which 
is appropriately characteristic of so 
many regular departmental offerings.
During our work we received several 
proposals from faculty and others con­
cerning integrated general education 
curricula, core courses, ad hoc or 
one-time courses, free elective sys­
tems and the like. In general, these 
did not have — nor were they intend­
ed to have — general applicability 
to the entire undergraduate student 
body and consequently we have not dealt 
with them here. Nevertheless, we 
think that many of these proposals 
have great merit and should be tried 
out on a limited, experimental basis. 
The Dean for General Education would 
provide a locus for conducting and 
evaluating such experiments. He would 
also be a force for introducing into 
the curriculum those experimental pro­
grams which prove to have merit.
The Dean for General Education 
should be a member of the Deans’ 
Conference so that general education 
would have a voice in the highest 
councils of the University. He should 
be consulted on appointments of people 
who are expected to play an import­
ant role in the general education area, 
and should be able to secure funding 
for courses, programs, and research 
relating to general education.
We think that the Dean for General 
Education should be a faculty member 
with a clear interest in the problems 
and conduct of general education. Be­
cause his task will be so directly con­
cerned with the substance and process­
es of teaching and with students and 
their responses to general education, 
we believe that he should continue to 
teach at least on a limited basis. 
Because the Dean for General Edu­
cation will be basically concerned with 
innovation, experimentation and the 
continuing development of general edu­
cation programs, we believe that his 
appointment should initially be for a 
limited period. The continuous flow 
of new ideas and the enthusiasm which 
we think necessary must come from a 
constantly renewed source.
We recognize that the Dean for Gen­
eral Education will not fit neatly into 
the existing organizational structure 
of the University. He will have neither 
students nor faculty and the lines of 
authority in the University will not 
pass through him. (In those cases 
where such a Dean does have students 
and a faculty - -  the “ College of Gen­
eral Studies”  idea — the results seem 
generally to have been most unsatis­
factory. Second-rate faculties, stu­
dent bodies and financial support seem 
to be characteristics of these organ­
izations. Our proposal is intended 
to attempt to achieve the potential 
benefits of this approach without its 
apparent weaknesses.) However, in 
the role which we have described for 
him, the lack of “ authority”  over stu­
dents and faculty need not be parti­
cularly important. His role will be 
to challenge existing procedures and 
support strengthening of, and innova­
tion in, general education. There is a 
relatively large nuniber of students who 
want a sound and iniaginative program 
of general education. We believe that 
there is a significant number of 
faculty members who wish to be in­
volved in experimentation and innova­
tion with the general education pro­
gram. In an important way, these 
students and faculty members will pro­
vide the Dean’ s constituency and his 
support in being a voice which can be 
heard in the upper levels of the Uni­
versity administration and across de­
partmental and college boundaries. The 
Dean for General Education will be a 
resource rather than a director or 
supervisor; one who facilitates rather 
than one who prescribes. His support 
will come from those for whom he 
speaks. To be sure, his relationships
with college deans and with depart­
ments will have to be worked out, 
but we believe that the benefit to all 
from this important recognition of one 
of the University’ s principal tasks 
will give the necessary impetus to 
working out these relationships.
Undergraduate Council
To give additional support to general 
education, we recommend the estab­
lishment of an Undergraduate Coun­
cil. This Council would have certain 
specific functions which are described 
in subsequent chapters but in general, 
its role would be to work with the 
Dean for General Education and all 
others in the University who are con­
cerned, as students or teachers, with 
general education. As in the case of 
the Dean for General Education, we are 
more concerned with creativity, with 
experimentation, with a powerful force 
committed to the equality of general 
education with other University acti­
vities, rather than with legislative 
power or with administrative control.
The Undergraduate Council should 
consist of seven members with at 
least one member from each of the 
undergraduate colleges. Membership 
should be on a staggered basis with 
three year terms becoming the norm. 
Appointment should be by the Senate 
upon recommendation of the Deans 
of the Colleges and the Dean for 
General Education. No member should 
be allowed to succeed himself.
We do not wish to specify quali­
fications for membership, but we do 
believe that roughly one-half the mem­
bers should have had not more than 
three years of service in this uni­
versity at the time of appointment and 
that members should come equally 




Student advising in all of its as­
pects seems to be a problem which 
no college or university of any size 
has resolved satisfactorily. In part, 
the difficulty results from an inability 
to state very precisely what advising is. 
The need for advising arises from a 
whole spectrum of situations ranging 
from course selections, through dif­
ficulties in adjusting to university life 
and in career selection, to problems 
rooted in personality disorder. It 
seems clear that there can be no 
single way of meeting all of these 
needs. Secondly, there is an ambival­
ence about the role of the faculty mem­
bers in the advising process, an ambi­
valence which is surely a cause of the 
difficulties encountered in developing 
effective advising systems.
In the immediately following para­
graphs we discuss our views about 
the role of the faculty members in 
the advising process. Briefly, we con­
clude that the unique characteristic 
which the faculty member brings to 
advising is that he is a teacher and 
that the advising system should capi­
talize on this characteristic, if the 
faculty member is to be a part of 
it.
We then turn to consideration of in­
stitutional arrangements for advising 
and here we admit to some uncertain­
ty. The best ways of capitalizing on 
the unique role of the faculty members 
are less obvious than is the fact oi 
its existence. The kind of relation­
ship we are describing is a very hu­
man sort of relationship and there­
fore difficult to institutionalize. Al­
so, while it is easy to state, as we 
have done above, the different needs 
for advice, it is virtually impossible 
to identify a point where one need 
merges into another — where pro­
fessional psychological attention is 
called for, for example. Our specific 
recommendations, therefore, should be 
viewed as attempts to improve the 
present system rather than as ultimate 
solutions.
Role Of Faculty Members
Most discussions of advising sys­
tems assume a necessary role for the 
faculty member. This suggests that
the faculty member has something uni­
que to bring to the student in his con­
text, and we believe that this unique 
characteristic is simply that the fa­
culty member is a teacher and a scho­
lar with knowledge of a special field. 
The advising system should provide an 
opportunity for the advisor as a tea­
cher to interact in a special way 
with the advisee as a student.
The advising system brings the fa­
culty member and the student into a 
one-to-one relationship on a face-to- 
face basis. This is a relationship 
which implies continuity and mutual 
respect and one which provides a uni­
que opportunity for the faculty member 
to capitalize on his qualities as a 
teacher. The advising system should 
be constructed in a way which takes 
full advantage of this opportunity.
Basically, the advising system should 
have as its objective better under­
standing and awareness by the student 
of himself, his interests and his capa­
bilities so that he can make better 
decisions concerning his education. 
Given this objective, the faculty mem­
ber as advisor should not be a care­
taker, should not have the responsibi­
lity of policing the student’ s obser­
vance of academic achievement rules, 
should not sign course schedules, 
should not sign drop and add cards 
and should not get warning notices. 
(A clerk in the registrar’ s office, or 
for that matter the computer, can 
undoubtedly understand catalogue re­
quirements and can count as well 
as — probably better than — the 
average professor. If the registrar 
needs more clerks or computer time 
they should be provided.) Basically, 
the advisor’ s function is to involve 
himself in the growth of the advisee 
as a whole person within the context 
of the University. This role for ad­
visors will make use of the faculty 
member’ s unique qualities as a tea­
cher.
It has frequently been argued that 
not all faculty members (who are 
presumably good teachers) are likely 
to be good advisors. We suspect 
that this is not a tenable view be­
cause we have the impression that a 
great many of those faculty members 
who are generally regarded by stu­
dents and faculty as good teachers are 
also regarded by students as good 
advisors. On the other hand, it is 
clear that devoting any significant a- 
mount of time to this aspect of the 
teaching process brings the faculty 
member face-to-face with the conflict 
between his development as a spec­
ialist and his development as a tea­
cher of students in the more general 
sense. We believe that, within obv­
ious limitations, the faculty member 
should be able to make his choice 
for himself. If the faculty member 
sees advising as being simply an ex­
tension of his function as a teacher, 
and if a natural way of bringing the 
two together around some common cen­
ter of interest can be found, the advis­
ing system can be a fruitful one for 
students and for teachers. Unless the 
kind of radical change in the structural 
basis for advisor (teacher) - -  advisee 
(student) relationships which we have 
recommended is developed, we believe 
that the faculty should be withdrawn 
from the advising process. The fa­
culty member’ s involvement in the 
process cannot be justified when he 
attempts to function as an interpreter 
of rules. The only justification con­
sistent with the nature of the Uni­
versity is that he act as a teacher- 
scholar meeting his advisee as a stu­
dent under special circumstance's.
The Advising System
In approaching the development of a 
system which will make possible a 
relatively natural way of bringing to­
gether the advisor (teacher) and ad­
visee (student), we start from the 
premise, stated above, that the objec­
tive of the system is a better under­
standing and awareness by the student 
of himself, his interests and his capa­
bilities so that he can make better 
decisions concerning his education.
While an effective advisor-advisee 
relationship may involve many facets 
of the student’ s life, its initial raison 
d‘ etre is his education. In this res­
pect, it is necessary to recognize 
that the education of the student at 
the University has three relatively dis­
tinct phases, which we have called 
pre-freshman, pre-major, and major. 
Each of these has different character­
istics in terms of bringing advisor and 
advisee together.
Pre-Freshman
The obvious problem in advising stu­
dents initially enrolling in the Univer­
sity is the difficulty in reaching them. 
Any sort of natural contact with faculty 
members is impossible, and it is ques­
tionable that much can be accomplished 
in the hustle and bustle of a one- or 
two-day registration period. The sum­
mertime orientation and advising sys­
tem which was started in 1966 seems 
to us to be a most imaginative approach 
to the problem and the faculty and 
students involved are generally enthus­
iastic about its value. We recom­
mend that it be strengthened and ex­
panded, particularly to involve more 
faculty members, in terms both of 
bringing more individuals into the pro­
gram and of expanding the participa­
tion of faculty generally. The faculty 
members involved must obviously be 
those who see advising as an exten­
sion of their work as teachers. Gi­
ven the great importance of this work 
to the University - -  as important 
we think as regular teaching and re­
search - -  those involved should be 
compensated as are those who teach 
courses and do research in the sum­
mer.
Pre-Major
This is in many ways the most 
difficult of the three phases as far 
as advising is concerned. During this 
period, many students are searching 
for a specific interest — a search 
which often moves into new directions, 
and involves many problems not dir­
ectly concerned with course selection, 
requirements and the like. Flexibi­
lity tends to decrease as students are 
more bound by prerequisites and po­
tential major requirements. The “ So­
phomore Slump”  and the demands H 
can place on the advisor-advisee rela­
tionship are too well known to need 
elaboration here.
It seems reasonable to expect that 
many advisor-advisee relationships 
developed during the pre-freshman 
period will continue on into this pre­
major period. One of the reasons 
for our proposals for smaller class­
es and seminars during the fresh­
man year, made in the following chap­
ters, is to provide additional possi­
bilities for communication between a 
student and an individual faculty mem­
ber from which advisor-advisee rela­
tionships of the sort we believe appro­
priate for faculty members can be 
developed. Our proposals, made earl­
ier, for associating faculty members 
with residences are, in part, intended 
to achieve the same thing. (We em­
phasize again that we do not envisage 
academic policing and bookkeeping as 
part of an advising system involving 
faculty.)
Major
Our general impression, derived 
from discussions with students and 
faculty, is that a more fruitful advi­
sor-advisee relationship generally 
exists between the student and advi­
sor after choice of a major. At this 
point, of course, there generally is a 
common interest in a subject, and from 
this it is often possible for a fuller, 
more meaningful relationship to deve­
lop.
SUMMARY
In order for the faculty members 
to fill the role in advising which we 
think he should have, it is necessary 
to provide more or less natural ways 
for students and faculty to come to­
gether. We recommend an expansion 
of the summer orientation-advising 
program as a means of doing this 
during the pre-freshman period. We 
look for a carry-over from this and
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to the possibilities for closer rela­
tionships inherent in small classes and 
seminars and the association of fa­
culty members with residences as the 
basis for establishing relationships 
during the pre-major period. During 
the major period, the matter of a 
basis for relationships seems gener­
ally to take care of itself by being 
rooted in the common interest in a 
subject.
Other Arrangements
Even with the most imaginative in­
stitutional arrangements and the very 
best will on the part of faculty mem­
bers and students, there will be some 
students who will not become involved 
in the kind of advisor (teacher) - 
advisee (student) relationship we have 
discussed. There will be many rea­
sons for this, not the least of which 
is that some students simply will not 
want to. Nevertheless, most students 
will, from time to time, have ques­
tions and problems concerning course 
and program selection. We make two 
recommendations to strengthen this 
aspect of the system. (We can only 
assume, and it is not necessarily a 
good assumption, that students who 
need to will make use of the Coun­
seling Service. We believe that this 
might be more likely to happen if 
the Service were moved to a more 
suitable location than the basement 
of Thompson Hall.)
Our first recommendation in this 
case is that two days in the middle 
of a week toward the end of each 
semester be given over entirely to 
pre-registration. No classes or o- 
ther activities should be scheduled on 
these days and all faculty members 
who will be teaching courses in the 
following semester would be expected 
to be avilable for consultation. In 
addition, individual departments may 
wish to set aside time during these 
days for coffee hours or other such 
arrangements, during which overall 
department offerings could be des­
cribed. For these days to serve 
their purpose it is necessary that 
an accurate list of course offerings 
and instructors be available before­
hand. This information could be added 
to the “ Time and Room Schedule.”  
What we seek from these days is an 
easy way for students to be able to 
find and talk with those faculty mem­
bers who should be able to answer 
their questions.
Secondly, we recommend a small 
group of permanent academic counse­
lors in the office of the Vice Pre­
sident of Academic Affairs who would 
be available to students on relatively 
short notice to deal with student pro­
blems of course and program selec­
tion. Because of the rather special 
knowledge required, some of these 
permanent academic counselors should 
become experts in dealingwith the pro­
blems of transfer students. We em­
phasize that we are concerned with 
academic counseling, not with pro­
fessional, personal counseling carried 
on by the Counseling Service. What 
we seek is a regular source of know­
ledge about courses and programs 
Which students can utilize if they so 
desire. In addition to the specific 
knowledge, the persons involved should 
themselves be educated and have a 
feeling for the problems of being a 
student. It seems possible that wives 
of faculty members represent a source 
of potential academic counselors.
These other arrangements which we 
have just described are intended only 
as supplements to, and very definitely 
not as substitutes for the basic advi­
sor (teacher) - advisee (student) re­
lationships which we believe to be 
such an important part of education.
PREPARATION OF STUDENTS
It is obvious that the kind of edu­
cational experience which students have 
at the University is in part a func­
tion of the quality of their prepara­
tion. It is also true that students 
of highest ability often serve as pace­
makers and stimulators for the student 
body generally. For both these rea­
sons, the University has an obvious 
and direct interest in the prepara­
tion of its incoming students. Fur­
thermore. this interest largely cen­
ters around the students from the 
state of New Hampshire, since the 
bulk of our students are from the 
state. The competition for available 
places for out-of-state students re­
sults in a fairly rigorous selection. 
Beyond this, the basic responsibility 
of the University is to the young men 
and women of the state. Thus, we 
believe it is in the direct interest of 
the University to concern itself with 
secondary school education in New 
Hampshire. The University must 
assume an active and leading role in 
the development of quality secondary 
education in New Hampshire. There 
are two areas in which a role for the 
University is clear.
During our consideration of curri­
cula, and expecially in the area of 
general education, we became very 
much aware of the increasing inter­
relationship among each of the four 
years from grade eleven through the 
second university year. Recent chan­
ges in academic programs in some se­
condary schools, changes at the Uni­
versity, and the likelihood of changes 
at other secondary schools have crea­
ted an imbalance in this four-year 
period. Probably even more imbalance 
will occur as new programs in mathe­
matics, sciences, English and the so­
cial sciences are developed by national 
bodies and implemented locally. In­
deed, our own recommendations with 
respect to curriculum (see Chapter 
Four) directly involve the secondary 
schools in several ways. In short, 
one cannot escape the fact that the 
inter-relationship of secondary schools 
and universities is increasing and will 
continue to increase. And this inter­
relationship must be considered in all 
educational planning in the University.
Specificially, we recommend that a 
group be appointed by the President 
of the University to maintain a con­
tinuing review of the problems of 
curricular balance between the high 
schools of the state and the Univer­
sity. The group should be repre­
sentative of the various acade m i c 
areas and educational interest in both 
the secondary schools and the Uni­
versity, and representative of the var­
ious educational regions of the state.
The group should report on an annual 
basis. Its observations and studies 
should be intended to influence deve­
lopments in curricula at both the Uni­
versity and secondary schools. The 
authority of the , group would come 
from the quality of its membership 
and of its work.
The second area of concern involves 
a re-examination within the Univer­
sity itself of its role in the educa­
tional system of the state. At the 
present time, there are many per­
sons, departments and the like within 
the University playing an active role 
in providing guidelines and leader­
ship for the schools of the state. It 
is our view that these activities should 
be expanded and coordinated and be­
come the concern of the highest levels 
of University administration. Some 
illustrations of the sorts of things 
which might be done on a university­
wide basis include teacher retraining, 
exchange of classrooms between high 
school teachers and University faculty, 
development and financial support of 
curricular experimentation, the estab­
lishment of a “ university school.”
Participation in and support for the 
schools of the state is in the self- 
interest of the University since the 
quality of our student body is a direct
function of the quality of the students’ 
preparation. Furthermore, as the sen­
ior unit in public education in the 
state, we have a more general Obli­
gation to support the rest of the 
structure. The University can make 
available some badly needed leader­
ship and support for a vigorous move­
ment away from the general lack of 
quality in the schools of the state.
RESPONSIBILITY OF STUDENTS
Ultimately, students must recognize 
and accept their responsibility for 
their education. Certain barriers to 
greater involvement of the students 
in the totality of their education which 
have been erected by the institution 
can be removed by the institution. 
Barriers which are erected by the 
students can only be removed by them.
Most faculty members are familiar 
with students who are articulate, sen­
sitive and concerned so long as they 
can be these things without sustained 
effort. Too many students fail to 
accept that education requires doing a 
certain amount of arduous and intrin­
sically uncongenial work for the sake 
of future benefits.
Many faculty members have res­
ponded to student requests to substi­
tute discussions of assigned material 
for formal lectures only to be faced 
with rows of blank faces perched over 
blank notebooks waiting to be “ told.”  
Spontaneous “ bull sessions”  may have 
educational value, but true intellec­
tual dialogue requires a great deal of 
careful and not always enjoyable pre­
paration as well as a willingness to 
expose oneself to the give and take 
of that dialogue.
In short, the student involvement 
for which we have called means pre­
cisely that. The University can of­
fer the students a much more active 
role in all aspects of their education, 
but without responsible acceptance by 
the students, little will have been 
achieved.
SUMMARY
In considering students in relation 
to the University we find a lack of 
focus and supporting administrative 
arrangements for the planning, imple­
mentation and evaluation of the educa­
tion of students who, in overwhelming 
numbers, are students in all aspects 
of their lives here. Not only has the 
student not been accepted as a full 
member of the University, but res­
ponsibility for the various prescrip­
tions which govern his life here is 
fragmented. Most faculty members 
are largely concerned with their dis­
cipline or with their specialty within 
the discipline, (We do not agree 
that a faculty member whose field is 
generally accepted as being broad — 
history, for example — or is tradi­
tionally held to be humanistic — li­
terature, for example — is necessar­
ily any more broad or humane in his 
approach to his subject, to students 
or to the University generally than is 
a faculty member whose field is more 
conventionally specialized.) and there 
is little organized attention to the 
general education which occupies a 
substantial portion of the student’ s 
time here. Physical arrangements, 
rules and the general atmosphere in 
which students' live and study are 
the responsibility of a variety of per­
sons and offices and overall develop­
ment seems to have taken place with 
little or no concern for their educa­
tional aspects.
To combat these conditions we have 
made a number of recommendations de­
signed to provide greater focus for 
weaving together “ academics”  — 
classes, libraries, studying — with 
the physical, emotional, social and 
practical aspects of living. Specifi­
cally, we recommend bringing the of­
fice of the Dean of Students into the 
office of the Vice-President for Aca­
demic Affairs. We also recommend 
three experimental approaches to as­
sociating faculty members with stu­
dent residences: Resident Fellows,
non-resident Fellows and a group of 
faculty Associates of a residence. We 
further recommend the provision of 
centers or houses for commuting stu­
dents which would provide a means 
for those who wish, to become more 
completely involved in University life. 
We also recommend that dining faci­
lities be expanded immediately and 
that future dining facilities be incor­
porated with residences. If the Uni­
versity is not able to take the steps 
necessary to make living and dining
a significant part of the university 
experience, we believe that the resi­
dences and dining halls should be 
turned over to an outside agency to 
be operated as hotels.
In order to secure more university­
wide attention to its general educa­
tion program and to supply a center 
for the encouragement and support of 
experimentation and innovation in gen­
eral education we recommend the ap­
pointment of a Dean for General Edu­
cation and the creation of an Under­
graduate Council.
We believe that continued involve­
ment of faculty members in the ad­
vising process should capitalize on the 
faculty members’ unique characteris­
tics as a teacher-scholar. We re­
commend that the summer orientation­
advising program be strengthened and 
expanded by involving more faculty 
members. To better serve students 
with problems of course and program 
selection which are not taken care of 
through contact with a faculty member, 
we recommend that two days toward 
the end of each semester be set aside 
during which all faculty members of­
fering courses during the following 
semester would be available to consult 
with students. In addition, we re­
commend the appointment of perman­
ent academic counsellors.
The quality of the preparation of its 
incoming students is of utmost im­
portance to the University. There­
fore, we recommend that the Pre­
sident develop a group including Uni­
versity and secondary school per­
sonnel to maintain a continuing review 
of the curricular balance among the 
final two high school years and the 
first two university years. We also 
recommend that the University, in its 
most official manner, assume a much 
greater responsibility for leadership 
in efforts to improve public educa­
tion in the state.
Finally, we emphasize that accept­
ance of the student as a full member 
of the University must come as much 
from the students themselves as from 
other parts of the university com­
munity. If students are unwilling to 
accept the responsibility for the hard 
work as well as the joy of educated 
life, little else that we recommend 
here will lead to lasting achievement.
CHAPTER THREE 
THE FACULTY AND TEACHING 
INTRODUCTION
It is perhaps ironic that the quality 
of teaching should now be a matter 
of major concern among those involv­
ed with universities and colleges. It 
has always been accepted that a uni­
versity existed above all else to teach; 
that teaching distinguished the univer­
sity from research institutes, libr­
aries and public service organizations. 
It appears that in some degree this 
unique part of the university’ s acti­
vities have been neglected in recent 
years and it seems necessary to re­
affirm that one principal objective of 
the university and especially, of its 
faculty, should be the maintenance 
of good teaching and the improvement 
of teaching where it is called for.
In asking for increased attention 
to the quality of teaching in the Uni­
versity, we do not intend to discredit 
or to deemphasize scholarship. Re­
sponsible scholarship is an essential 
ingredient for good teaching. The 
teacher who is not regularly testing 
his own intellect by contemplating, 
in a disciplined way, the unknown and 
the uncertain is surely not able to 
continue for long to test effectively 
the intellects of his students. Cour­
ses can be enriched by the incor­
poration of materials from others' 
work, but we think this falls 
short of the enrichment which can 
come from the teacher’ s own grap- 
plings with scholarship.
Quite apart from its relevance to 
teaching, scholarly activity also has 
the objective of discovering new know­
ledge and new insights. Much pro­
ductive research is conducted in indus­
trial, government and private research
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facilities that have no direct connec­
tion with teaching. The results of 
such research will generally find their 
way into courses, but they are not 
related to teaching as is the scholar­
ship of the researcher who is also a 
classroom teacher. We do not suggest 
that there is not a place in this Uni­
versity for research carried on by 
faculty members who do not regularly 
teach, but we do feel that it should 
be limited. The university exists 
in the first instance to teach and its 
research activities should be carried 
on by active teachers.
The system of rewards and punish­
ments that operates both within and 
without the University tends, on the 
whole, to encourage attention to schol­
arship and publication. The growth 
of graduate work in the University 
tends to bring to the faculty persons 
who have a strong commitment to 
research. The increasing availability 
of funds for research in many areas 
further adds to its attractions. It 
is our view that the University can 
devote more attention to teaching with­
out causing research and writing 
to suffer. What might be called “ na­
tural”  forces have, in recent years, 
tended to make it too easy to accept 
a secondary position for excellence 
in teaching relative to excellence in 
research. We suggest that the force 
of the institution can be used to bring 
these two elements of academic ex­
cellence into harmony with each other.
The importance of teaching seems to 
have diminished for the individual fa­
culty member and for the institution 
as a whole because of increased pres­
sures from other sources. Several of 
us on this committee — most of 
whom are involved with other regular 
or ad hoc committees and several of 
whom are actively engaged in research 
or writing — found that our teaching 
suffered during the spring term. We 
were simply unable to give necessary 
attention to each of our responsibi­
lities and it is in the nature of things 
that in the short run, at least, pre­
paration for one’ s classes is the eas­
iest thing to let slide. Everyone is 
aware of a committee report which 
is not ready on the due date. Re­
search assistants and publishsrs can 
make a lack of attention to their de­
mands quite obvious. When the quality 
of one’ s classroom work slips it is 
not immediately apparent to any but 
one’ s self. In the short run at least, 
the results of one’ s teaching are much 
less visible (except to students) than 
are the results of one’ s scholarship 
and of one’ s administrative work.
Nor arewealoneinour“ busy-ness.”  
Many members of the faculty are 
heavily involved in quasi-administra­
tive activities and a great many of 
them are persons who are, by general 
agreement, among our most effective 
teachers. (This problem and some 
proposed solutions are discussed at 
some length in Chapter Five.) The 
principal victim of faculty “ busy-ness”  
is teaching. It is unfortunate that 
the efforts are not dramatic, but rather 
take the form of steady erosion. This 
fact makes it all the more necessary 
to be on constant guard.
ECONOMIC WELFARE
It is Obvious that the best way to 
improve teaching or any other faculty 
activity is to hire and keep good 
faculty members. It is equally obvious 
that conditions of employment at the 
University have a great deal to do with 
this. We do not intend, however, to 
dwell at any length on these matters 
in this report, since both the Faculty 
Welfare Committee of the University 
and the University of New Hampshire 
Chapter of the American Association 
of University Professors are continu­
ously concerned with these matters. 
Because we are concerned with at­
tempts to involve the uninvolved stu­
dents and to direct the floundering 
students, we do call attention to the 
comparatively low salaries in many of 
those departments which do the bulk 
of the teaching of these students - -  
probably the University’ s most difficult
teaching job. The bitterness and frus­
tration which are so often the results 
of inadequate compensation are often 
communicated to the students, and since 
the latter are often the uninvolved and 
floundering students, the ring of dis­
content is closed.
We recognize that the University has 
to meet the going market in all areas, 
and we further recognize that going 
markets vary considerably. However, 
it is ironic that, generally speaking, 
those who have exposure to the greatest 
numbers of students are in those fields 
where levels of compensation are low­
est. Thus, it is ultimately to the dis­
advantage of the students, and there­
fore, of the University if able persons 
are not well-compensated, whatever 
their field. The problem here is the 
overall budgetary constraints under 
which the University presently opera­
tes. Unless one accepts the proposi­
tion that education in a publicly sup­
ported university must be second- 
rate — and we vigorously reject this 
- -  the need for bigger budgets is 
clear. That there is no quick solu­
tion to this problem we well under­
stand, but a beginning must be made 
with very much more open and vigorous 
communications concerning the real 
costs of offering a first-rate educa­
tional experience at the University of 
New Hampshire, being directed to the 
state as a whole.
ACADEMIC FREEDOM
Meaningful education cannot take 
place in an atmosphere which does not 
assure uninhibited freedom for the 
eternal doubter and professional ques­
tioner of the status quo. Unfortunately, 
the atmosphere of this state is not 
generally a favorable one for the doub­
ter and the questioner. On the whole, 
the University has done a most effec­
tive job of preserving these freedoms 
for both students and teachers, but we 
feel it to be an important part of 
educational policy that vigilance and 
forceful attack and counter-attack be 
continued. The state’ s situation is 
well known to many prospective fa­
culty members who are greatly con­
cerned about it. In many cases, they 
come here only after being reassured 
by a recounting of the University’ s 
vigorous defense of free inquiry in 
past incidents. The loss of just one 
skirmish would create great difficul­
ties for the University in obtaining and 
keeping good faculty members.
TEACHING
No more than anyone else have we 
discovered the key to good teaching. 
Beyond a deep commitment to stu­
dents and to subject matter, there is 
obviously a great deal of what, in 
gross over-simplification, is called 
talent. We do feel, nevertheless, that 
one’ s teaching, as most activities, can 
greatly benefit from having adequate 
time to devote to it, from having 
some regular evaluation of its effect­
iveness, and from having an appropriate 
environment in which to carry it out. 
We have already suggested, and will 
discuss more fully in Chapter Five, 
that committee work and other essen­
tially administrative activities which 
have become a part of faculty mem­
bers’ responsibilities may be serious­
ly weakening the quality of teaching 
in the University. In the balance of 
this chapter we are mainly concerned 
with teaching responsibilities and eval­
uation of teaching.
Teaching Responsibilities
Teaching responsibilities include the 
number of hours directly involved in 
classroom work (including preparation 
and review) and also the number of 
students with whom the faculty mem­
ber is expected to work. Neither of 
these should be considered in the r i­
tualistic and dogmatic fashion currently 
followed by so many faculty members 
and administrators.
Generally speaking, we applaud the 
general reduction in teaching hours 
which has come about in recent years. 
To the extent that this has made it 
possible for faculty members better to 
keep up with their fields, to do im­
portant research and writing or to
give time and attention to improving 
their approach to their subject and their 
students, the reduction in teaching 
loads has been most beneficial. How­
ever, while most of us fondly recall 
extremely effective teachers during 
our student years, few of us are apt 
to remember that those men were 
probably teaching twice as many hours 
as are most of us. While the pri­
mary purpose of reduced teaching loads 
has been to permit more scholarship 
and writing, we believe that it should 
result in at least as good quality of 
teaching. Judging from many student 
comments and occasionally, the com­
ments of colleagues, it is not clear 
that this has always been the case. 
Lighter teaching loads do not guar­
antee better teaching.
We suspect that there are at least 
some highly competent members of 
the faculty who would be pleased to 
do rather more teaching if teaching 
were felt to have at least as much 
institutional status as publication. If 
these are men who because of their 
scholarship and ability would give su­
perior teaching performances (and it 
does not necessarily follow that they 
are) we believe that the institution 
should be flexible enough to permit 
them to do so with status.
Class Size
We are unable to accept any easy 
generalization about ideal class size. 
Ideal class size depends upon the sub­
ject, the teaching methods employed, 
the teacher and the kinds of students. 
In some instances, an assessment of 
these factors would lead to handling a 
group of one hundred students in two 
classes of fifty; in another case, in 
ene class of ninety-five and another 
of five; in a third oase, in three 
groups of roughly the same size. The 
need is not for a flat ceiling on class 
size, but for great flexibility to give 
teacher and students maximum lati­
tude in deciding on ideal size for a 
particular class.
Small Classes
In spite of the foregoing, we do ac­
cept the considerable evidence — much 
of it admittedly subjective - -  which 
supports the contention that the kind 
of experience which a student has in 
a very small class (up to ten) is gen­
erally extremely rewarding for the 
student. One of the most important 
potential results of small classes is 
that real communication between tea­
cher and individual student becomes 
much more likely. As we suggested 
in Chapter Two, such communication 
is necessary for the development of 
an effective faculty advising system. 
We believe that every student in this 
university should have the opportunity 
to be a member of such a class at 
least once during each of his academic 
years. Furthermore, we think it par­
ticularly important that this opportun­
ity be available to each freshman. 
At the present time, there is a large 
number of courses or sections of 
courses in the University with enroll­
ments of ten or less, but these are 
almost entirely confined to advanced 
level courses or to courses in highly 
specialized areas. The essential pro­
gram here as elsewhere, is in those 
departments offering courses which are 
generally taken by students as a part 
of General Education requirements 
or as electives not related to the major 
field. In these cases, large classes 
are generally the rule. To amelior­
ate this situation we offer two specific 
proposals.
We recommend that each department 
be asked to review its offerings with 
the objective of organizing at least 
one course normally taken by many 
students as a part of General Educa­
tion requirements or as an elective, 
so that it can be handled on a small 
group basis. Such a review would 
necessarily include identification of 
other courses which coold be handled 
with much larger groups, as well as 
of the additional faculty and other 
resources required for implemen­
tation. Each department should report 
on this matter to the Academic Vice-
President so that implementation could 
begin in September, 1967.
As an illustration of what might be 
done, we recount the suggestion made 
by some younger members of a de­
partment offering a two semester in­
troductory course to relatively large 
numbers of students. Their suggestion 
was to offer the first semester as a 
single, very large lecture course and to 
break up the second semester into a 
large number of small sections. These 
small sections in the second semester 
could, they suggested, focus on sever­
al different topics from which the stu­
dents might elect. If such a course 
were currently enrolling 450 students 
in . say, 14 sections of about 32 men 
each, it could be redesigned as one 
section of 450 in the first semester 
and 27 sections of about 16 students 
in the second semester with no increase 
in the overall teaching assignments of 
the department. We do not offer this 
as a specific model, but simply as an 
illustration of one way of dealing with 
the problem.
It is clear that a significant expan­
sion of small group instruction will 
require compensation in the form of 
some classes which would be very 
much larger than those which are the 
present norm. Larger classes would 
require greater assistance for the 
faculty member. The needed assist­
ance does not only involve graduate 
or other students as teacher-assist­
ants, but includes assistance in the 
form of adequate secretarial help, fa­
cilities for quickly reproducing teach­
ing materials and various audio-visual 
aids.
Such a move from middle-sized cour­
ses towards the two extremes would 
require that departments exercise 
sound judgment of the differing talents 
of individual instructors, for some are 
most effective in large classes, while 
others are most effective in smaller 
classes. Furthermore, there is no 
easy equating of “ contact hours”  where 
very large and very small classes 
are involved. Once again, there is a 
need for a move away from fixed rul­
es and greater reliance upon the res­
ponsible judgment of individuals.
Freshman Seminars
Our second proposa’ calls the 
development of a program of 
Freshman Seminars. These seminars 
would be taught inside or outside the 
framework of regular departmental 
offerings, and should not necessarily 
be confined to conventional patterns of 
subject matter. They should be de­
signed to give the freshmen involved 
a chance to explore some topic of 
interest in depth and at any appro­
priate level, to develop his skills in 
oral and written communication of 
ideas, and to gain the kind of contact 
with a faculty member which comes 
from a small group situation. The 
Freshman Seminars should make it 
possible for many students to develop 
in an intellectually vigorous way, an 
interest or an idea that they have.
Staffing of Freshman Seminars 
should be voluntary. Faculty members 
who wish to offer such a seminar 
(and we believe there will be many 
from all parts of the University) should 
propose a specific topic and prodedure 
to the Undergraduate Council for ap­
proval. In some cases, two faculty 
members might wish to offer such a 
seminar jointly. We feel that these 
seminars should include a substantial 
amount of writing by the students and 
in some cases, one of the two faculty 
members might be a professor of 
English.
As an initial step we propose a 
Freshman Seminar program which in­
cludes fifteen seminars in each se­
mester. Enrollment should be elec­
tive and with permission of the in­
structor. No student should be per­
mitted to enroll in more than one se­
minar. After there has been an op­
portunity to appraise the operation of 
the seminars we believe that offer­
ings should be expanded so that all 
freshmen who wish to may elect one. 
Satisfactory completion of a Fresh-
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man Seminar should satisfy one of tlie 
general education course requirements 
described in Chapter Four,
The Freshman Seminar program 
should be organized and administered 
by the Dean for General Education. 
We point out, however, that the prin­
cipal cost of this program will be 
in providing the necessary replace­
ments for department members offer­
ing such a seminar outside their regu­
lar departmental duties. Budgetary 
provisions must be made through the 
colleges and departments, and the ef­
fectiveness of the program will involve 
some additional staffing in the de­
partments. It is probably true that 
some departments wi l l  have more 
members more frequently involved in 
this program than will others and that 
many faculty members, whatever their 
department, will not wish to offer 
such seminars. We are more inter­
ested in bringing good faculty members, 
whatever their special field, tegether 
with freshmen in this potentially ex­
citing fashion, than in exposing fresh­
men to any specific subjects.
EVALUATION OF TEACHING
We have suggested that teaching can 
benefit greatly from a regular eval­
uation of its effectiveness. This po­
tential benefit can be realized in two 
ways. In the fir«t place, evaluation 
provides the teacher himself with in­
formation on which to base improve­
ments in his approach to his course 
and to the classroom situation. Se­
condly, it should provide a sounder 
basis for taking teaching performance 
into account in administrative decisions 
about promotions and tenure. It is a 
way of increasing the visibility of 
teaching in relation to the faculty mem­
ber’ s other activities. During the past 
fifteen or twenty years, parts of the 
academic world have demonstrated that 
some faculty members can be forced 
to publish - -  even when they have 
nothing worthwhile to say. During 
this period it has apparently been as­
sumed that whatever else he might be 
doing, the faculty member will always 
give important attention to his teach­
ing and that little pressure from the 
institution is necessary in this respect. 
The relatively widespread complaints 
about the quality of teaching seem to 
suggest that this assumption has not 
been a valid one; that greater pressure 
from the institution is necessary.
Greater attention will quickly be 
given to teaching if good teaching is 
significantly and obviously rewarded. 
If the departments and the more sen­
ior levels of administration make it 
clear by their actions that good tea­
chers will be promoted and will re­
ceive salary increases - -  whatever 
else they may do - -  and that poor 
teachers who are not otherwise pro­
ductive will not be promoted and will 
not receive salary increases, the ef­
fect on teaching will be beneficial. 
(We do not suggest that money can 
transform a naturally incapable teach­
er into a good one. However, we do 
believe that if proper status is given 
to good teaching - -  and money is one 
of the best indicators of status we 
know - -  those who have the capacity 
for good teaching will seek to ex­
press it.) We emphasize, however, 
that the departmental and administra­
tive commitment must be more than 
verbal. Action does indeed speak 
louder than words. It should also be 
obvious that if teaching performance 
is to be appropriately rewarded, it 
must be evaluated. Many faculty mem­
bers are equally loud in their demands 
for the reward of good teaching and 
in their insistence that teaching per­
formance cannot be measured. They 
cannot have it both ways.
We have not made the detailed in­
vestigation of the many approaches to 
teacher evaluation currently in use 
which would be needed to support a 
recommendation for a specific pro­
gram. We are, however, clear about 
the basic elements of such a pro­
gram and these are discussed below.
Students, colleagues and adminis­
trators are all concerned with an in­
dividual’ s teaching performance and 
so all three groups must participate 
in any evaluation. Furthermore, the 
design of a program must recognize 
that the vantage points from which 
those in each of these groups view 
the individual’ s performance are ra­
ther different. Each will tend to look 
for different things.
We are convinced that a program of 
teacher evaluation must be university­
wide. Since evaluations will be used, 
in part, in making decisions about an 
individual’ s career, the matters of 
uniformity and equity take on great 
import ance.
Finally, a very large part of de­
signing an effective program of tea­
cher evaluation centers around the 
development of a definition of good 
teaching. We feel certain that good 
teaching cannot be defined in a com­
pletely objective way, because that very 
subjective ingredient of talent is in­
volved, One can agree, however, that 
a good command of one’ s subject is 
required, a command which is involv­
ed not only in classroom performance, 
but in design of courses and in sel­
ection of teaching materials, readings 
and the like. The classroom situa­
tion requires an ability to commun­
icate effectively whether lecture, se­
minar or discussion is the format. 
There must also be a willingness 
to devote time and effort to the job 
of reevaluating and redesigning cour­
ses, developing new teaching mater­
ials and considering and studying new 
approaches to the processes of tea­
ching and learning. In short, it should 
be quite clear that no simplistic mea­
sure such as grade distribution, course 
registrations or invitations to serve 
as chaperone at fraternity house part­
ies will be sufficient.
We recommend the development of a 
system of teacher evaluation which 
recognizes the objectives and the ba­
sic elements that we have set forth 
above. We recommend that a small 
select committee representing stu­
dents, faculty and administration be 
set up to undertake a thorough inves­
tigation of specific programs for tea­
cher evaluation and to design a pro­
gram for this University, w e  further 
recommend that this program be ad­
ministered on a university-wide ba­
sis through the office of the Vice- 
President for Academic Affairs. This 
committee should be formed at once 
and should work towards beginning the 
operation of its program in the aca­
demic year 1967-1968.
FACULTY LEAVES OF ABSENCE
We believe that one of the best 
ways to improve classro&m teaching 
is to insist that every classroom tea­
cher vary his experience every few 
years. We suspect that a serious 
barrier to good teaching is the tea­
cher who takes himself too seriously, 
and we know of no better way of as­
suring that this will happen than to 
permit a man to occupy the same 
classroom, teaching the same subject 
year after year. Furthermore, we 
believe that to be an effective tea­
cher, one must get away from his 
“ home”  university from time to time. 
This is especially true in Durham, 
which for all its attractiveness, is 
not large enough to provide a con­
tinuous stimulation of new ideas and 
experiments.
The traditional purposes of faculty 
leaves-of-absence have been rest, re­
newal and expansion of one’ s command 
of his special field. These are still 
valid purposes; especially the latter 
in the age of rapidly expanding know­
ledge. We suggest that to these tra­
ditional purposes be added that of 
investigation of the problems of tea­
ching itself. (We recognize that many 
of our colleagues do not regard the 
processes of teaching and learning as 
an area of concern. For many, to be 
a writer, economist, biologist or what­
ever, is sufficient. Given the needs 
of the students who occupy the seats 
in our classrooms, we do not believe 
that we can continue to ignore the
processes of teaching and learning, 
no matter what tradition may dictate.)
Specifically then, we believe that the 
present policy of leaves-of-absence at 
the option of the faculty member should 
be changed to make it mandatory that 
the faculty m e m b e r  do something 
other than his regular work, and pre­
ferably do it somewhere other than in 
Durham, every seven years^ (We re­
cognize that the seven year pattern 
does not necessarily suit the needs of 
all faculty members. Schedules of 
conferences, particular historical or 
political events, natural phenomena, 
mere opportunity to carry on a par­
ticular investigation may dictate lea­
ves at different times for some peo­
ple. But these are the people who 
do not settle into a relatively un­
changing pattern of life in Durham and 
are not the people whom we intend 
our proposal to affect.) We further 
believe that the faculty member should 
be able to do this without ^ y  finan­
cial loss. To the extent that his ac­
tivities can be financed by outside 
sources, that should be done. But 
if that is not possible, the Univer­
sity should accept the obligation of 
insuring that the faculty member suf­
fers no financial loss as a result of 
the year away from Durham. The 
return for the University — and es­
pecially for its students - -  is a con­
stant input of new thinking, new ideas, 
new'approaches to teaching and indeed, 
to educational policy generally. (We 
believe that asimilar mandatory leave- 
of-absence policy should be in effect 
for administrative officers, at least 
down through those who supervise the 
principal offices of the University. 
The powerful reasons for getting fa­
culty members out of their classrooms 
seem to us to apply with equal force 
to getting administrators out of their 
offices. Whether in classroom, book­
store, or housing office, an empire 
is an empire.)
FACULTY CONFERENCES
Largely, we suspect, as a result of 
increasing specialization, there seems 
to be at work a sort of centrifugal 
force which tends to drive the insti­
tution apart and into a variety of se­
parate paths. We have made a num­
ber of proposals intended to offset 
this force as it relates to students 
and to restore some of the essential 
unity of student life which is part of 
the very meaning of the University. 
It is equally possible, we believe, 
to make steps in the same direction 
as far as the faculty is concerned.
Each of us on this committee has 
been greatly impressed by the value 
of our meetings, quite apart from any 
direct value of their formal output. 
Our individual views of teaching, of 
scholarship, of students, of the con­
duct of University affairs have been 
greatly influenced by the sharing of 
views that has marked our hours to­
gether. Our understanding of the pro­
blems of others and of the tremen­
dous range of problems which exists 
within this relatively small University 
has increased greatly, and will surely 
have an effect on any future partici­
pation by us in the conduct of the Uni­
versity. From several comments which 
we have received, we believe that some­
what the same effect was achieved, 
albeit on a much more modest scale, 
by the study groups set up to consider 
the preliminary draft of this report. 
It seems unfortunate in a way that 
such devices are necessary to make 
possible communication between per­
sons who are in theory members of 
the same university. In fact, most of 
us are, knowingly or not, prisoners 
of our specialties, our departments 
and our colleges and when viewed in 
terms of the problems which confront 
the University as an entity — the 
formulation of educational policy, for 
example - -  the fact is appalling. We 
do not intend to underestimate the im­
portance of opposing points of view 
about educational values and substan­
ce and processes. They are a part 
of the intellectual richness of a uni­
versity. Nor do we overlook the value
to organizations of a certain amount 
of abrasiveness. But unless opposing 
points of view can be ultimately re­
conciled through responsible confron­
tation, unless abrasion is prevented 
from stopping the machinery of de­
cision, it is not clear how the reso­
lution of the University’ s manifold pro­
blems will come about, and the cen­
trifugal forces which drive us apart 
be checked. We believe that great 
benefit would accrue to other mem­
bers of the faculty and to the Uni­
versity if the kind of dialogue we have 
had could be widely duplicated.
During the course of our work we 
had weekend meetings away from Dur­
ham in relatively congenial surround­
ings, and during these sessions a 
great deal of our work and, more 
importantly, of our understanding was 
achieved. The cost of these week­
ends was not great, and we believe 
that there would be a good return to 
the University if it supported similar 
conferences for other faculty mem­
bers. The University gives modest 
support to participation in profession­
al meetings. This should, of course, 
be continued and expanded, but as a 
way of countering the emphasis on 
professional specialization, we think 
that the University should support the 
kind of interdisciplinary development 
in which we have been engaged.
Such meetings should, of course, 
have some structure. We have rais­
ed many issues in this report which 
need to be constantly reappraised. 
We have made specific recommenda­
tions in some cases; in others we 
have not, and we suggest that all 
these, and no doubt other issues which 
we have overlooked or ignored, pro­
vide a sufficient agenda for a con­
tinuing series of groups such as ours. 
The groups should be free to report 
back to any relevant part of the Uni­
versity community if they see fit to 
do so. Whether they report or not, 
our own experience tells us that new 
approaches and different thinking will 
be incorporated into the University.
SUMMARY
In this chapter we have been con­
cerned with procedures designed to 
insure good teaching at the Univer­
sity, and to make possible the main­
tenance of an adequate-sized faculty 
of effective teacher-scholars. Good 
teaching comes, in large measure, 
from the efforts of good teachers 
who are given sufficient time and an 
appropriate environment in which to 
do their work. The principal re­
quirements for obtaining and keeping 
the services of good teachers are ade­
quate compensation and the main­
tenance of academic freedom. Be­
cause we view general education as 
being so important for all of the 
several groups of contemporary stu­
dents, we recommend that the compen­
sation of the good teachers in those 
areas most concerned with general 
education courses be significantly in­
creased.
There is evidence to support the 
conclusion that participation in a class 
of not more than ten students is a 
unique and rewarding experience for 
most students. Therefore, we re­
commend that each student be given 
the opportunity to participate in one 
such class during each of his four 
years. Each department should be 
asked to report on the arrangements 
necessary for at least one of its 
courses normally taken as a part of 
General Education requirements, to be 
taught in small (ten or less) sec­
tions. This report should include a 
statement of additional staff, assistance 
of all sorts, and other arrangements 
necessary to compensate for this. Im­
plementation should begin in Septem­
ber, 1967
We also recommend the establish­
ment of an elective Freshman Semin­
ar program outside the frameworje of 
the regular departmental offerings. 
This program, to be organized and 
administered by the Dean for General 
Education, should begin in 1967-1968 
with fifteen ten-man seminars in each
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semester.
If good teaching is to exist it must 
be rewarded by promotion and good 
salaries and if it is to be rewarded 
it must be evaluated. An evaluation 
program should have as its objective 
the improvements of the faculty mem­
ber’ s teaching through feedbacks to him 
of the evaluations of his students, his 
faculty peers and appropriate admin­
istrators. The actual program should 
be designed by a small committee 
representing students, faculty and ad­
ministration and should be adminis­
tered on a university-wide basis 
through the office of the V ice-Pre­
sident for Academic Affairs.
Good teaching requires an influx 
of new ideas and fresh thinking that 
is not likely to occur when a teacher 
occupies the same classroom year 
after year. Consequently, we re­
commend that the present policy of 
optional leaves-of-absence from tea­
ching be changed to a mandatory pol­
icy. We do not thing that a faculty 
member should be forced to leave 
Durham, though we think it generally 
advisable. However, we do believe he 
should be forced to leave his normal 
classroom environment periodically.
We also recommend that the Uni­
versity give the necessary financial 
support to periodic conferences which 
will permit faculty members from 
various disciplines to meet away from 
Durham to discuss various matters 
of educational policy, including the 
teaching process.
Conclusion
Whatever other conditions and ar­
rangements may be in effect, there 
will be good teaching only if faculty 
members want to teach and teach well. 
Even if only one faculty member holds 
the view found in some other quarters 
in the University that students are 
merely necessary irritations, it is too 
many, and unfortunately, many of us 
know some who hold this view. Some 
faculty members would admit that they 
are not doing the very best job they 
could do for their students - -  inside 
or outside the classroom. But how 
many of us simply resort to the as­
sumed dictum of “ publish or perish’ ’ 
or the “ pressure of committee work’ ’ 
to rationalize our failure to undertake 
the difficult jobs of revising our cour­
ses, reconsidering the relevance of 
our examination procedures, develop­
ing new ways of presenting our ma­
terial, and the like? The University 
administration can insure that faculty 
members are given adequate time to 
do a proper teaching job, but only we, 
as individual teachers, can insure that 
it will be done.
CHAPTER FOUR
CURRICULUM BASIC STRUCTURE
The philosophy underlying the pre­
sent structure of the curricula of the 
University is that the student should 
have some exposure in breadth to the 
substance of various disciplines and 
to their approaches to the acquisition 
of knowledge, as well as having a 
certain amount of depth in one field 
of knowledge. (We shall hereafter 
refer to the first of these as general 
education and the second as special­
ization.) This combination of general 
education and specialization is char­
acteristic of virtually all American 
higher education, and we find no spec­
ial conditions at the University of New 
Hampshire which warrant a departure 
from it.
The Need For General Education
It has been suggested that the in­
creasing development of advanced 
placement courses in particular, and 
the higher level of secondary school 
preparation in general, obviate the 
need for the universities to continue 
to be concerned with general educa­
tion, We believe these arguments are 
not relevant to the University of New 
Hampshire for several reasons.
In the first place, advanced place­
ment courses are not yet a reality 
for most New Hampshire high school 
students. Only eight high schools of­
fer advanced placement work. About
twenty high schools offer accelerated 
or honors courses, which, while not 
officially registered as Advanced 
Placement courses, do lead toward the 
same objective. It is a fact that 
these are, by and large, the bigger 
high schools, which means that such 
programs are available to more stu­
dents than the number of schools might 
indicate. However, there is no reason 
to assume that all or even a few of 
the students who take these courses 
would choose to enter this University. 
Of the 1600 members of the class 
entering in 1965, there were only 35 
who presented advanced placement ex­
aminations, and the majority of these 
were out-of-state students.
Secondly, while we favor the expan­
sion of advanced placement for many 
reasons, we do not believe that work 
done in the high schools is generally 
the same as that done in college — 
even when the same subject is cover­
ed. The maturity and liberality which 
should mark general education at the 
university level simply cannot be du­
plicated in the atmosphere of most high 
schools.
Finally, there are many areas - -  
most of the social sciences, philosophy, 
foreign language literature, to name 
a few — which are rarely taught in 
high school, yet which should be a 
part of the general education exper­
ience.
The Need For Specialization
There seems no necessity to justify 
the need for specialization as a part 
of the university experience. It is 
widely accepted that some mastery of 
a specific field of knowledge is a 
sine qua non of an educated person. 
For a great many, a university edu­
cation involves some career prepara­
tion, and as much as some of the pur­
ists among us might wish otherwise, 
it seems clear that this will continue. 
Specialization is a requirement for 
virtually all graduate work, and the 
trend toward increasing numbers of 
students going on to graduate work 
seems unlikely to diminish.
For the foregoing reasons, we re­
commend that the basic structure of 
the curriculum should continue to in­
clude an emphasis on both general 
education and specialization. Within 
the broad constraints implied by these 
two requirements, we believe that there 
should be maximum freedom for the 
properly guided student to design a 
program of studies that would best fit 
his needs as he sees them.
NATURE AND NUMBER OF COURSES
Before discussing the nature of the 
general education and specialization 
requirements, it is necessary, for the 
sake of clarity, to consider at this 
point our conclusion that the basic 
unit of instruction should be the course 
rather than the credit hours.
Whatever may have been the ob­
jectives of the credit hour system, we 
conclude that it is not relevant to the 
circumstances of contemporary higher 
education. We believe that with mean­
ingful faculty support, the present-day 
student has, on the whole, sufficient ma­
turity and responsibility to develop and 
follow a creative and meaningful pro­
gram of courses. We believe that 
faculty members are professionally 
responsible enough to develop and con­
duct courses with true intellectual 
validity without such artificial con­
straints as a specified number of con­
tact hours.
Because of the artificial constraints, 
of the credit hour system, students 
who have designed an intelligent and 
meaningful program of courses are 
often forced into searching for some 
additional activity or course which 
carries a credit or two in order to 
obtain the magic number of required 
credit hours. As teaching methods 
other than the lecture/demonstration 
come more and more into regular use, 
the credit hour becomes more and more 
of an anachronism. The fact that 
discussions may be more effective if 
conducted over eighty minutes rather 
than fifty minutes does not mean that 
a course which uses them is neces­
sarily “ worth more’ ’ than one which 
does not. It may simply mean that 
more of the activity of the course 
is carried on inside, rather than out­
side, of the classroom. Because the 
development of intelligent student pro­
grams and the use of different peda­
gogical techniques gets bogged down in 
the academic bookkeeping of the credit 
hour, we see departments increasingly 
adding to the number of credits at­
tached to their courses. No real 
need to increase the number of contact 
hours is involved.
We believe that any course offered 
in the University should be equal to 
any other course in terms of intell­
ectual substance, which is, after all, 
the only meaningful way of viewing 
courses. (We are aware that some 
faculty members will not admit that 
other courses have as much substance 
as their own, but we do not agree 
that this establishes the fact of in­
equality.) We recognize that our ob­
jective could be achieved within the 
framework of the credit hour system 
by simply giving all courses an equal 
number of credits. However, once 
one accepts the proposition of equal­
ity based on intellectual substance ra­
ther than on contact hours or some 
other equally meaningless quantitative 
measure, the point of doing so be­
comes completely obscured. Thus, 
we recommend that the course, rather 
than the credit hour, be the basic unit 
of instruction in the semester or such 
other time unit as may be adopted.
In those cases where the course 
consists entirely of individual study - -  
studio courses in music and art and 
the more traditional independent study 
courses, for example, — we recognize 
the need for maximum flexibility in 
adapting the course to the needs of 
the individual student. Some of this 
flexibility can be obtained by carrying 
a single course over an entire year 
or more, rather than confining it to a 
semester. We recommend that cour­
ses which involve a single student in 
individual study be permitted to be 
carried on over a full academic year 
or more, rather than necessarily being 
limited to a single semester.
Implementation
This recommendation will require 
that each department review its of­
ferings to determine the extent to 
which each of them leads to signifi­
cant intellectual or professional grow­
th in the student. The members of 
each department must be the judges 
of whether or not their course of­
ferings satisfy this requirement. Many 
courses will no doubt need to be re­
vised in some measure. In most de­
partments, there undoubtedly are cer­
tain courses which should be elimin­
ated or combined with other courses. 
Other offerings currently carrying cre­
dit hours should be redesignated as 
non-course departmental require­
ments. (Some departments, for exam­
ple, have Senior Seminars or special 
lecture series which are primarily 
concerned with career orientation. 
Some of these currently carry aca­
demic credit simply because this is the 
only way in which they can be re­
cognized as a part of the student’ s 
requirements. We see no need to 
continue this sort of subterfuge.)
Because of the fairly extensive re­
structuring of courses which this 
change will involve, it seems clear 
that at least a year will be needed 
before the course system goes into 
effect. It may be that in some de­
partments, the necessary survey of 
offerings will have to be done during 
the summer and a commitment of the 
necessary financial support for this 
will be needed. Students who are in 
the University at the time the credit 
hour system is superseded by the 
course system should be given 
four credits for each course.
Overall Course Requirements
We recommend that the minimum 
requirement for a Bachelor’ s Degree 
be 32 courses, plus den^onstrated com­
petence in English, a Foreign Lan­
guage and Mathematics. (See page
11) We further r e c o m m e n d  
that four courses be the norm and 
that five courses be the maximum num­
ber which may be pursued at any 
one time.
We are very much concerned with 
the excessive number of courses which 
many students are now permitted to 
take in a single semester. Whatever 
the relative number of hours involved 
it seems clear that there is a limit 
to the number of different subjects with 
which a student can come to grips at 
any particular time. There can be 
little more than a superficial exposure 
involved when a student is simultan­
eously considering six, seven, even 
eight different subjects. Mastery in 
some depth, which is one objective of 
the educational process, is clearly 
impossible under such circumstances.
Activities
We do not believe that physical 
education activities, band, orchestra 
and the several vocal groups should 
continue to be regarded as courses. 
They should not carry academic cre ­
dit nor should they be required for 
graduation of any student except to the 
extent that they may be part of a 
major. It is our view that participa­
tion in these activities should be pri­
marily recreational and avocational 
and available to students on an extra­
curricular basis. We believe that 
students should be encouraged to par­
ticipate in these activities, but we do 
not believe that they should be con­
sidered as courses any more than 
holding of office in a fraternity or 
other student organization should be 
considered as a course in Political 
Science.
General Format Of Courses
While it is our intention to give 
faculty members and students the max­
imum freedom in planning courses, it 
must be recognized that because of the 
relatively large numbers of students 
involved, the functioning of the Univer­
sity requires some sort of standard. 
With a maximum of five courses be­
ing taken at one time and with four 
courses the desired norm, each course 
will account for between 20 and 25% of 
the student’ s total academic load in 
each semester. This gives one di­
mension for course planning. It means 
among other things, that students will 
have more time to devote to each 
course, which will make possible the 
enriching, in a variety of way, of the 
courses. We also assume that most 
courses will fall into the conventional 
pattern of three meetings per week — 
meetings that will be of 50 to 80 min­
utes duration. Instructors who wish 
to depart from this norm for good 
pedagogical reasons should be per­
mitted to do so, but we assume that 
such departures will be relatively in­
frequent.
SUMMARY
We recommend that the credit-hour 
system be abandoned and that all Uni­
versity offerings be courses of equal 
value and status. The minimum re­
quirements for Bachelor’ s Degree 
should be 32 courses and no more than 
five courses should be taken simul­
taneously. Physical education activi­
ties, band, orchestra and vocal groups 
should not be considered as courses, 
except when part of a major, and 
should not be required for non-majors. 
We recommend that at least a year 
be allowed for the necessary review 
of departmental offerings and that ne­
cessary funds to finance such a re ­
view be committed.
GENERAL EDUCATION
As we stated at the beginning of 
this chapter, we believe that all gra­
duates of this University should have 
a general as well as a specialized 
education. They should have some 
broad exposure to the substance of dis­
ciplines other than that in which they 
specialize and to the different appro­
aches to the acquisition and utilization 
of knowledge which characterize the 
different disciplines. The University 
is presently committed to this phil­
osophy through the “ University Re-
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quirements,”  and while we call for 
certain changes in the form and sub­
stance of the requirements we 
believe that the commitment should be 
maintained and strengthened.
Within the objective of providing a 
counterbalance to specialization, the 
student with proper guidance should 
have maximum freedom to design a 
general education program which will 
best suit his needs both in terms of 
substance and timing. We do not be­
lieve, therefore, that the student should 
be required to take any particular 
course or courses to meet the gen­
eral education requirement nor do we 
believe that the student should be 
required to meet general education 
requirements at any particular time 
during his overall program.
Of the total of 32 courses which we 
recommend for graduation, 16 should 
be considered as general education 
and a maximum of 16 courses as 
specialization or major. (There are 
a few departments in the University 
which are accredited by agencies out­
side the University, and in a sense, 
these departments must serve two 
masters. We accept that it is in the 
best interests of students in these 
program, and therefore, of the Uni­
versity, that the programs be accre­
dited. If the requirements for ac­
creditation cannot be met within the 
limitation of 16 courses for the major, 
the department involved, upon presen­
tation to its college and to the Under­
graduate Council evidence that the pro­
gram will not be accredited, should 
be granted permission to substitute 
the additional courses necessary for 
accreditation for courses in Group III 
of the general education requirements. 
Under no circumstances should major 
requirements be permitted as sub­
stitutes for general education courses 
in Group I or Group n. We emphasize 
that refusal of accreditation should 
be the only reason for permitting any 
major to exceed the maximum of 16 
courses.) The 16 general education 
courses should be chosen from among 
the groups listed below as follows: 
Four courses from Group I (Natural 
Sciences including Mathematics), six 
courses from Group II (Arts, Human­
ities and Social Sciences), and six 
courses from Group HI (Group m  
consists of all courses offered in the 
University.)
For purposes of the General Edu­
cation requirement, the following fields 
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Speech & Drama 
Social Science
For purposes of the General Edu­
cation requirement, the following fields 
are included in Group III:
All courses offered by the Uni­
versity including those listed in
Groups I and II. In effect. Group
ni permits six completely free elec­
tives as a part of the General Edu­
cation requirement.
Within the constraints imposed by 
the foregoing and by necessary pre­
requisites, the student will design his 
own program. He will have the re­
sources of the advising system des­
cribed in Chapter Two to assist him 
if he feels the need for assistance. 
Also, the faculty should publish a 
general statement, addressed to the 
students, which will give the students 
guidance in designing a program of 
general education. We recommend 
adoption, for this purpose, of the state­
ment of “ Guidelines” .
GUIDELINES FOR DESIGNING 
THE GENERAL EDUCATION 
PROGRAM
Every student should have an 
educational program which includes 
a significant element of general 
education rather than one which is 
entirely devoted to specialization in 
a particular field. At the same time, 
the faculty believes that the student 
should have a great deal of freedom 
to design his own program of general 
education. Having such freedom also 
means that the student has a great 
responsibility to use that freedom 
wisely, to think through carefully 
his educational objectives and to 
design a program which is consis­
tent with them. The student has 
available to him the assistance of 
faculty members and academic 
counsellors. In addition, these 
guidelines, derived from basic edu­
cational objectives, are suggested.
The general education program 
does place one major restriction on 
the freedom of the student by re­
quiring that he take at least four 
courses in Group I (Natural Sciences 
and Mathematics) and at least six 
courses in Group n (Arts, Human­
ities and Social Sciences). This 
requirement reflects the faculty’ s 
view that whatever else he may do, 
the student should understand the 
standards of exactitude and mea­
surement and the precise language 
which characterize the natural 
sciences and mathematics, and also 
understand the less exact measure­
ments, the subjective judgments and 
the expressive language which, in 
varying degrees, characterize the 
art«, humanities and soc’ al 
sciences. An awareness of these 
differences is an absolute prere­
quisite of an education.
Beyond this restriction, the 
student should be free to select the 
courses he takes - -  subject, of 
course, to his qualifications — and 
the faculty suggests that in designing 
a general education program the 
following objectives be kept in mind.
EXPLORE THE NEW AND UN­
FAMILIAR - -  One characteristic 
of an educated person is possession 
of a mind that has been trained to 
accept and assimilate the unfam­
iliar, a mind that is challenged 
rather than frightened by the un­
known. For a great many students, 
the university years are the last 
period in life in which they are 
completely free, in the sense of 
being able to explore things which 
have no immediate “ practical”  val­
ue. Therefore, the university years 
are of crucial importance in the 
development of an inquiring mind.
GAIN PERSPECTIVE ON THE 
TOTALITY OF HUMAN EX­
PERIENCE — Mankind seems to be 
in a period of rapid expansion of 
knowledge which gives it an increas­
ing ability to do new things. Thus, 
we live with constant change, our 
attention largely focused on the fu­
ture. Nevertheless, we are still 
greatly influenced in all that we do 
by mankind’ s past, and a part of 
education, therefore, is an appre­
ciation for that past - -  for the 
successes and failures that have 
marked man’ s progress.
DEVELOP THE SENSIBILITIES 
- -  While education most obviously 
is concerned with knowledge, it also 
involves feeling. The world is 
full of sights and sounds which if 
understood greatly enrich the life 
of the educated person. Such under­
standing may come through study of 
existing sights and sounds and it 
may come from the creation of new 
ones.
APPRECIATE THE NATURE OF 
HUMAN BEHAVIOR — As popula­
tions grow and the nature of work 
changes, man must more and more 
live and work within groups of his 
fellows. He must, therefore, have 
an appreciation of the kinds of 
institutions and attitudes that make 
possible the functioning of such 
groups and he must appreciate the 
problems involved in accommodat­
ing himself to these groups and to 
other individuals within them.
The foregoing suggest that the 
student should seek breadth of ex­
posure to various disciplines in each 
of the two divisions. Some students 
may have compelling educational 
reasons for meeting the General 
Education requirements with a pro­
gram which is less broad in cover­
age than the foregoing guidelines 
imply. Such students are free to 
do so, for the purpose of the guide­
lines is to guide, not to prescribe.
The student should also con­
sider the time at which the General 
Education requirements will be 
completed. For many students who 
enter the University with no parti­
cular interest in a special field, 
the general education program pro­
vides a way of finding such an in­
terest through exposure to a num­
ber of disciplines. For such stu­
dents, the bulk of the general edu­
cation program should probably be 
concentrated in the earlier years. 
Other students who come to the 
University with a strong interest 
in a particular field may appro­
priately begin work in that area 
and spread out the general educa­
tion program over their entire time 
in the University. Finally, there 
is much to be said for concluding 
one’ s university program with a 
leavening of general education. Most 
persons, after leaving the uni­
versity, will for some considerable 
time be involved in some sort of 
specialized work. The final uni­
versity years may, for many, be the 
last chance for a number ox years 
to be concerned with general edu­
cation.
The balance of the student’ s pro­
gram may be taken up by the require­
ments of the major, though it does not 
follow from this that the major depart­
ment must require 16 courses. We 
define “ requirements of the major”  
as including all the courses required 
whether offered by the major depart­
ment or not. Courses required for 
the major should not be considered 
as meeting the General Education re­
quirements. (To illustrate: Mathe­
matics 407-408 is currently required 
of all majors in Economics. The 
course would therefore be included 
as one of the Major requirements 
and would not be considered as meet­
ing the General Education requirements 
for a student majoring in Economics.)
In those instances where the major 
requirements number less than 16 
courses, the remaining courses should 
be freely elected by the student. The 
16 courses permitted for a major is a 
maximum and we do not expect that 
departments whose present require­
ments for the major are less than 
one-half of the total University or 
College requirements would raise their 
requirements to this new maximum. 
Indeed, we hope that those departments 
with highly prescribed programs will 
make every effort to reduce their re­
quired courses below the maximum of 
16.
Other fields and interdepartmental 
courses and programs will be added to 
the University’ s offerings from tinle 
to time. As this happens, the Under­
graduate Council should be responsible 
for assigning these to one of the three 
groups for purposes of the General 
Education requirement.
Reasons For Change In Requirements
The present University requirements
involve selected courses in each of 
three broad groupings, plus a required 
course in History and a required course 
in English. We have recommended a 
departure from this program for 
several reasons discussed below.
Timing
In the first place, the present re­
quirements do not permit the maxi­
mum possible freedom for the student 
because in large measure the time at 
which the student must meet the re­
quirement is specified by the require­
ment. We think that the student who 
wishes to do so should be permitted 
to study in a chosen field of special­
ization as soon as he enters the Uni­
versity if he is qualified to do so. 
Many students leave high school with a 
strong interest in a particular field and 
we see only harm coming from pre­
venting a student from continuing to 
develop this interest as soon as he 
comes to the University by present­
ing him instead, with a solid phalanx 
of required general education cours­
es. Clearly, this is likely to be 
self-defeating, for under such cir­
cumstances the student may come to 
loathe the general education courses 
and see them simply'as a barrier to 
be hurdled without any real involve­
ment in them.
On The Nature Of Courses
Secondly, we believe that confin­
ing general education to specific cour­
ses is xmnecessarily restrictive. This 
is particularly so because there is only 
a very limited possibility, within the 
present University requirements, for 
the student to get beyond the intro­
ductory level in any area. For some 
students, a sequence of courses in a 
single area outside the major field 
may represent a general education 
experience which is superior to a 
series of introductory courses in a 
number of areas. In any case, we 
believe that the general education re­
quirement should permit both ap­
proaches.
We believe that the function of gen­
eral education should be to attempt 
to cultivate and liberate the mind 
and the sensibilities and to emphasize 
general principles, general ways of 
feeling and appreciating, and the gen­
eral philosophic import of ideas. We 
do not believe that it is necessarily 
the case that these goals are better 
achieved in terms of one subject mat­
ter than another. Ultimately, the ap­
proach taken by the professor to a 
particular subject and to the students 
rather than the material alone is the 
element that will do most to liberate 
and to cultivate. For example, it is 
not inevitable that courses in Econ­
omics or Physics will be any more 
liberating and cultivating than cour­
ses in Business Administration or 
Engineering. To be sure, many of 
those who teach courses in the latter 
fields are more concerned with prac­
tical training and preparation for 
specific careers. But those who teach 
Economics or Physics can be pri­
marily technicians - -  albeit very high 
class technicians — and for the most 
part their material alone will not ne­
cessarily liberate the student from the 
technician’ s approach. Similarly, the 
material of those who teach Business 
Administration or Engineering does 
not necessarily preclude them from 
being liberating and cultivating.
Because we recognize that for the 
most part, the material included in 
courses in Group I and Group n is 
more likely to serve the ends of gen­
eral education, we have given them 
special status. Nevertheless, we have 
also included In the total General 
Education requirement under Group 
HI not only the departments already 
listed under Groups I and n but also 
all other departments and courses be­
cause we do not believe that it is 
inevitable that they will not meet the 
aims of general education. Students 
who wish to, should be able to sample 
these areas within the overall require­
ment.
Because the departments repre-
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senting areas included in Groups I 
and II are given a somewhat special 
place in the General Education rfe- 
quirement, they have an important 
obligation to offer courses designed 
to meet the needs of those students 
who are concerned with general edu­
cation; who are not majors or poten­
tial majors. (The biggest burden 
in this respect may well fall upon 
the areas in Group I. It seems to be 
a common belief, though not a ne­
cessary fact, that it is easier for 
Physicists to understand and be edu­
cated by courses in History than for 
the Historian to understand and be 
educated by courses in Physics.) For 
the specialist, the function of an in­
troductory course is to lay the foun­
dation for further work in the field. 
For the generalist, the function of the 
introductory course is to give an over­
view of the entire field. We cannot 
say to what extent this conflict af­
fects the introductory offerings in any 
particular field, but from our own ex­
periences with our own fields, we be­
lieve that the conflict is quite wide­
spread. Since we believe that the 
purposes of general education are at 
least as worthy as are those of spec­
ialization, we believe that many de­
partments should design two intro­
ductory courses - -  one for the ma­
jor and one for the student who is 
concerned with general education. We 
realize that this approach carries with 
it the danger that the non-major cour­
ses will become second-rate. We 
know of no way to guard against this, 
except to rely on the efforts and good 
sense of faculty members and de­
partments. In this area, as in so 
many others, we believe that all of 
us must recognize our dual respon­
sibility - -  for general education and 
for specialization - - and recognize fur­
ther that in a quantitative sense a 
great many of us are far more in­
volved with students pursuing a gen­
eral education than we are with spec­
ialists. It is irresponsible and un­
professional to be less concerned with 
the former than with the latter.
It is in the area of the develop­
ment of general education courses 
and sequences of courses that we see 
one of the principal functions of the 
dean for General Education. Many 
approaches to such courses and se­
quences cut across departmental and 
even college boundaries. There is not 
now any institutional barrier which 
actually prevents such developments, 
but neither is there any place in the 
structure for positive encourage­
ment and assistance. In addition to 
the Freshman Seminar program, we 
look forward to the development of a 
variety of broadening general edu­
cation courses under the leadership of 
the Dean for General Education.
Group I And II
Finally, we are not convinced that 
the division of the curriculum into the 
three traditional areas - -  humanities, 
social sciences and natural sciences — 
is necessarily a meaningful one, though 
we recognize that it is widely accept­
ed. There is a clear and fundamental 
distinction between Groups I and n 
as we have defined them. Courses 
included in Group I will virtually al­
ways be characterized by content based 
on rationalism, exact data and the 
use of precise language. Probably 
all courses under Group n have con­
tent which will include less exact data 
and some non-rational elements and 
use expressive language. These 
distinctions should be made appar­
ent to all students, for anyone who is 
generally educated should be able to 
deal with exact data in a completely 
rational way, but should simultaneously 
understand that inexact data and non- 
rational elements necessarily char­
acterize a great many problems. Fail­
ure to understand these conditions 
is an important contribution to the 
two-cultures dichotomy. We believe 
that the distinction between the hu­
manities and the social sciences is 
much less fundamental.
GRADING
We believe that all courses except 
those which are a part of the major 
requirements should be graded on a 
pass-fail basis if the student so elects. 
The objective of the General Educa­
tion requirements is to encourage the 
student to explore areas of human know­
ledge and experiences into which he 
might not otherwise venture. There­
fore, the element of fear and the char­
acterization of the requirements as a 
hurdle - -  both of which may be en­
gendered by the conventional grading 
system - -  should be removed insofar 
as possible. However, the pass-fail 
grading system is relatively untried 
and some not inconsiderable adjust­
ments for both faculty and students 
will be required. Therefore, we re­
commend that for a three-year period, 
the student should be allowed to elect 
to have eight courses from among the 
16 general education courses graded 
on a pass-fail basis. During the third 
year we recommend that a small com­
mittee, to be chaired by the Dean for 
General Education, be convened to re­
view the operation of pass-fail grading 
systems and to report on its possible 
extension to all 16 general education 
courses.
It is our understanding that pass- 
fail will be interpreted in accordance 
with the present grading system. That 
is, an “ F”  under the present grading 
system would be “ fail”  and all other 
grades would be “ pass.”
OTHER BASIC REQUIREMENTS
In addition to the requirements for a 
general education program and a major, 
all graduates of the University should 
have demonstrated that they have a 
basic skill in writing and speaking 
English; a basic understanding of 
mathematical concepts, symbolism and 
the more fundamental mathematical 
operations; and a familiarity with a 
language other than their own. Indeed, 
such skill, understanding, and fam­
iliarity are essential prerequisites for 
university work. Study of any subject 
cannot be effective without the ability 
to read, write and speak clearly and 
with precision. Nor are there many 
fields today which do not rely in some 
degree on mathematical symbolism, 
on the use of statistical analysis and, 
increasingly, on the use of the ever­
more ubiquitous computer. Conse­
quently, we believe that the Univer­
sity should work toward the goal of 
having virtually all students enter the 
University with a level of competence 
in these subjects necessary for a suc­
cessful experience in higher education. 
We do not imply that students should 
not study in these areas while at 
the University. We are here concern­
ed with these subjects only to the extent 
that they are basic tools to be used 
in further education.
Written English
We define the basic skill which all 
students should have as the ability to 
read a piece of serious writing and 
to write a clear and precise comment 
on the ideas in it. We do not believe 
that the foregoing means that all stu­
dents should be required to take a 
course in written English while at the 
University. Tlie fundamental skill with 
which we a.re concerned should be ach­
ieved before entrance into the Uni­
versity. Since this is not presently 
true for a majority of students, we 
urge that the University take all 
possible steps to assist New Hampshire 
secondary schools in working toward 
the goal of having all students obtain 
this skill before entering the Univer­
sity. In particular, we believe that 
the high school English program should 
include one full year of adequately 
taught composition.
All students should be given an 
opportunity to demonstrate that they 
have this basic skill in reading and 
writing before initial registration in 
the University, Those who do demon­
strate that they have it should be 
excused from the required work des­
cribed below. Those students who are 
unable to demonstrate that they can 
read and write at a university level
should be required to take a one- 
semester course designed to train 
students to reach this standard. Those 
students who are unable to meet this 
goal after one semester should be 
required to repeat the course. Any 
student who has failed to achieve com­
petence in the reading and writing of 
English after two semesters of work 
in the University should not be per­
mitted to register for other University 
courses until he has demonstrated such 
a competence.
The burden of these courses will 
fall upon the English Department, but 
we feel that the necessity of insuring 
that all of our students have this basic 
competence is a responsibility of every 
faculty member. If we permit our 
students to write without clarity and 
without precision, we cannot hold the 
English Department or the high schools 
responsible. The English Department 
should design and supervise the course, 
but because of the university-wide 
nature of the problem we recommend 
that a close liaison be maintained 
with the Undergraduate Council.
We believe that the courses should 
carry credit and be graded on a pass- 
fail basis. In this case, we define 
“ pass”  as meaning that the student 
has achieved the standard we have set. 
At that time when a majority of stu­
dents entering the University are ex­
cused from this requirement, the cour­
ses should become non-credit.
Spoken English
We believe that all students should 
have the ability to speak about a 
serious idea, extemporaneously and 
in ordinary discourse, with clarity and 
precision. Students who are prevented 
from doing so by speech defects should, 
as is presently done, be required to 
take the non-credit speech improve­
ment program (Speech and Drama 301). 
Beyond the cases of serious speech 
defects, we believe that each faculty 
member has the responsibility to in­
sist on precision and clarity in speech. 
In this area, as in others, we see an 
upgrading of secondary school work as a 
basic necessity.
Mathematics
We believe that all students should 
have a basic understanding of mathe­
matical concepts, symbolism and the 
more fundamental operations. We 
define this level of basic understand­
ing as the level of preparation re­
quired for direct entrance into the 
beginning level of University Mathe­
matics courses. In terms of present 
offerings, these beginning courses are 
407 (primarily for the non-science 
student), and 421 or 425 (primarily 
for the student going on into the scien­
ces or engineering).
We do not believe that the foregoing 
means that all students should take a 
course in Mathematics while in the 
University. In effect, the recommen­
dation means that three units of high 
school mathematics would be a uniform 
entrance requirement of the Univer­
sity. In general, this would place 
no great strain on the high schools of 
the state. The Mathematics Depart­
ment has worked closely with the high 
schools, and all are presently offering 
these courses or will be doing so very 
shortly.
As in the case of English, we be­
lieve that students who enter the Uni­
versity without this basic understand­
ing (and they should be few) should 
make it up during one year without 
credit. (Mathematics 405, which is 
essentially high school mathematics, 
is currently being offered but is being 
phased out of the regular offerings and 
will eventually be available in exten­
sion only.)
Foreign Language
The ability to use a foreign lan­
guage is not a basic skill or compe­
tence in the sense that English and 
Mathematics are. Nevertheless, the 
committee feels that every educated 
person should have experienced all that 
is involved in learning to use a for­
eign language. We are unable to give 
any very pragmatic reasons for our 
conclusion, but we do feel that in to­
day’ s world, an educated person should 
possess an ability to communicate in 
at least one other language, and per­
haps more importantly, to be per­
sonally aware of the problems of com­
munication that bedevil the world. Con­
sequently, we believe that each student 
should possess a familiarity with a 
language other than his own.
Once again, we feel that this mini­
mal familiarity should be obtained 
before the student enters the Univer­
sity. There is a great deal of evi­
dence to support the conclusion that 
foreign language training should take 
place fairly early in the student’ s 
career — certainly before high school. 
Too many of the generation represent­
ed on this committee have had the 
painful and largely wasteful exper­
ience of first meeting foreign lan­
guages in high school or even college.
We recommend that competence in 
a foreign language be a prerequisite 
for admission to the University. We 
define competence as the level of 
preparation necessary to enter the 
first level of literature courses in 
the particular language. (In terms 
of present offerings, these would be 
French 505-506,German505-506,Rus­
sian 605-606, Spanish 505-506, La­
tin 505-506.)
We do not mean, of course, that 
elementary and intermediate instruc­
tion in foreign languages should no 
longer be offered at the University. 
Many students, we hope, will begin 
the study of additional languages at 
the University, and we believe that 
instruction in more languages — Chin­
ese, for example — should be offered. 
We are simply recommending that each 
student should have minimal compe­
tence in one language other than his 
own before entering the University.
We recognize that it is not possible 
for this recommendation to become 
immediately operative. The offer­
ings of languages in many New Hamp­
shire high schools and particularly 
in the elementary schools of New Hamp­
shire will have to be greatly expanded 
and strengthened and, quite apart from 
any entrance requirement which we 
impose, we think they should be. We 
feel that the University has an obliga­
tion to help the school systems work 
toward this objective. Consequently, 
we believe that this requirement should 
be announced now, for implementation 
five years hence. In the interim, the 
imposition of any language require­
ment within the University should be 
the responsibility of the individual de­
partments.
Summary Of Basic Curriculum 
Recommendations
Our recommendations for the basic 
curriculum for all students are as 
follows:
(1) A minimum of thirty-two cour­
ses to be required for graduation. 
Physical education activities, band, 
orchestra and vocal groups should 
not be considered as courses, and 
not be required except when part of 
a major.
(2) A basic skill in written and 
spoken English, a Foreign Language 
and Mathematics. These will ulti­
mately become entrance require­
ments.
(3) University General Education 
Requirements:
Four courses in Group I (Natur­
al Sciences)
Six courses in Group II (Arts, 
Humanities and Social Sciences)
Six courses in Group HI (All 
courses offered in the Univer­
sity including those in Groups 
I and II.)
(4) A major
No particular time schedule is spe­
cified for meeting any of these re ­
quirements except for the basic skill 
in written and spoken English, For­
eign Language and Mathematics. If 
these have not been met before ad­
mission, they must be satisfied im­
mediately.
This curriculum proposal does not 
permit college requirements. It sets 
the basic general education require-
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ments for the University and leaves 
the specialization requirements to the 
departments. The departments shall 
be free to require more than four 
years for their major students, if the 
constraints imposed by the number of 
general education courses and the limi­
tation on number of courses to be 
taken at one time are too restrictive. 
Any courses above the general edu­
cation and specialization requirements 
required to reach the minimum of 
thirty-two courses, shall be freely 
elected by the student.
MISCELLANEOUS MATTERS 
RELATING TO CURRICULUM
It follows from several of our pre­
vious recommendations that the pre­
sent course numbering system should 
not be retained. Entering students 
should be able to take courses at any 
level if they are otherwise qualified. 
No courses should be generally identi­
fied as being associated with a parti­
cular class standing, again except as 
there are educationally necessary pre­
requisites. A course numbering sys­
tem, therefore, need only indicate those 
courses which are designed exclusively 
for graduate students and those cour­
ses which are not open to graduate 
students.
We are concerned with the use of 
prerequisites as a means of keeping 
down enrollment in courses. In many 
cases, and especially in the case of 
prescribed curricula such as those iif 
Business Administration and Engin­
eering, for example, the educational 
need for prerequisites is clear. Where 
the problem is simply one of excessive 
enrollments, however, we believe that 
the responsibility rests with the 
various levels of administration to 
ensure that there are adequate resour­
ces available to handle the students.
Changing Courses 
The student should not have to have 
permission to drop a course at any 
time up to the middle of the semester. 
We do believe that the document on 
which the student indicates his deci­
sion to drop the course should have 
the initials of the instructor on it. 
This is not to indicate approval or 
disapproval of the student's action, but 
simply to ensure that both student and 
instructor have had an opportunity to 
discuss the matter, if they so desire. 
Similarly, we believe that students 
should be able to add courses at any 
time up to mid-semester with the con­
sent of the instructor.
Course Description 
In a great many areas there have been 
great changes in the way in which 
classes are conducted. While the time- 
honored fifty-minute 1 lecture is still 
probably the backbone of the teaching 
process in the University, a variety of 
other approaches have been developed 
and are being used. We believe, that 
from the student’ s point of view, the 
processes of a particular course are 
of great interest. Therefore, we be­
lieve that course descriptions should 
include a statement about the processes 
as well as the content of the course.
The Calendar
Two thingsmay be said with consid­
erable assurance about the traditional 
academic calendar. Most people do not 
like it for one reason or another and 
no one has been able to devise a com­
pletely satisfactory alternative. The 
principal problem is the period follow­
ing the Christmas holiday. Virtually 
everyone - -  students and faculty alike 
- -  find this tag-end of the first semester 
to be a thorough anti-climax with little 
real achievement taking place. Any 
attempt to devise a new calendar must 
make a basic change in the utilization 
of this period. In one way or another, 
each of the following proposals achieves 
this objective.
(1) Complete the first semester, 
including final examinations, before 
the beginning of the Christmas holi­
day. Begin the second semester ijn- 
mediately after the Christmas holi? 
day.
Assuming fifteen weeks of class time 
and two weeks for examinations and 
other administrative routines, this pro­
posal would mean that the first se­
mester would begin about the 25th of 
August. The second semester would 
end about the 5th of May. (Long week­
ends at Labor Day and Thanksgiving 
would provide necessary breaks in the 
first semester. A one-week break 
about the first of March would be de­
sirable in the second semester.)
The principal disadvantage of this 
calendar is that it involves classes 
during the late summer when it can 
still be hot and humid. It would un­
doubtedly curtail summer employment 
opportunities for some students, but 
would not lessen their overall em­
ployment time.
The foregoing calendar could be 
modified somewhat by reducing the 
weeks of classes from fifteen to four­
teen. If our recommendation for re­
ducing the normal course load to four 
is followed we believe that in terms 
of overall accomplishment this would 
not be a significant reduction.
(2) Complete the first semester, 
except for examinations, before the 
Christmas holiday. Schedule a one- 
week reading period immediately 
after the Christmas holiday. Begin 
the second semester immediately 
after the end of first semester final 
examinations--three weeks after the 
Christmas holiday.
Assuming fifteen weeks of class time 
and two weeks for examinations and 
other administrative routines, this pro­
posal would require that the first se­
mester would begin about the 10th of 
September. The second semester would 
begin about January 25th and end, ex­
aminations included, about May 20th. 
(We again assume the desirability 
of a one-week recess midway in the se­
cond semester.)
This proposal does less to interfere 
with the traditional ending-of-summer 
on Labor Day. Its principal disadvan­
tage is that it would probably leave the 
students with some ambivalence about 
the Christmas holiday. Is it holiday or 
study period?
(3) Shift to the three-term or 
quarter system with students taking 
^hree courses in each term. The 
first term would be twelve weeks 
in length, the second and third terms 
to be eleven weeks in length. Allow 
two weeks for examinations, regis­
tration and some holiday between 
each term.
The first term would begin about Sep­
tember 15th and end about December 
20th. The second term would begin 
after Christmas holiday and end about 
March 30th. The third ter m would begin 
about April 1st and end about June 25th.
A principal disadvantage is the 
hurrying that it involves. The pace of 
registration, instruction, examination 
is a rapid one, and time for leisurely 
reflection becomes limited.
We cannot be completely enthusiastic 
about any of these alternatives, but we 
believe that Number Two would result 
in the elimination of the worst feature 
of the present calendar without creating 
any major new disadvantages.
SUMMARY
We believe that the basic philosophy 
underlying the present curricula which 
calls for a mixture of general education 
and at leas! a minimum of special­
ization, should be retained. Our prin­
cipal recommendations (summarized 
on page 11 - 12) respect this philosophy 
but involve a simplification and liber­
alization of the present General Ed­
ucation (University) requirements.
We also believe that students, faculty, 
and administration would benefit from 
a substitution of courses for credit 
hours as the basic unit of instruction 
and from a limitation on the number of 
courses which a student could pursue 
during any one semester to five. Be­
cause this change would mean that each 
course would have more time devoted to 
it than at present, the necessary over­
haul of courses by each department 
would surely result in a significant
reduction and simplification of the 
University’ s course offerings.
To further the objectives of Gen­
eral Education, we recommend that 
most departments offer two introduc­
tory courses: one designed for majors 
and one designed for those whose in­
terest in the field is more general.
We recommend that the calendar be 
revised so that the first semester, 
except for examinations, endbeforethe 
Christmas recess.
CHAPTER FIVE
THE STRUCTURE AND ADMINIS­
TRATION OF THE UNIVERSITY 
THE STRUCTURE OF THE 
UNIVERSITY
Judging by the number of comments 
which have been directed to us, the 
present organization of departments 
into colleges within the University is 
a matter which deeply concerns many 
members of the university community. 
The present organization offends al­
most everyone’ s sense of organiza­
tional logic and aesthetics. The com­
bination of basic academic disciplines 
with essentially applied and profess­
ional departments such as is found, for 
example, in the College of Technology 
and the Whittemore School offends 
many. The scattering of the basic 
science departments throughout the 
three colleges offends others. The 
great "grab-bag”  of odds and ends 
which is the present College of Lib­
eral Arts is aesthetically offensive to 
virtually everyone. Aesthetic inof­
fensiveness, however, is not a gen­
erally recognized criterion in organi­
zational studies. The real test of a 
structure is whether or not it works 
toward achieving the organization’ s 
objectives.
It is fair to say that when we began 
our deliberations we all shared the 
generally held view about the absence 
of aesthetic appeal in the present or­
ganization. We were less certain at 
that time that the structure of the Uni­
versity had more fundamentally un­
desirable effects on the educational 
processes in the University. Our 
uncertainty was reenforced by our 
awareness that any reorganization of 
the college structure would be a very 
difficult experience for the Univer­
sity as a whole. However, as we 
proceeded through our study, we found 
ourselves regularly coming back to 
the question of structure and we 
ultimately concluded that the present 
structure of the University does, in­
deed, have undesirable consequences 
for education in the University. In 
a variety of ways, it works against our 
ability to make creative use of our di­
versity. Diversity is a source of our 
richness, but it should not, as it does, 
permit us to be diverted from those 
essential purposes which we all share.
In the first place, the organizational 
structure makes it difficult to streng­
then general education in the University 
because it tends to fracture what should 
be a unified approach to it. A parochial 
view of organizational responsibility 
encourages too many to ignore their re ­
sponsibility for general education. 
Others who wish to participate more 
fully in unified efforts to maintain and 
strengthen general education are in­
hibited from doing so by organizational 
barriers.
Secondly, the organizational struc­
ture discourages both dialogue and 
planned action among many who share 
common interests and problems. It 
is easy, and not entirely incorrect, to 
say that men of good will and common 
interest will seek one another out, what­
ever institutional arrangements may 
stand in their way. But it is more 
likely that even such persons will be 
forced into separate paths by organi­
zational pressures and constraints. 
Problems tend to be defined in organi­
zational terms - - even when their scope 
is broader than a single organization — 
and those involved tend to consider the 
problems in terms of organizational 
loyalties. In many ways, both the de­
finition of problems and the approach 
to resolving them is artificially nar­
rowed to conform to the organization­
al unit. Diversity is a principal 
strength of the University, but when 
the diversity is encrusted with par­
ochialism, it ceases to be a strength 
and becomes divisive.
In addition to separating those with 
common backgrounds, the present 
structure tends to keep apart those 
with different backgrounds and ap- 
roaches and we think this is equally 
unfortunate. Our own work, among 
other things, convinces us that there 
are great advantages to be gained from 
forcing persons with widely differing 
points of view and intellectual streng­
ths and weaknesses to confront one 
another while confronting common 
problems. These potential advantages 
which the University has should not 
be dissipated by a structure which 
does not demand such confrontation.
We recommend, therefore, that the 
structure of the University be revised 
in order to minimize these unfortunate 
effects of the present structure on over­
all educational processes. We believe 
that this reorganization should be made 
as soon as possible and that its oj)- 
jectives should be to reenforce the 
attention to general education, to re­
move artificial barriers which inhibit 
discourse among those whose intellec­
tual kinship is great, and obtain the 
greater strength which comes from 
having persons with a variety of skills, 
training and background bringing these 
to bear on problems which should be of 
common concern.
No more than a legislature can be 
expected to reapportion itself, can a 
faculty committee specify the details 
of a plan of reorganization even though 
its members agree, as we do, on broad 
objectives. • It is not in the nature of 
people in organizations togiveupwhat- 
ever immediate advantages they believe 
they have, even though they accept the 
greater good which would result. Con­
sequently, the reorganization which we 
recommend must be designed and di­
rected by someone with the authority to 
carry it through and someone who has 
no direct involvement in any gain or 
loss of supposed special interest. It 
is clear that the reorganization which 
we recommend will be momentarily 
painful in some degree for most every­
one, but we believe it must be done if 
we are to harness and capitalize on our 
combined strengths.
THE COMPLEXITY OF THE
UNIVERSITY
The University of New Hampshire 
has been steadily moving out of the 
ivory tower and into the center of 
society as have all American univer­
sities. It is not necessary here to 
add to the clear descriptions of this 
phenomenon written by Presidents Kerr 
of California and Perkins of Cornell. * 
(Clark Kerr, "The Uses of the Uni­
versity”  (Cambridge: Harvard Univer­
sity Press, 1963); James A. Perkins, 
"The University in Transition”  (Prin­
ceton: Princeton University Press,
1966) We are much smaller than 
either of those institutions, but in a 
relative sense, we have been deve­
loping into just as complex an insti­
tution. More importantly, the rate of 
our development shows no signs of 
slacking off.
The demands placed upon the Uni­
versity by outside agencies and from 
within for new programs, activities 
and facilities, increase steadily. Since 
1956, the University has created the 
Whittemore School and four research 
centers, as well as adding seven doc­
toral programs and fifteen master’ s 
programs. Individual faculty mem­
bers, faculty groups and larger bod­
ies within the University face increas­
ing demands for services of one sort 
or another. It is virtually impos­
sible to obtain useful quantitative evi­
dence, but it is a widely-shared im­
pression that more and more faculty 
members are more and more involved 
in such outside activities as service 
on governmental and professional soc­
iety committees, in governmental and 
private consulting, and in giving add­
resses on the alumni relatlons/public
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The vast public funds now avail­
able for research mean, among other 
things, that most equally vast amounts 
of time and attention must be devoted 
to preparing research proposals, ad­
ministering research contracts, pur­
chasing and maintaining complex equip­
ment and the like. The University’ s 
annual budget for research has grown 
from $610,000 in 1955 to $1,100,000 
in 1960 to $2,000,000 in 1965. And in 
spite of these available public funds, 
the need continues for constant at­
tention to the task of raising even 
greater sums of money for those cen­
tral and crucially important parts of 
the University which are not generally 
the beneficiaries of public munifi­
cence. ^
The teaching faculty of the Uni­
versity has grown from 179 in 1956 
to 294 in 1961 to 391 in 1966. Very 
few of these new faculty members 
came to this University without the 
expenditure of a gre ît deal of time, by 
various administrators and faculty 
members in recruiting them. Simul­
taneously, there have been increasing 
demands from students to be recog­
nized and listened to, not casually 
and quickly, but seriouslynnd at length.
The foregoing are some of the in­
gredients of a multiversity which, on 
an admittedly modest scale, we now 
are. A number of critics have argued 
that the true meaning of a university 
has become virtually submerged by the 
“ busy-ness”  of the multiversity. There 
is no doubt that something of value 
has been lost in the disappearance of 
the quiet and contemplative life which 
characterized the university of fifty 
years ago; no doubt that some of our 
research, consulting and speech-mak­
ing is indeed “ busy-ness” ; no doubt 
that some of today’ s students are re­
bels without a cause. Nevertheless, 
we do not believe that a return to 
the educational log (with Paul Good­
man and Mario Savio presumably sub­
stituting for Mark Hopkins and the 
unidentified student) is a viable ap­
proach to dealing with the complexity 
of our university. Who would wish to 
restrict the availability of higher edu­
cation in order to keep the student 
population smaller and more viable? 
Who would forego the powerful teach­
ing and learning tool represented by 
the huge variety of inexpensive paper­
backs for the single anthology or book 
of those simpler days? Who would 
choose to be without the reproduction 
equipment that makes possible the in­
troduction of fresh teaching materials 
into the classroom on an almost in­
stantaneous basis? How many would 
be content to have science courses 
taught with little more than Bunsen 
burners and bell jars for laboratory 
equipment? Who would forego his 
parking place? It seems clear that 
much of what makes up the multi­
versity is of value and has to be re­
tained.
Since most of the causes of com­
plexity cannot, nor should not, go 
away (which is not to say that an 
increase in complexity should be en­
couraged), we believe that rational­
ization and strengthening of admin­
istrative functions in the University is 
the only way to deal with them. We 
have not attempted a detailed exam­
ination of the administrative struc­
ture of the University, for time to do 
so was not available to us and, in 
any case, the details of organization 
are beyond the scope of a policy 
study. In the following pages, how­
ever, we do discuss a number of fac­
tors which support our conclusion that 
this university is seriously under- 
administered; that too few people are 
trying to do too many things.
Use Of Faculty In Administration
One effect of the increasing com­
plexity of the University is that great 
demand it makes on faculty time — 
time which is largely diverted from 
the primary faculty tasks of teaching, 
research and study. Since, as indi­
cated above, we do not believe that
those things which create the com­
plexity can, or should, be eliminated, 
we are not very sanguine about the 
possibility of entirely eliminating the 
time demands which they create. We 
do believe, however, that it must be 
recognized that more administrative 
resources are needed to cope with 
the requirements of complexity, and 
faculty members must be freed from 
the numerous quasi-administrative 
tasks that many are now called upon 
to carry out.
One of the faculty’ s basic responsi­
bilities is the formulation of educa­
tional policy, and faculty must carry 
out this responsibility. Faculty should 
not, however, be involved in the rou­
tine operating decisions made within 
the policy framework. The distinction 
between these two activities is often 
difficult to make in any sort of gen­
eralized form. Therefore, in the 
following paragraphs we have set forth 
several examples of what we believe 
to be activities that should be carried 
out by administrative rather than 
faculty personnel.
Faculty concern with the library is 
obvious and faculty should be involved 
in setting guidelines for development 
of the library’ s collections. Parti­
cularly should faculty be involved in 
establishing the overall financial re­
quirements of the library. However, 
it seems inappropriate for faculty 
members to be making detailed allo­
cation of funds among various depart­
ments. That task and such other 
matters as the details of exit con­
trol, fines collection, extended time 
for faculty book loans and the like 
should be within the competence of 
the library staff. If the library staff 
is not large enough to cope with these 
matters, it should be increased. Fa­
culty members should be using the 
library, not worrying about what sort 
of internal communication system it 
needs.
There appears to be one exception 
to the selfless and non-material de­
votion to knowledge traditionally dis­
played by most university professors: 
They are not able to carry on their 
work unless they have a parking space 
next to their desks. But except as 
possible retribution for such unreason­
ableness on their parts, we are unable 
to see service on the Traffic Com­
mittee as anything but totally unwar­
ranted use of faculty time. It is 
obvious that there is a traffic pro­
blem and the policy alternatives are 
clear. Provide more parking space 
or ban automobiles from the campus. 
Perhaps faculty members might parti­
cipate in such a policy decision, but 
the disposition of existing parking 
spaces and the provision of more spaces 
are surely matters with which the 
buildings and grounds department can 
cope.
In addition to service on regular 
committees, we call attention to the 
serious educational consequences of the 
increasing use of faculty members in 
“ temporary”  administrative assign­
ments. In instances where this has 
happened there is generally no evi­
dence that the department from which 
the faculty member or members have 
been borrowed was overstaffed in terms 
of its teaching requirements, develop­
ment of new programs and faculty 
scholarship. It goes without saying 
that these are the activities which 
have been sacrificed in one degree or 
another. Academic programs and 
scholarship are being “ raided”  to 
make up for insufficient administra­
tive manpower. There is no question 
that the administrative jobs need to be 
done. Indeed, the need is desperate. 
But we believe that the solution must 
be more permanent administrators, not 
borrowed faculty members. For the 
students and for scholarship, the loan 
is never repaid.
Because the University is in large 
measure a self-governing institution, 
the faculty must participate in its gov­
ernment. The two recommendations 
that follow are intended to preserve 
that role of the faculty while making
the governing process as efficient as 
possible. In this context we equate 
efficiency with the minimum possible 
use of faculty time and the making of 
necessary decisions with care and with 
relative dispatch.
We recommend that as much as pos­
sible of the necessary faculty parti­
cipation in University governance be 
shifted from standing committees of 
the Senate and the colleges to special 
or ad hoc committees set up to do a 
particular task. Such committees 
should be disbanded as soon as the 
assigned task is completed.
Standing committees will tend to 
meet whether or not there is any good 
reason for doing so. Special task 
forces will, by definition, have a spe­
cific job to do. The personnel on 
standing committees may or may not 
have any expertise or interest which 
is relevant to any of its work. The 
members of special task forces would 
presumably be chosen with precisely 
these things in mind. Standing com­
mittees generally have a fixed size 
which is not necessarily related to 
the nature of the job being done. Spe­
cial task committees should be set up 
with this in mind. Specifically, we 
recommend that the unwritten rule that 
each college must have some sort of 
proportional representation on Univer­
sity committees be abandoned. Special 
task committees should be manned with 
persons who have the expertise and in­
terests relevant to the particular task 
and should be of a size commensurate 
with the nature of the task. When­
ever these conflict with the require­
ment of “ proportional representation,”  
the latter should be set aside.
In connection with this recommenda­
tion, we also suggest an expanded role 
for the Faculty Council. Proposals 
for special task committees should 
come from that body, which means that 
it should be a body which seeks out 
problems rather than one which simply 
deals with problems referred to it. 
It should also be charged with the dis­
position of the work of special task 
committees. Because of this expanded 
role we believe that the Faculty Coun­
cil should be doubled in size. We also 
recommend that the Chairman of the 
Council be freed from at least half 
of the normal teaching assignment. 
The job is important enough to war­
rant more than casual attention. In 
order to avoid raiding departmental 
resources there must be explicit pro­
vision for additional resources to cover 
this person’ s normal departmental 
duties.
We recommend that the first special 
task committee be set up to make a 
complete investigation of the standing 
committee structure of the Senate and 
of the colleges. We believe that the 
stated objective of the investigation 
should be to eliminate as many of these 
committees as is possible. The in­
vestigation should begin at once and be 
completed before September, 1967.
New And Continuing Developments
The University of New Hampshire 
cannot be all things to all men. Its 
ability to achieve a measure of ex­
cellence in a few things is apparent, 
but the danger of stretching its resour­
ces far too thinly for effectiveness is 
also apparent. Demands for new pro­
grams, activities, and facilities often 
can be met only at the expense of 
diverting resources, financial and hu­
man, from existing and well-justified 
programs. At the same time, such 
demands cannot be casually put aside; 
there must be good reasons for turn­
ing down worthwhile proposals. Gen­
erally speaking, this can be done only 
within the context of a carefully thought- 
out and regularly updated plan for grow­
th and development. Growth and deve­
lopment should come about as the re­
sult of planned action rather than as a 
result of ad hoc reaction. Certain 
matters directly related to educational 
policy described below should serve to 
illustrate the need for careful consi­
deration of new developments.
Otlier Educational Institutions
We discussed the relationship be­
tween the University and Keene and 
Plymouth State Colleges with members 
of the administration and several key 
faculty members without finding much 
evidence of any plans for the future 
development of that relationship. Quite 
apart from the obvious matter of al­
location of resources among the three 
institutions, the educational policy 
question of the desirable ease of trans­
fer among the University and the State 
Colleges must be faced.
We earlier made certain recom­
mendations about the place of this 
University in the overall state educa­
tional system and stated the reasoning 
behind them, (See Chapter One.) If 
these recommendations are accepted 
by the University as its policy, it must 
be widely communicated to all other 
bodies concerned with educational plan­
ning in the state. If these recommen­
dations are not to become University 
policy, another policy must be promptly 
developed. The possibly rapid develop­
ment of junior and community col­
leges, as well as the development of 
Keene and Plymouth, cannot be ignor­
ed. To ignore the need for planning 
in light of their existence is to run 
the risk of having policies which we 
regard as undesirable being forced 
upon us by circumstances.
Graduate Programs
We believe that the investigation 
and planning at the Graduate School 
level which typically precedes the in­
stitution of a new doctoral program in 
the University is generally sound. We 
find no real evidence, however, that at 
administrative levels above the Gra­
duate School there has been any con­
sideration of the overall, cumulative 
effect of the expansion of graduate 
programs on the University as a whole. 
It has been stated that not all depart­
ments will offer doctoral work. This 
suggests some feeling that there is 
an optimum level for such activity in 
the university, but we have been un­
able to discover any objective mea­
sure of that level. We have stated 
our belief that there are great bene­
fits to the entire University from 
the existence of sound, adequately fin­
anced graduate programs. We believe 
that in the immediate future any fur­
ther expansion of the student body 
should be at the graduate, rather than 
the undergraduate level. However, 
it is obvious that such expansion should 
be supported by additional resources 
over and above those additional resour­
ces needed for adequate support of 
existing programs. Thus, we see an 
absolute necessity for planning for the 
development of graduate work in terms 
of the departments which may be ex­
pected to offer doctoral work, and in 
terms of an updated ten-year time­
table based on expected resource a- 
vailability.
In this connection, we wish to re­
cord our concern that the potential 
benefits of graduate work for the rest 
of the University — and especially 
for the undergraduates — be convert­
ed into real benefits. Distinguished 
professors do not enrich undergra­
duate work - -  and especially general 
education courses - -  if they never 
become involved with undergraduate 
teaching. Library collections and o- 
ther facilities do not add to under­
graduate work if they are not incor­
porated into undergraduate teaching. 
Graduate students do not add a leaven 
to student life generally if they are 
segregated from the rest of the stu­
dent body. It is unfortunate that ex­
perience throughout the country sug­
gests that the potential benefits to un­
dergraduates do not always material­
ize.
In an attempt to realize fully the 
benefits from graduate work we pro­
pose two steps. First we recommend 
that the preliminaries involved in set­
ting up a new program include an in­
dependent appraisal of its probable sup­
port for undergraduate work. Each 
proposal for graduate work should be
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reviewed by an ad hoc committee, 
such review to be directed to the 
question: Can this department con­
tinue to maintain and improve the 
quality of its undergraduate programs 
as a result of adding the proposed 
graduate program? The ad hoc com­
mittee should consist of three mem­
bers of the University faculty, one 
member from outside the University 
who is known for his commitment to 
undergraduate programs and the Dean 
for General Education, The Committee 
should prepare a written report to 
become a part of the record to be 
considered by the appropriate bodies in 
deciding whether or not to approve 
the program. In those cases where 
the committee recommends against 
the introduction of the proposed gra­
duate program, it should state what 
it believes to be the additional re­
quirements for support of both pro­
grams.
Even though the question of balance 
between graduate and undergraduate 
programs has been carefully consi­
dered before a graduate program is 
introduced, we believe that there is a 
need for a continuing review. People 
and institutions will always respond to 
pressure, and there is little doubt 
that individual graduate students, gov­
ernment agencies, professional reputa­
tions and the like are a greater source 
of pressure than are undergraduates.
The University does now have a focus 
for the overall direction of educational 
programs in the office of the Vice- 
President of Academic Affairs, and as a 
second step, we recommend that he be 
given responsibility for maintaining a 
continuing review of the balance be­
tween existing graduate and under­
graduate programs.
Summer School and Extensions
There were 1848 students enrolled 
in summer school in 1966, and there 
were 2170 in extension during the fall 
semester of 1966/67, 1628 of them on 
the Durham campus. Summer School 
and extension are both growing and 
the students in this shadow college 
may receive 7168 undergraduate and 
graduate grades for full academic 
credit in this calendar year. These 
grades are accepted without review by 
all departments of the University. Stu­
dents pass back and forth between sum­
mer school, extension, and the Uni­
versity; some even take courses in 
extension and “ regular”  college at 
the same time.
Educational policy is constantly made 
or influenced by the Summer School 
and the Extension Service, yet they 
have no official academic standing or 
contact. They do, instead, have a 
policy of financial self-support which 
commands that on the average, cour­
ses must pay their own way. This 
is, in fact, an educational policy which 
gives priority to monetary matters 
and depreciates academic standards. 
The faculty which teaches credit cour­
ses is largely recruited from the Uni­
versity, raising once more the ques­
tions about teaching and compensation 
brought up in Chapter Three. The 
Summer School and Extension Ser­
vice should be integrated with the 
basic University educational pro­
grams, its academic policies and stan­
dards should be reviewed, and the pol­
icy of financial independence should 
be reconsidered.
The New England Center
For Continuing Education 
The Center for Continuing Educa­
tion appears to represent an exciting 
and educationally worthwhile addition 
to the University, but the extent to 
which it may divert badly needed re­
sources from other areas is not clear. 
Will faculty members be expected to 
be heavily involved in its programs, and 
if so, how will their existing com­
mitments be supported? Will its faci­
lities be utilized for existing under­
graduate educational activities? Will 
there be independent financing for its 
activities or will it divert financial 
support from existing programs? It 
seems clear from what has been pub­
licly stated about plans for the Center 
for Continuing Education that it is 
bound to become a major activity at 
the University. We do not think that 
its undeniable glamor should permit 
it to detract from other aspects of 
the University’ s work.
The Administrative Environment
We believe that the consequences 
of under-administration will still pla­
gue us even with much greater use of 
special committees for those tasks of 
University governance in which faculty 
must be involved. Those instances of 
new or continuing developments which 
we have just reviewed indicate the need 
for prior planning as a substitute for 
ad hoc reaction to crises.
While the need for more adminis­
trative personnel is clear, where and 
how they should be fitted into the 
existing structure is not. (We ex­
cept from this our specific recom­
mendation for the appointment of a 
Dean for General Education,) We 
believe that a special study of the 
University’ s administrative struc­
ture should be undertaken. Admin­
istrators, faculty and students should 
be involved in the study and so, we 
feel, should be knowledgeable assist­
ance from outside the University.
The Problem of Attitudes
One of the requirements for dealing 
effectively with the complexity of the 
institution is greater flexibility in the 
administrative organization. Basically 
there should be many more than at 
present in positions of some authority 
who can say “ yes,”  and far fewer 
than at present who feel generally 
called upon to say “ no.”
Few faculty members, and no doubt 
few students, have not had the frus­
trating experience of trying to get some 
relatively inconsequential thing done 
and having to move from office to of­
fice around the campus before finding 
the person or office which could give 
permission. Those who are well enough 
known or brash enough to have more 
or less ready access to someone in 
the upper levels of administration can 
usually achieve their goal, but such a 
system is monstrously v/iisteful of Lha 
time and talents of both top-level 
administrative officers and of faculty. 
And the educational consequences re­
sulting in those cases of faculty mem­
bers and students who are neither well- 
known nor brash are probably great. 
How many novel approaches to a class­
room situation have been lost for some 
petty reason such as lack of authority 
to move furniture into or out of a 
classroom, to get some printing done, 
or to get some book carried in the 
bookstore? How many students have 
shared the experience of the young 
faculty wife who, unfortunately in this 
instance, looks like a most attractive 
junior. After practically a day spent 
in trying to get enrolled in a single 
course which she wished to take, she 
arrived home in tears, saying to her 
husband, “ They don’ t want me to be a 
student.”
We have called attention in preced­
ing sections of this chapter to a need 
for greater administrative resources 
in the University. We also believe 
that there should be a much greater 
decentralization of administrative au­
thority. Why, for example, should 
department chairmen not be able to 
commit funds as they deem advisable 
— subject, of course, to the con­
straints of their overall budget? Such 
a decentralization of authority would 
surely free a great deal of the time of 
faculty and senior administrators and 
would undoubtedly encourage experi­
mentation and innovation.
It is undoubtedly easier to increase 
the number of yea-sayers than it is to 
eliminate the nay-sayers. An attitude, 
which stems from an understanding 
of and respect for education, is in­
volved and changing attitudes is a 
notoriously difficult process. Never­
theless, if we are to maintain and to 
increase the quality of education at 
this University, there must be a re­
cognition on the part of all staff and 
administrative personnel that the Uni­
versity is not a business, that its 
students are neither customers n or 
necessary irritations. It must be un­
derstood that the University is to be 
judged by the quality of its graduates 
- -  not by its floral displays, the or­
derliness of its parking lots nor by 
the number of germ-free meals it 
serves per five-minute period. Es­
pecially must those personnel who re­
gularly deal with students be brought 
to realize that the only thing for which 
they get paid is to help students get 
what they want and need. We recog­
nize that students are sometimes ill- 
mannered and thoughtless, but these 
seem to be eternal characteristics of 
the young. One who is not prepared 
to live with students as they are should 
not be employed by the University. (We 
also recognize that some faculty mem­
bers are, at least on occasion, rude 
and overbearing when dealing with 
administrative and staff personnel. We 
do not accept this as appropriate be­
havior for a professor.)
SUMMARY
Whether one likes it or not (and we 
suspect that most people like most of 
it) the University of New Hampshire 
has become a complex and dynamic 
institution changing almost daily. One 
problem arising from this rapid change 
is that it tends to force people into 
an almost exclusive concern with their 
own problems and thus to undermine 
the unity of the University. We be­
lieve that diversity is one of our great 
strengths, but only if it is not per­
mitted to become divisive. The in­
stitution’ s ability to make creative 
use of the diversity of backgrounds, 
abilities and interests which char­
acterizes it, must be increased. Con­
sequently, we recommend a re ­
organization of the structure of the 
University with this objective in mind.
In addition we believe that dealing 
with increasing complexity requires 
substantially expanded administrative 
support if we are to act upon, rather 
than react to, the dramatic changes 
which are bound to come; if we are 
to keep faculty as free as possible 
for their essential tasks of teaching 
and scholarship; if we are to have an 
environment in which students will be 
free to learn — in which humane and 
educationally valid judgment can re­
place a rote application of unnecessary 
rules.
In this connection, we recommend 
that special, ad hoc committees be 
created where there is need for fa­
culty participation in policymaking. 
Such committees should be as small 
as is feasible in terms of the task, 
and should be made up of persons 
with backgrounds and abilities rele­
vant to the task - -  whatever their 
departmental or college affiliation. As 
a corollary, we recommend that such 
a special committee review the struc­
ture of standing committees with an 
eye to eliminating as many as possible 
of these. At the same time the role 
of the Faculty Council should be ex­
panded and its chairman given substan­
tial relief from other assignments.
While anyone who observes the 
operation of this University cannot 
help but be impressed by the great 
devotion to the University of the sen­
ior members of the administration, 
we respectfully submit that devotion 
is not enough. The University is 
changing rapidly in an environment 
which is also changing rapidly. New 
problems arise before old ones are 
solved, and the devotion of the few 
is simply not an adequate substitute for 
the capacity of greater numbers in 
meeting the challenge of growing com­
plexity.
In attempting to master this com­
plexity — to be more efficient — we 
fear a steady decline in concern for 
human values. It has been said that 
the University is a “ big business,”  
and in terms of budgets, number of 
staff and the like, this is s u r e l y  
true. In its big business aspect, the 
University must strive for efficiency.
But the ultimate work of the Univer­
sity is the cultivation of the intellect 
and the sensibilities, and to this work 
the canons of business efficiency are 
irrelevant. The fate of I.B.M. cards is 
utterly insignificant if even one human 
spirit is “ folded, stapled or mutilat­
ed”  in the drive for efficiency.
CONCLUSION
We are well aware that in the fore­
going pages we have not identified every 
problem of the University of New Hamp­
shire, though we do believe that the 
problems discussed here are those of 
greatest immediate importance. We 
are also aware that many of the pro­
blems we have discussed are only in 
part a function of the local situation, 
for we share many of these problems 
with most other universities. But 
even if these are not all of the pro­
blems, and even if they are not en­
tirely of our own making, an attack 
on them here, should begin at once. 
There are two directions in which the 
attack must move.
It is quite clear that significant im­
provements of the University of New 
Hampshire will not come about until 
the University receives more nearly 
adequate financial support than it pre­
sently has. Little that we have sug­
gested here can be attempted without 
resources. The problem of resources 
must be attacked. It is not the Uni­
versity itself which suffers from in­
adequate resources, but rather the 
succession of young men and women 
who attend the University and deserve 
the very best while they are here.
The second overriding problem which 
faces us is the need to accommodate 
to change. What ever else one may 
learn from studying this University 
and from reading Kerr, Perkins and 
other commentators on the contempor­
ary American university, one message 
comes through clearly: The society
and the world in which higher educa­
tion is carried on has changed far 
more than have the substance, pro­
cesses and administration of higher 
education. To point to the need for 
change is not to suggest change for 
change’ s sake, nor a chasing after 
every “ new”  development. But clearly 
there must be responsible acceptance 
of the facts that we are no longer a 
relatively quiet and comfortable 
country college, that our students are 
far more numerous and have grown to 
college age in a world quite different 
from the one in which most of us grew 
up, and that the necessary accommo­
dation of new knowledge requires some 
pruning of the old. The alternative 
to accommodation to these changes is 
that the chronic crisis to which we 
referred at the beginning of this report 
will remain a permanent feature of our 
institutional life, and that the great 
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APPENDIX
Summary of Recommendations
Each of the specific recommenda­
tions made in the foregoing report is 
briefly summarized below. These 
recommendations are all intended, in 
one way or another, to bring about 
acceptance of the student as a full 
member of the University, concern 
for the unity of the educated life, 
excellence in teaching, and a sound 
program of general education. The 
pages in the text which include the 
full recommendations and discussion 
are indicated in parentheses following 
each summary recommendation. In 
order to facilitate consideration of 
these recommendations, they have been 
listed under one of three headings: 
Recommended for Faculty Action, Re­
commended for Administration Action, 
Recommended for Joint Faculty-Ad­
ministration Action. Where appro­
priate, a cross-reference from one 
group to another is provided.
Recommended For Faculty Action
F-1. Replacement of credit-hours 
by courses. (10)
F-1.1 Thirty-two courses to be 
minimum required for Bachelor’ s 
Degree.
F-2.2 Five courses to be maxi­
mum taken at any one time and 
four courses to be normal student 
program.
F-1.3 Physical education activities, 
band, orchestra, vocal groups not to 
be considered as courses and not to 
be required except as part of a 
major.
F-1.4 Courses involving individual 
study may be spread over more than 
one semester.
F-1.5 Departments to review of­
ferings to conform to course sys­
tem. (See also A -11)
F-2. General Education requirements 
to replace present University and Col­
lege requirements. (10-12)
F-2.1 Four courses from Group I 
(Natural Sciences and Mathematics) 
F-2.2 Six courses from Group II 
(Arts, Humanities, and Social Scien­
ces)
F-2.3 Six Courses from Group III 
(All courses offered by the Uni­
versity)
F -2.4 General Education require­
ment to be met by student at any 
time during his degree program. 
F-3. Major program to be limited 
to sixteen courses. (11)
F-3.1 Waiver of sixteen course 
minimum to be permitted in case 
of accredited programs with appro­
val of College Dean and Undergra­
duate Council.
F -3 .2 All courses required by ma­
jor department, in whatever depart­
ment, to be included in requirements 
for major.
F -3.3 Any courses not required by 
major department and General Edu­
cation requirement to be freely elec­
ted by student,
F-4. Departments to establish major 
and non-major introductory courses 
where appropriate. (12)
F-5. Pass-fail option for grading for 
maximum of eight courses outside the 
major to be permitted upon election 
of the student. (12)
F-5.1 Committee to review pass- 
fail system after three years of op­
eration. (See also J-8)
F-6. All students to demonstrate 
basic skill, before graduation and pre­
ferably before entrance in:
F-6.1 Written English (12)
F -6 ,2 Spoken English (12)
F -6.3 Mathematics (12)
F -6.4 Foreign Language (12)
F-7. Course numbering system to 
be revised to indicate only those cour­
ses open only to undergraduate stu­
dents, those courses open only to 
graduate students, and those courses 
open to both. (13)
F-8. Student to be permitted to drop 
and add courses up to the middle of 
semester. (13)
F-9. Course descriptions expanded to 
indicate the teaching-learning process­
es involved in the course as well as 
the subject matter. (13)
F-10. Coordination of University and 
High School Curricula and efforts to 
improve quality of high school instruc­
tion. (7) (See also J-4, A -6)
F-11. Faculty Organization.
F -11.1 Abolition of requirement
that each College be represented on 
all Senate Committees (14) (See 
also J-10.1)
F-11.2 Expansion of Faculty Coun­
cil (14) (See also J-10.2)
Recommended For Administration 
Action
A-1. Student body (3-4)
A -1.1 Most undergraduates to be 
enrolled in four-year programs. Size 
of student body to be limited during 
next five years by admitting no 
more than 1600 qujilified freshmen 
and limiting transfer students to 
number of places vacated. (3-4)
A -1.2 At least 25% of student body 
to consist of qualified out-of-state 
students broadly distributed on the 
basis of geography and background 
(3-4)
A -1.3 Graduate School enrollment 
to be permitted to expand to appro­
ximately 20% of undergraduate en­
rollment if resources permit and 
need is demonstrated. (3-4) (See 
also J-11)
A -2. Association of Faculty Mem­
bers with student residences. (5)
A -2.1 Provision of facilities for a 
Resident Faculty Fellow in one men’ s 
residence and one women’ s resi­
dence. Appointment of Resident 
Fellows. (5)
A-2.2 Provision of facilities for 
non-resident Faculty Fellows in one 
men’ s residence and one women’ s 
residence. Appointment of Fellows.
(5)
A -2.3 Appointment of Faculty As­
sociates of Hall. (5)
A -2.4 Establishment of lounge, study 
and eating facilities for commuters. 
Appointment of non-resident Faculty 
Fellow. (5)
A-3. Expansion and reform of Univer­
sity dining and living facilities (5) 
A-4. Transfer Office of Dean of 
Students into Office of Vice-President 
of Academic Affairs. (5)
A-5. Appointment of Dean for Gen­
eral Education (5-6)
A -6. University leadership in efforts 
to obtain sounder financial support 
for public schools. (7)
A-7, Improvement of salaries for 
qualified faculty members in every 
field by elimination of more extreme 
salary differentials. (8)
A -8. Increase status of superior 
teachers through more positive re ­
wards. (8) (See also J-5.1)
A -9. Mandatory leaves of absence
for faculty members and senior ad­
ministrative officers. (9)
A -10. Financial support necessary 
for review of course offerings in con­
nection with change to course sys­
tem. (10) (See also F-1.4)
A '-ll. Integration of Summer School 
and Extension Service with regular 
academic programs. (15)
A-12. Expansion of administrative re ­
sources of the University. (12-15) 
(See also F-11.1, J-10.1, J-10.2, J- 
10.3, J-10.4)
A -13. Reorganization of the struc­
ture of the University. (13)
Recommended For Joint Faculty 
Administration Action
J-1, Abolition of Housing and Dining 
Rules and Regulations. Any new re­
gulations to be developed by students. 
Dean of Students and Faculty Fellows. 
(5)
J-2. Student Advising (6-7)
J-2.1 All formal registration pro­
cedures to be responsibility of re­
gistrar. Faculty-student advising
relationships not to involve academic 
bookkeeping and policing. (6)
J -2 .2 Expansion of and increased 
financial suK>ort for Summer Orien­
tation and Registration Program for 
Incoming Freshmen. (6)
J -2 .3 Scheduling of two pre-regis­
tration days near the end of
each semester. (7)
J -2 .4 Increased number of aca­
demic counselors. (7)
J-3. Creation of Undergraduate Coun­
cil of seven members to be elected 
by Senate upon nomination of Deans 
of the Colleges and Dean for Gen­
eral education. (6)
J-4. Preparation of students (7)
61)
J-4.1 Coordination of University 
and Hi gh School Curricula. (7) 
(F-10)
J -4 .2 Increased efforts to support 
improvement of high school educa­
tion. (7) (See also A -6)
J-5. Development of program for 
teacher evaluation to be administered 
on a University-wide basis by Vice- 
President for Academic Affairs, 
(9)
J-5.1 Arrangements to permit more 
teaching by those competent teachers 
who wish it. (8) (See also A-8) 
J-6. Class Size (8-9)
J-6.1 Each department to investi­
gate and report on ways and means 
of offering on a small-group basis 
at least one course from among 
those generally taken to fill Gen­
eral Education requirements. (8) 
J -6 .2 Development of a program of 
Freshman Seminars. (8-9)
J-7. Increased use of off-campus 
faculty conferences. (9)
J-8. Committee to review pass-fail 
system after three years of operation. 
(12) (See also F-5.1)
J-9. Revision of academic calendar 
to complete class work of first se­
mester before beginning of Christ­
mas holiday. (13)
J-10. Faculty Committees (14) (See 
also F-11.1)
J-10.1 Abandonment of policy of 
representation of all colleges on 
committees of the Administration 
when it conflicts with more import­
ant criteria for membership. 
(14)
J-10.2 Expansion of Faculty Coun­
cil. Chairman to have substantial 
relief from other University duties. 
(14)
J-10.3 Increased use of special 
task or ad hoc committees and cor­
responding reduction of standing 
committees. (14)
J-10.4 Study of existing committee 
structure with objective of eliminat­
ing as many as possible. (14)
J-11. Creation of ad hoc committee 
(Dean for General Education, three 
faculty members, one outside faculty 
member) to review probable effect 
of new graduate program on under­
graduate programs. (15)
J-12, Study of the administrative 
structure of the University. Faculty, 
students, administration and outside 
consultants to be involved (15)
